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PREFACE 

This publicstion is one of a series of technical evaltiation 
reports iseued by the Northwest Regional Educational Laboratory to 
document evaluation findings for selected products* The subject of 
this report la Xnterpenonal XnfiumoBf «ei Inatructlonal eyetea 
developed In the Xmprofvlng leeching Conpeteoclea Frograai* 

This technical report presents the data collected about the 
aystem and its objectives during the 1974 field teat and lutpact 
study as well as a 1975 review of the system by experts in interpersonal 
skills training* The report contains information cmcemlng short-^term 
cognitive and affective perceptions of classroom climate* Also 
Included are reviewers* coMents about how they might use or revise 
the system* about potential audiences* the format of the materials 
and probable training effects* 

An institutional technical review has been conducted by Laboratory 
specialists external to the Program* Qualified evaluation consultanta 
external to the Laboratory have slao reviewed this report* 



Lawrence D* Pish 
Executive Director 
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INTRODUCTION 



XnteiTperBcnat Xnfluenae (INF) is one of several Instructional 
systems developed for mass distribution by the Improving Teaching 
Competencies Program (ITCP) at the Northwest Regional Educational 
Laboratory (NWRJCL)* Haterials in this system^ designed for use In 
praservice or inservlce workshops » Include training strategies and 
procedures es well as participant instructional natariels designed to 
help perticipants examine the concepts Involved in Interpersonal 
influence* 

Audiences 

Several audiences have been considered In the preparation of this 

Report* The primary audience Includes personnel at the National 

* 

Institute of Education (NIE) monitoring the development and quality of 
liKF* Other potential audiences include: (a) purchasers whb need 
information concerning the outcomes and reactions to the system* 
(b) trainers who need Information about participants' reactions and 
possible difficulties in using the materials* and (c) perticipants who 
need Information regerding the system end anticipated gains* 

Report Format 

This report is divided into eight eectiona* The first section 
includes a description of the INF instructional system* The design of 
the field test* which assessed short-term effects of the system* is 
presented In Section 2* while Section 3 Includes e discussion of the 
results of the field test study* The design of the inject study* which 
determined the effects of training on student reports of classroom 



climate » is presented in Section 4* Section 5 containe the results «nd 
discussion of the lutpact study* Section 6 presents the design used in 
the expert review of INFf while Section 7 discusses results of the review* 
Section 6 includes reconmiendations based on the results of the two 
etudies presented In this report* 



Purpose of the Technical Report 

This report discusses three evaluative studies"one focusing on 
short-term cognitive and effective effects^ one on Impact of teachers* 
training on tfie classroom^ and one on the appropriateness of the system 
for potential consumers* Research into the relationship between teacher 
characteristics and student achievement has been conducted for more than 
50 years* Reviewers of this body of reseerch have concluded that s 
eignificant relationship between teacher chsract eristics and student 
echievement has not been demonstrated (Heath and Neilson» 1974; Gage» 
1972; and Mood» 1970)* 

Heath and Neilson (1974» p* 481) provide an explanation for the 

inability of the research to show significant effects* 

The literature falls to provide such e basis» 
not because of minor flaws In the statistical 
analyses » but because of sterile operational 
definitions of both teeching and achievement » 
and becauae of fundamentally weak research 
designs * 

Several studiee» however* have shown s relationship between teacher 
behavior and student schievement* Rosenshine and Furst (1971)^revlewed 



eleven identified variables sre; (s) clsrity» (b) vsrisbility» 
(c) enthusiasm* (d) task oriented snd/or business like behaviors* 
(e) student opportunity to learn criterion materialr (f) use of student 
ide?s and genersl indirectness* (g) criticism* (h) use of structuring 
coonents* (i) types of questions* (J) probing* and (k) level of difficulty 
of instruction* in that order* 
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50 studies «nd Identified 11 teacher-be:.,avlor variables that they felt 
would have the moat promise of algnlflcantly affecting student achieve- 
ment* la a atudy of highly prescribed curriculum* Slegal and Roaenshlna 
(1973) found significant corralatlona batvaen eight well-defined teacher 
behavior categories end a apedflc criterion for student achievement* 
Wallen (1966) » In hla study of the relationships between teacher behavior 
end atudent achievement found e positive correlation between enjoymant 
of school end the extent to which the teecher Is viewed as wmtii and 
permissive* With the exception of WellenS study* most of the studies 
have examined atudent academic achievement end have not provided 
Information on effective variables auch as self-^concept end scceptence 
of responsibility* 

The problem of determining hw student change reletes to teacher 
behavior is compounded In sunnatlve evaluation by the lnd>lllty of the 
evaluator to manipulate the treatment* **In auch caaea the Instructional 
ayatem has to be considered* In some sense* as sn Intsct discrete 
phenomenon* somehow defij^f't exclusive of eveluator Intention** (Smith* 1975* 
p. 5)* 

Miles (1970) statea that most treatment atudles are ath^oretlcal 
and therefore lead to no addltlona to either aclence or practice* In 
choosing crlterls that will be useful In assessing the sdequacy of en 
Instructional system* Smith (1975) sdvocates thst en evaluator 
conceptualize potential criteria as sltuatlonally relevant hypothetical 
constructa and develop such criteria generally along the lines of 
cons!:ruct definition and validation* Thla approach has been supported 
by Messlck (1970)* 



In the thr«« studies reported here» etheoretlcel conelderetlons 
Including short-term outcomes end potentlel merlcetlng have been 
addressed* Additionally » the Impact study contrlbutee to the literature 
on classroom climate and the effects of teacher training* 

More specifically^ the evaluation addressee: 

1* Irelnee underatendlng of the Ideae and terminology 
presented In the workshop (field test) 

2* Trainee akllle In epplylng the concepts and Ideas to 
analyse and Interpret different Influence eltuatlons 
(field teet) 

3* Trainee awareneea of his or her need to Influence others 
(field test) 

4* Trainee aetlsfectlon with the content end structure 
of the workshop (field test) 

5* The effects of training on student reports of 
classroom climate (outcome study) 

6* Reviewers* perceptions of the quality of the 
system (expert review) 



DESGRIFTIOK OF THE ISTBSPBRSOSAL ISFLUBNCE SYSTEM 



The Int^er$onat Influenoe Inatructlonal Systea 

The Int€rp^r0cnat InfUtenoe (INF) of the Inproviiig Teaching 
Con^tenclee Program (ITCP) of the Northwest Regional Educational 

r 

Laboratory (MHBEL) consists of saterials and strategiee for 20 eicercises 
led by trainere In workshop settings* The n^or purpose of the syetCB* 
as described In the Inprooing T^aaking Oomp^tmaiae Basic Progrm Plan$ 
(MWB£L» 1972) » is to provide workshop trainees » priaarily claseroon 
teachers* with a set of concepts and skills that can help then engage 
in productive* collaborative efforts and understexid interpersonal and 
group processes within their own schools and claasrooins* 

The 20 emrcisee are sequentially arranged* The first five 
exercises introduce the following conceptual models to both describe 
and explain the procese of XKF: (a) Sources of fewer (French and 
Raven* 1948); (b) Levels of f ower (May 1972); (c) Processes of Influence 
^ (Kelnan* 1961) ; (d) Clrculer frocess of Interpersonal Ralationships 

(Uppitt* 1968); and (e) Hierarchy of Needs (Heslow* 1954)* The 
following eight exercises are designed to help participants increase 
^ their understanding of these models exid use than to idratlfy their 

personal styles of reletlng to others in influence situations* The 
final aeven exercises allow participants to use the conceptual models 
^ to focus on influence and to practice interpersonal skills in small 

group settings* * 

The 20 exercises are conbined into a 30->hour workshop led by a 
I trainer* The strategies* materials and procedures are planned and 

structured to conform to the "Do^Look**Leam" instructional model of 

r o 13 ^ 

ERIC 



ERIC 



the ITCP. This modal stresses reflective end self^dlrected learning 
end Is based on the belief the t the meaning of experiences and exercises 
la detennlned by their relevance and significance to the Individual 
participants. Trainers serve only as aanagers-^organlzlng the materials » 
giving directions and generally facilitating the progress of participants 
through the aesslona. The trainees take part In actlvltlea and generate 
information either about themselves or a concept central to the content 
of the system. They then examine and draur generalizations from their 
experiences. 

Objectives of InteweracmX InfUtenae 

The developers of ISF and the evaluation staff have Identified s 
nund>er of objectives and outcomes of the systems. The objectives and 
evaluation criteria addressed in this report have been divided Into 
three categories listed belotr. 
Knowledge and Aaoareneaa Gaina 

At the end of a training workshop In INF^ It la expected that 
trainees will be able to: 

1. Identify and explain the major concepts* generallzstlona 
and principles presented In the system to describe the 
process of ISF 

2. Identify » describe and make judgments about the 
characteristics of their own influence style 

3. Identify and describe the extent and nature of their 
own need to influence 

Trainee AppHaaHcn arid Perfoxmmce 

At the end of a training workshop in ISF^ it is expected that 

trainees will be able to: 

1. Use the major concepts* generalizations and principles 
presented In the system to diagnose and analyze forces 
and effects of Influence in selected Interpersonal group 
situations.. 
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2* Identify ways In which th* aajor Idems and 
skllla prasantad and practiced In tha 
workshop may be applied to other settings 



3* Denonatrate proficiency In Interperaonal and 
group ekllla practiced In the workshop 

JjTgMtgt of Trainee B^hccoiorat 0tangeB an Instruaticnat Climate 

After tralnlngt It Is esqncted that traineea* students wlllt 

Report a iwra positive claserooa clloate than 
atudents In daaarooms with teachare lAo have 
not been trained* 
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DESIGN OF THE FIELD TEST 



In this section of tha report » the piirpose of the field test 
evelustioa end the deta collection aethods era discussed* The section 
is divided into two parts: (a) eveluation questions eddressed* (b) design 
of the evaluation* including description of instrunents end description 
of sites* 



Evaluation Questions 

The major questions addressed in the evaluation vork described in 
this report deal with trainee knowledge and awareness gains » trainee 
ability to apply the concepts presented in ths system* and the quality 
and acceptability of the contents* strategies and materials to the 
trainees* 

QuMticnB Ralat^d to Trajnee Knot^ledge^ AJongngss and 
Abtli^ to Applu CaruMptB 

1* Can trainees identify and explain tha major concepts* 
generalisations snd principles presented in the 
system that describe the process of interpersonal 
influence? 

2* Do trainees report that they are able to identify 
and make Judgmmts about characteristics of their 
own Influence style? 

3* Do trainees report that they are able to identify 
the extent and nature of their own nMd to Influence? 

4* Can trainees use the n^Jor concepts* generalizations 
and principles presented in the system to disgnose 
and analyse forces and effects of Influence in 
selected interpersonal and group situations? 

5* Can trainees identify ways in which major ideas 
and skills discussed and practiced in the workshop 
may be applied to other settings? 
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Qu0sHcns It0lated to the ^^atity and AecmptaHtii^ of the Content^ 
StratecrUs and Materials of the Insimuiticmt System 

1. Ik> tralaMS p«rcelTft the tralniag in ISP as bclag 
useful end report ways the learnlnga can be applied? 

2. Ik> trainees report ouerall satiafactlon with the 
XWF Instructional system? 



Design of the Evaluation 

The design for the field study involved three workshops made up 
of twenty-four participants each. Wodcshops were held In various parts 
ol the nation and regional representatives of the IICP rather than 
program staff recruited participants. 

Recruitment for all field test sites was conducted by the people 
sponsoring the workshop » although HHREL personnel did advise them on 
recruitment strategies. The representatives aimoimced the training 
opportunity to educators In their region. The training population was 
then to consist of a random sample of volunteer participants at each 
alte. 

The design required that at least 60 percent of the trainees In 
each workshop be teachers who met dally with students In elementary or 
secondary schools- The other 40 percent of the trainees could come 
from the secondary target population* Including administrators* service 
personnel* and persons from Institutes of hlgfh learning. RecrultmKit 
problems resulted In some modifications of the design. Modifications 
are discussed In the site descriptions. 

As an Indui^^ftJient to participate* three hours of university credit 
were made available for participants at all three sites at their 
expense. Northwest Regional Educational Laboratory paid the trainers 
at the sites and provided materials free of charge. 
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The design did not call for any control or comparison groups. 
Instead, vorkshop effects were assessed through a con^arlaon of pre- 
tests and posttests to determine changes In trainee's knowledge and 
eUllB. 

Deaa^ption of Instvmmte 

ThrM inatrunente ware developed to determine trainee gains and 
satisfaction with the vorkshop. Two of the inatrunents* the ISF Cognitive 
Teat end the sit\iatlon Test» ware used to assess trainee gains In 
knowledge of factors of Influence as well as ability to apply the 
knowledge to a given eltuatlon. Both of these instruments were given 
as pretests and postteete. The third instrument, a Final Questionnaire, 
was used to determine satisfaction with the workshop and perceived 
awareness gains due to the workshop* Each instrument is described 
below* A copy of each instrument Is included In Appendix A* 

CcijniHve Teat. During the interim evaluation (Arends and Germann» 
1974) » a preliminary Cognitive Test was developed by the evaluation 
staff to determine the trainee's ability to Identify and explain the 
concepta» generalisations and principles presented in the inatructlonal 
system* The test was constructed by: (a) developing a table of 
epedflcatlon for the instructional system, (b) writing test lten» to 
fit the Identified content areas end (c) selecting Items to be represen-^ 
tatlve of the various content areas and to be congruent with the 
objectives* For the field test, a second group of evaluatora Identified 
the concepts taught in each of the 20 exercises of the workshop and 
examined the cognitive test to assure that all concepts were represented 
by the test Itaas* 

Item analyses and contingency tables were then performed on the 
data from the Interim evaluation, which Involved approximately 250 people* 
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The Item analysis of the posttasts vbb uaed to sat limits for deciding 
which Items to IcMp Intact In the field test* In general » evaluators 
retained test Items with Item difficulty Indexes between ,25 and *S0 
and Item discrimination IndeMs at or above 4 20* Although some Items 
with Item difficulty Indexes below *25 were retained to maintain 
motivation in taking the test and to decrease any threat posed by the 
test* An Item analysis of pretest scorea Indicated any Items which 
60 percent of the participants could answer before the workshop* 
Contingency tables Identified Items which were answered correctly more 
frequently on the pretest than the postteat* No such Items exlated* 

Evaluators revised those Items not fitting the technical criteria 
for the Cognitive Test» by changing the stem» the dlstractors and/or 
the wording of the keyed answer* if the content of the question was 
considered valuable in relation to the content of the system* Revisions 
were based on face validity* Multlple*cholce items formed the basis 
of the test» although more than one type of multiple- choice format 
appeared in the test* The final test Included 34 items » each with one 
correct answer* In scoring the test» one point was given for each 
correct answer* 

Development of the XHIF Cognitive Test was not aimed at producing 
a crlterlon-*referenced test* Because the purpose of the evaluation 
was to differentiate people on training experience* rather than to 
determine if a specific level of mastery of the system concepts had 
occurred* norm-referenced tests were Judged to be appropriate* 

SituaMon Teat * The Situation Test was developed to determine 
the tralnee*s proficiency in two areas: (a) analyzing influence forces 
and effects la a specific situation and (b) identifying ways in which 
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tha ideaa presantad In the workshop could be applied to another 
setting. Tha teat presented respondents with the roles of three or 
four persons involved in an influence situation and the basic issue with 
which they were concerned* The perticipants were then asked to discuss 
all of the possible influence factors which could be involved In the 
situation* Two forms of the Instruoant were used, with each participant 
taking a different form for the pretest and posttest* Form A presented 
a situation in which a principal and two teachers were interacting 
about budget considerations* In Form B, a teacher, student teacher, 
principal and the principalis son were Interacting about the son's 
misbehavior In class. Scoring sheets developed for the test consider 
several issues; (a) whether a circular influence process was indicated, 
(b) how many sources of power were attributed to Individuals In the 
situation and (c) the number of needs, goals and outcomes which were 
discussed for the Individtials in the situation* (A sanpl^ scoring sheet 
used with both forms is included In Appendix A*) Because the test 
could easily become e vocabulary test, the scorers were instructed to 
work from the definition of each concept as well as the terminology 
itself* Therefore, In determining the number of sources of power 
described, credit was given if a respondent geve an example of « specific 
type of power* At the same time, credit was alao given If the terms 
were used without examples, as it seemd unreasonable to expect 
participants familiar with concept names to necessarily go into detail 
about the concepts* Working from the definitions of referent, reward, 
expert, legitimate and coercive power provided in the manual, the 
raters were instructed to give credit for a source of power if the 
respondent included enough Information to clearly designate the type 
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of powttr being dftscrlbed* The definitions uaed for ecoring* included 

I belov» were taken directly from definitions in the workshop manual* 

Reward; The power to give or withhold something 
perceived by the other es of value 

Coercion; The pomr to inflict some kind of 

punishment the other wants to avoid 

Legitimate; The power to use a position^ superior 
knowledge or greater asq^erlence to 
pereuade tbe other to thinks feel or 
do things; the influencee perceives 
thet the influencer has a legitimate 
rig^t to prescribe behavior for him 

Expert; The power to utilize superior skill 
or competence to cause others to 
echieve an effect 

Referent; The power to cause people to do» 
think or feel things because of 
personal attj^Hcn^ desire to 
be like tbe otfaer» desire to be 
identified with tbe other or with 
what tbe other stands for 

In scoring the number of needs» goals and outcomes listed* the 
raters gave credit for a statement of outcomes if specific examplee of 
compliance* intemslization and idantification were given or the terns 
themselves were used* 

An example of an outcome would list the person* s motives for 

responding to the Influence* since this wee the basic way of identifying 

the different sources* The definitions used to score for outcomes are; 

Compliance I Coiq»llence occurs when an Individual 

accepts Influence from another person 
or group beceuse be hopes to gein 
favorable reactions from the other* 
The behavior is adopted only because 
it serves the purposes of the individual 
end Is expressed only when the behavior 
is observed by the influencing person 
or group* 

Identification; Identification occurs when an individual 
accepts influence from another person or 
group because behavior adopted then 
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Mtabllih«6 or m«lntAlns a r«lmtloMhlp 
ptraonally Mtltfylng to th« individual; 
It la A aalf-dafinlng ralatloaahlp* 
Tba adoptad bahavlcr will ba obaarvad 
uttaa tha individual saea tha bahavlor 
aa raqulrad in otdar to aalntaln tha 
otharU axpactatloQ for hla own 
rol0 parformanca* 

Intanallzatloii: Intarnallutlon occura whan tha 

Individual acctpta influanca fron 
a paraoa or group bacauaa It la 
contruant with hla ovm valua 
ayataa* Tha Individual adopta 
tha bahavlor bacauaa It la uaaful 
or coQganlal to hla orlantatlon^ 
or bacauaa hla own valua ayataoi 
dantanda It* 

In tha scoring of naads and 8oala» tha lama ramark was of tan cata- 
gorlaad In dlffarant colunois by tha two ratara* Statananta of naad 
could refttr to a naada hlararchy mantlonad in tha manual » Including 
naada for aalf^-aataaa^ aalf*aaaartlon and aggraaalon* Hovavar» atata- 
mnta auch aa» **Tba taachar naadad to racalva a favorabla rating to 
loMp har Job»" wara alao countad aa naada* Statananta refarrlog to 
proapactlva reaulta of tha intaractlon» such aa battar school programs 
and mora achlavamanta » wara ganarally scorad aa goals* If a stataaant 
vaa ambiguously vordad» goals and naads wara aomatlmsa difficult to 
dlffarant lata* Howavar» tha ratara uaually gava cradlt for tha aaaa 
statanants* avan thougfh tha naads and goala catagorlaa vara not vary 
distinct* Faw paopla nantlonad many naada» goals » or out comas which 
rasultad in problaM in scoring thasa scalaa* Tharafora» tha acoras 
wera suonad and usad as a slngla acora* 

Aftar reading through aach ansvar» tha scorars ratad vhatlnr any 
Indication of a circular influenca procasa was glvan* An axampla of a 
circular process had to contain^ at tha least » a statement that action 
on the P^rt of one person vaa directly responded to by another* The 



raters cafiegorlud each answer Into a prtaence^-of^-clrcular-procass/ 
absance-^of ^circular-process dlchotony. Each test vas scored by tvo 
raters who had studied the INF aanual. The raters ware given several 
sets of pretests and posttests st the same tine. The folders containing 
teste were narked with the site and testing* although the testa thenr 
selves were marked only with ID numbers. Inter*rater correlations were 
cooputed for power and needs scores for both foraa of the teat. For 
Form A» Involving a principal and two teachers* correlations were .90 
for power scores and .88 for need scorea. A phi coefficient ccMoputed on 
scores for circular process Indicated an Interpreter relleblllty of .93. 
For Form Involving a principal* the principal's son* a teacher and 
a student tescher* correlations were .74 for power and .76 for needs. 
The phi coefficient for scores of circular process wes .80. 

Final QuBsiiormaiv&. A Final Questionnaire was used to collect 
Information Involving trainee satisfaction and perceptions of the use- 
fulness of the workshop. The Instrument was a revised form of the 
satisfaction questionnaire used In the Interim test. Fart of the 
questionnaire dealt with the^ organization of the workshop » preparation 
of the trainer and overall usefulness of the workshop Ideas In wor'idng 
with students* other personnel and people outside of their profession. 
Another section of the questionnaire focused on the perceived success 
of the workshop In terms of; (a) how well the workshop objectives 
were mat* (b) how well the workshop mtt the Individual's needs* (c) how 
worthwhile the workshop was and (d) whether the participants would 
recommend It to friends. All of the above questions were reted by 
participants on a 5*-polnt scale. For most questions* the scale ranged 
from **very successful" to **not at all successful.'* However* different 
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descriptors wre uatd u wd points where success ves not en epproprlete 

descrlptlvtt criterion* 

Pssorfp^ion of F-Uld Tgst Bvalnation Sit0a 

Recrultnent took piece et four field test sltss* Workshops et the 
three Initial sites In Spfterflsh» South Dekote} Olynipla* Weshlngton; end 
Portlsnd» Oregoai vere to have been coopleted during the suiMr* Bov^ 
ever» only nine pertlcipinte eppeared for the first day of the IWF 
workshop In Spearflsh» eo this elte ves elialnated from the eveluation* 
A fourth field test site was established In Noveaber In Seettle» 
Washington* The altes In Portland* Olyi^le and Seettle ere described 
below; 

Portland * Recruitment for the Portland site was conducted by two 
trainers who were both curriculum epedellste in Portland's Aree II 
School mstrlct* In recruiting pertlclpante* the trainers sent letters 
announcing the workshop to teechere who had applied for e previous 
workshop in Portland but had been rejected due to space limitations* 
The mailing lists were provided by the Office of Field Reletlons and 
mseemlnatlon of the ITCP* The letters used for recruitment ere 
Included in Appendix B* Anyone contacting the ITCP to inquire about 
workshops currently being offered in Portland was also referred to the 
trainers* 

IWenty-four participanta were recruited: eigihteen teachers* one 
principal* one meaber of the NHREL etaff and three advieory specialists* 
Six of the participants were from the same school and bad been referred 
to the trainers by the ITCP field relations staff* The trainers seemed 
familiar with at least one-third of the participants before the work- 
shop* Approximately one*-fourth of the workshop participants appeared 
familiar with other ITCP systems* * 
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Both trtlnart of ths vorlcjhop h^d previous uptrlmct In training 
for the ISF system. They hsd been through most of the Instructions! 
systems developed by the ITCF personnel. Th^ were tlso concurrently 
enrolled In Prepcoping EduaoHcml Training Consultants CPSTC^I) ^ e set 
of thrse systems developed by ITCF. The workshop vss conducted for one 
week during the sunnsr. The resding room of e local high echool ves 
used. It contained several lerge round tables* cerpeted floors and a 
smaller area with beanrbeg chalre where a group could sit. Sessions 
ran from 8:30 a.m. to 4:30 p.m. each day with a one-hour break for 
lunch. Procedures specified In the trainer*s manual were followed with 
no problems evidenced. 

Ol mpia. Recruitment for the Olynpie field test site was conducted 
through the office of the Superintendent of Public Instruction by the 
Supervisor of Leemlng Resources. The Supervisor of Learning Resourcss 
bed inquired about the possibility of e workshop and was notlfisd that 
Olympla was an eligible site for e field test. The field teet conditions 
(24 particlpante attending all seeslons» with et leest 60 percent of 
the pertldpants being teachers) were conmnmlcated to the supervisor 
to make sure that these were known. A letter concerning the workshop 
(included In Appendix B) was sent to superintendents within the area. 
Kg formal procedures were established for notifying teachers of the 
workshop or controlling the percentege of teachers and administrators 
enrolled in the workshop. Of the 19 participants recruited for the 
workshop » 10 were teachers and 9 were administrators. The workshop 
trainer had trained the ISF system several times before the field test. 
She had been through most of the ITCF systems^ Including the PETC-I 
program. The trainer was not familiar with any of the participants 
before the workshop. 
18 



The workshop vaa conducted for one w«ek» during August^ 1974. 
Sesaiontf ran from 6;30 to 4;30 with an hour for Xunch* A large meeting 
room in e local Junior college was uaed during the vorkahop* The room 
provided tablee for group discussions and the perticipants usually aet 
around the tables during the workshop* 

It is Important to note thet the participants in the Olympie work- 
ehopt ware not familiar with KWREL or the nodel'^used In the ITCP eyetems* 
In diecuasion after the workshop » the trainer eteted thet the 
edmlnistretorSt In particuler» realated eeriously contemplating their 
own experiences in order to learn about XifF^ (The administrators also 
tended to work In eeperete leemlng groupe from the teechere*) During 
s debriefing st the end of the workshops e greet deal of hostility 
concerning the structure of the system was voiced. Fsrticuler concerns 
escpressed by e majority of the perticipanta dealt with the failure to 
present e greet deel of information to the participants^ unreeponslveness 
of the trelner in terms of providing direction and information concerning 
right and wrong Interpretations of answers^ and the existence of time 
limits which kept groups from following up Interesting topics or made 
them spend longer than they desired on other topics* This ettitude may 
have been sggraveted by the instructor^e edmltting that she preferred 
other learning models to provide slmllsr training* 

Seattle ^ Recruitment for the Seattle site wea conducted by one of 
the trainers, a member of the Seettle school district's Office of Conflict 
Resolution* A brief letter (See Appendix B) was sent to teechers in 
the school district announcing the training* A total of 17 participants 
went through the workshop^ although 2 of the perticipants missed the 
first evening of training and pretesting. The participants consisted 
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of sevttn teachtrst thret counstlorsi a •diool psydiologltt » a achool 
nurse» mn attendance vlaltor» a librarian and a suparvlaor. Few of the 
participants had been Involved In other NWREL vorkahopa. Two tralnera 
conducted the vorkshop* One of the trainers had been through most of the 
ITCP syatentSt including Preparing BduoaHonat Training CoMuttante. Be 
was a regional representative for the progran and aa auch, had a great 
deal of experience in conducting nCP vorkahopa, although he hmi not 
previously trained for ISF. The senior trainer had been through eeveral 
of the ITCP eystems and had trained for several previous ISP workshops. 
The workahop was conducted in lloveid>er for two consecutive weekends* 
Friday evenings all day Saturday and all day Sunday of both veekenda 
were scheduled for the woricshop. IWo adjoining rooms were available 
for group work* Both had tables for group wnbers to sit around and 
both were carpeted. If participants chose to sit on the floor. Baconnended 
proceduree for the workshop were followed. During postteetlng» no 
animosity toward the system or tralnera was notlcesble. 
SunrKaav of Deoiatione from tfta Desum 

Several deviations from the design of the evaluation are reflected 
in the alte descriptions* No random selection of participants occurred 
at any slte» since no extra people volunteered for the workshops. Only 
53 percent of the participants In Olyiqpla and 41 percent in Seattle 
were teachera; the design specified that 60 percent or more of the 
workshop participants be teachers. At Fortlandt the proper percentage 
of teachere was used. While the design specified week-long workshops 
during the summer of 1974» due to rec];;ultment problems the Seattle 
workshop was held during consecutive weekends in the fall* 
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RESULTS AND DISCUSSION OF THE FIELD TEST 

The Informatloa collected during testing was intended to enewer 
the eveluatlon queetlone dlscueeed earlier In thia report. In thla 
part of the report » the testing reaulta will be presented In terms of 
each evaluation queatlon. 

Eyaluatlon Questlaos 

Ccat Traime% IdmtiflL md Ewlain th^ flaJor CmMptSt 
gansiyligatiana and Principle ftwantad in the Swtm 
and Jtot Detartbe tfm Ppomm of InterpevBpnal InflumM ? 

This question la addreaaed throu|jh the reeolts of the Cognitive Test 
developed for the field test. The test consisted of 34 multipla-cholce 
questions. One point was given for esch correct answer. Tbreefore, a 
total acore of 34 was possible. 

A preliJBlnary analysla of variance on pretest acoraa Indicated no 
significant dlfferencea anong the altea. (See Table 1 for the results 
of the analysis.) Therefore, data from all three sites were coniblned 



Table 1 

Results of Analyala of Variance on Pretest Scores 



somtcE 


df 


SS 


MS 


F 


sit* 


2 


78.82 


39.41 


1.74* 


Error 


52 


1176.97 


22.63 





*Thla la nonsignificant at the .05 level. 
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In a cortftlatftd t*tMt on prftt«at and poatteat scores, thers mre four 
subjects who did not hsvs both pretsst and posttsst dsta» threa at 
Stattle and one at Olyiq^la. Iteana and standard deviations at all three 
sites and for the three sites combined are presented In Table 2. A 

Table 2 

Means and Standard Deviations on the Cognitive Test 



SITE 


siATisnc 


PRETEST 


POSTTEST 


Portland 


Mean 


18.42 


24.50 


N-24 


SO 


5.43 


5.21 


OlTupla 


Mean 


18.35 


23.18 


N-17 


SD 


4.18 


4.71 


Seattle 


Mean 


15.64 


22.07 . 


N-14 


SD 


5.02 


3.71 


Goablned 


Mean 


17.69 


23.47 


N»55 


SD 


4.82 


4.74 



correlated t-value of 10.95 with 54 degrees of freedon indicated that 
there were significant gains In test scores frm pretest to posttest. 
A mean gain of 5.78 points occurred across all sites coidilned. Significant 
positive changes In the Cognitive Test scores Indicate that trainees 
did Increase their perfonance identifying and explaining the ideas 
presented in the workshop. 

Do pKttneM Report That They Are J&le to Identify and 
Judgments about Chara&teristiae of Their Oton InfUienoe Style? 

Self*report data fron participants was used to answer this question. 

In Question 5 of the Final Questionnaire^ participants were asked to 
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rate hov succesaf ul the workshop vma In helping then naks Judgiaente 
about charactarletlcs of their own style of Influence* Reaponsee to 
Question 5 are presented In Table 3« Responses were generally positive 
for Portland and Seattle and neutral for the Olynpla workshop « 



Table 3 

Ftequency of Responsee to Question Nund>er 5 





RESPOHSE ALIEBMAIIVES 


SITE 


Mot at ail 
Successful 

I 


2 


3 


4 


Extrenely, 
Succiaaful 


Mo 
Answer 


Portland 


0 


1 


4 


9 


8 


1 


OlTmpla 


3 


4 


6 


6 


0 


0 


Seattle 


0 


1 


4 


8 


1 


0 



In Question 22 of the Final Questionnaire » participants were asked 
If the workshop helped them make Judgments abmit characteristics of 
their own styles of Influence* Of the Portland group, 96 percent 
answered "y<^>" ^ ^1^ 93 percent of the Seattle group* Only 47 percent 
of the people In Oljmpla responded **y^a/* Those who miswered **yM** 
were asksd to give an exa^>le of what th^ learned* Answers from ell 
three workshops were cetegorlsed and tallied* The results ere Included 
In Table 4* In general^ the responses were related to specific leemlng 
about the lndlvldual*a atteiq»ts to Influence people* Thirteen responses 
from Portland fit Into categories which Indicated the gaining of some 
new knowledge about their styles of influence* Six participants from 
Olysfile and eleven Seattle participants responded in those categories* 
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Tabla 4 



Participants* Spadflc Learnings tbout Thalr 
Own Stylas of Ia£luMice 





mmk OF RESPONSES 


TYPE OF LEAKNIHG 


Portland 




Suttle 


Lasrnad my atyla Is appropriate/ 
positive 


1 


1 


3 


Learned about the specific waya I 
try to influence people (baaed on 
concepts In the workshop) 


6. 


1 


1 


Became aware of my general method 
of reepondlng to an influence 
situation 


6 


2 

• 


3 


Learned that I can Influence others 
(how they react to my attempts to 
influence them) 




2 


4 


Became conscious of the general 
ways people Influence each other/ 
factors in an Influence sit\iatlon 


3 


2 




Seafflrmed what I already knew 




3 


2 


Other 


1 


1 





These three sources of avldence converge upon the conclusions that 
the workshop was viewed as helping participants learn about their in* 
fluence stylea at two of the three el tea* At 01yapla» this affect waa 
not reported as much* 

Do TraiMM Report That Thmt Aw AbU to Identify ths IS^ent 
cfftd Nature of ThHr Om Smmd to Infhanoe? 

This quaatlon» again* was answered through self-report information 

collected at the end of the workshop* In Question 6 on the Final 

Questionnaire » trelneea rated the auccess of the workshop In making 
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thra exudnft the extent end nature of their own need to influence* 
Reeponses to Queetion 6 ere presented In Table 5* Portland reepondents 
were somewhat poeitive while Olyiopie and Seattle respoodente were more 
neutral* 



Table 5 

Frequency of Hesponsee to Qotftlm Number 6 





Response Altsrnetlvss 


Site 


Not At All 
Successful 
1 


2 


3 


4 


Extrenely 
Successful 
5 


No 
Answer 


Portland 


0 


2 


5 


13 


3 


0 




1 


4 


8 


5 


1 


0 


Seattle 


1 


3 


6 


3 


2 


0 



When subjects were specifically esked if the workshop hed halped 
them identify the extent and nature of their need to influence (Question 
25) p the percentege of effirmative responsee was 83 percent et Portland » 
60 percent at Seattle and 26 percent et Olyqkla* 

Those who answered ''yes'* were esked to give an exaaple of «hat 
they had learned* Cetegorised examples of what participants laarned 
ere reported in Table 6* In general » subjects reported their need to 
influence others in terms of e need hiererchy preeecnted in the workshop 
or in terms of specific motives for influencing others (to meet deeired 
outcomee or to be able to identify with e group)* Several people aleo 
reported recognition of specific methode or guidelines they used in 
deciding how to Influrace othere* 



Table 6 

S«lf-R«port8 of Learning About Nature and 
Extant of Need to Influence Othere 





Nunber of Responses 
At Each Site 


Raportttd Learning 


Portland 


Olysipia 


Seattle 


lafluence oth«r« because o' 
Med for eelf-aseertlon/ldentlty 


2 




2 


Influance othere beceuae of need 
for feellnge of ealf-worth/ 
recognitlcm/ acceptance 


4 


— w 




Influence others to reach 
epeclflc» Important outcomes 


4 


1 




Found oyeeXf frustrated/not 
accepting vhen I can* t 
Influence e group 


3 


2 


1 


Have specific nathods or 
guidelines for Influencing 
others 


3 




1 


Other comments 


3 


2 


1 



ERIC 



The answers to Questions 6 and 25 of the Final Questionnaire 

Indicate that sons tralneee felt thay learned to Identify the ettent 

and nature of their need to influence* The exaaplas of Increased 

awareness also euggeet that learning occurred* 

Can iErajnese f^s Ms MaJw CtonosptSe GmumxtiMoHcnB and 
PrinoiclM PrnMtsdin tjm Sy%tm to l>iaaw%f and Xnatoss 
Foro$9 and ggfsgts of JH/Ixsw in S^lsat^d Intnv^r^onal 
ions? 



Ths Sltustlon Isst ves developed to answer this question. Mesne 
and etandard deviations on the Sltustlon last for ths Power scores are 
preeented In Table 7 and for Need ecoree In Table 8* The aesns for ths 
two forms of ths tsst cssnot bs dlrsctly co^^ared becauss Form 
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T«bl« 7 

Mftaiis tnd Standard Dtvlatloas of Power Scores at Each Slta 

V 





Foxa 


?fa K 


Pra I 


?fa ID 


Po«t K 




fcmt ID 


fonUad 




13 


a. 96 


4.12 


U 


7.W 


3.7i 




A 


f 


4.13 


1.7t 


1 


3.U 


4,M 


Scattla 




a 


2.62 


I. If 


7 


a.ai 


i.» 


FftrtUad 




u 


4.M 


1.10 


13 


6.tl 


3.34 




B 


a 


3.50 


1.83 


9 


a.2a 


2.33 


SatttU 




7 


3.21 


2,21 


a 


3.44 


2.44 



Table 8 

tteans and Standard Davlatlona pf Head Scotaa at Each Slta 



aita 


FOSB 


Pra a 


?fal 


?fa SD 


Vo*t a 




fMt ID 






13 


3.63 


2.aa 


11 


i.64 


2.30 




k 


9 


1.72 


1.4a 


a 


1.73 


l.K 


laMtla 




a 


1.19 


1.73 


7 


2.64 


l.M 






u 


1.22 


1.62 


13 


l.SO 


1.22 


OlyiMa 


B 


a 


.61 


l.Of 


9 










7 


1.21 


l.U 


a 




l.M 
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Involving one nor* person In the situation than Tbrm A» has potentially 
hlgbar scores. For axanpla* Form A haa a potential high score of 15 
for poirer» vhlla Form B haa a potential high score of 20» If all the 
characters In the situation are attributed the five sources of powar. 
The upper limits are not fixed for possible Need scores* since any 
number of needs* goals or outcomea can be attributed to the charactera 
in the situation. Homvar* there are atill more potential responses 
for Form B than Form A. 

It should be noted that **M*s** differ from preteat to poattest* 
Because neither time nor aubjecta were available for test reflnament 
work* and it was likely that the tests were not parallel* it was decided 
to give each form to half of the trelnees at each alte. Ireineea 
responded on the poatteat to the form which they had not taken as a 
pretest. This was done to reduce Infleted posttest scores due to 
familiarity with the situation. 

Analyses of variance were performed on Fower and Need scores. The 
two-way analyses of variance compered pretest and poattest acores for 
the aams form of the teat* They were elso used to check for site 
differences. Interectiona were not to be Interpreted because Huck and 
McLean (1975) Indicated problems which occur In trying to Interpret 
Interectiona when one fector of an analysis is pretest«poettesting. 
The reeults of the analysis for Fower scores are presented In Tebla 9. 
Results for Need scores are contained In Table 10. 

Significant preteat* poatteet and alte differences were found on 
Form B Fower scores. Fortland scored consistently highest on Fower 
scores* both for the preteete end poettests. The significant F*ratio 
for preteet and poatteet differences* indlcetes * gAln in teat score 
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TahU 9 

Analysis of Vsrlsncs of Fotrsr Scorss 



9ottte# 


FvTB 


At 


» 


wm 


9 

W 


















I 


43*13 


43*13 


3*43 






2 


47*73 


33*11 


1*37 




A 














2 


3t*4a 


If*21 


1*44 


tmt 




50 


451 *a3 


13*11 








I 


4a*70 


4a*70 


4*40** 




* 




4f*44 


a4*73 


3*13* 




1 














2 


14*71 


•*3S 


I*2f 






» 


323 *ao 


6*44 





*Sl(iilflciiht At *Q3 Livtl* 
**SliilfleMt At *0I Imi* 



Tmblt 10 

Analysis of Variancft of Need Scores 







4f 


U 


MS 


r 


Frft-ToAt 




I 


f*10 


)*I0 


i*f 






1 


64*3« 


31*11 


4*74** 




A 








IntMutlOfk 




1 


4*47 


a*33 


0*4) 


tmt 




30 


231*41 


4*77 








I 


1*34 


1*34 


*74 


SltA 




1 


*3a 


*» 


*12 




1 








IntAnetlott 




1 


1*31 


1*13 


*5f 


Br tor 




30 


103*76 


1*12 





*3ltBlflciiht At *03 Imi* 
**Sl|alfletttte At *0L 1«^I* 
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during training* Fosltlv* chwgM In tMt icor« also occurred for 'otm A 
Fomr scorti* How«vttr» thtsa changea did not reach the itetiitlcal 
algnificance leval of tfaoae for Fon B* 

Heed acoraa Increased fron pretest to poatteat In all Inatancast 
azcapt for Form B at Seattle* Significant differences between altes 
were found on Fors A* On Form B» hoHever* there mre no algnlflcant 
alte differences* 

The Sltuatlr"> Test ves alao acored for evldanca of e circular 
proceaa* Table 11 ahom the nuaber of people vfaoQ hoth reters scored 
as using a circular proceaa (Tea)* those both retere said did not use 
e drculsr process Ok>) and the mnber of responses over Which the 
raters dlsegreed (MiQrbe)* Chl**square analyees vers performed on the 
pretest and poatteat totala for Form A and Fom B* 

Table 11 

Nuaber of Teata Indicating Evidence of 
e Circular Process 









MtllUf 






I 








I 




i> 








u 


t 


4 


• 


u 




4 






k 




t 


7 




* 


t 


4 


# 






* 


1 


7 




7 




4 










U 


li 


0 
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A chi-squar« of 2.65 wm found for Fon A (p<.30) mnd 7.72 for 
Form B (p<.03). Although the scores did chmnge from pretest to poettest, 
there was no unifortt positive change ecross ell sites. ( 

Both the Need and Power ecores Indicated differences among the 
three sites. The Portland mean scores were highest on both the pretest 
and the poetteet. 

Scoree for evidence of e circuler procees showed e decline et the 
Portland eite. At the other two eites» the percent of reeponsec Indies* 
ting a circular procees Increased. It is difficult to determine why 
Portland, which usually scored highest, would show an opposite trend to 
the other workshops. It Is possible that concepte of power* used and 
circular process received differing emphasis at aach workshop, but it 
is at least equally plausible that a regression phenomenon would eccount 
for two findings* 

In general, improved performance In et least soma aspects of an 
influence situation occurred et every site. The fact that some 
differences have been found shows thst ths workshop did have sn effect 
on the trainees* abilities. Further refinement of a measuring instrument 
end Improved design may well produce more conclusive results* It must 
be remembered, however, that positive changee could result from 
familiarity with ths test format as well as ths traning* 

VaLiditii of tfta Situation fsat* In addition to the procedures used 
to assure the Situation Test possessed content velidlty* correlations 
between the Power and Need scores of the Situetion Test and Cognitive 
Test scores were also examined. For Form A, the correlation between 
scores on the Cognitive Test and Power scores was .41; for Form B it 
was .46. Both of these correlstions are ststistically significant at 
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th« *001 l«vttl* Correlations b4tm«n th« Gognltlvtt I«st and MMd scorM 
vara «24 (p<*02) for Form A and «05 for Form Th« amall saaapla alua* 
aa wall aa tha dlffarancaa in tha foma uadoubtadly contrlbuta to tha 
incooalatant ralatlonahip batman tha two acoraa*. 

Gorralatlona vara alao computad batman tha Fomr acora on tha 
Situation iMt and tha co^poalta acora on alx quaatlooa (Qu«atlona 9-14) 
in tha Gognitlim laat nblch daalt apadflcally with aourcaa of pomr* 
Gorralatlona for Form A» Fomr acoraa vara *65» (p<*001) wttlla thoaa for 
Form B mra *36 (p<*01)* Slnllar corralatlona vara computad on tha Maada 
acora for tha Situation laat and flva itama (Quaatlona 5» 6» 7» 8» and 
25) daaling with typaa of outcomaa in tha Cognltlva laat* Tha corralatlona 
vara *02 for Form A and -*10 for Form B* 

Thaaa corralatlona indicata that tha Fovar acoraa on tha Situation 
laat ara ralatad to parformanca in racognlslng axaaplaa of tha aourcaa 
of pomr* Mora dlract ralatlonahlpa ara found for Form A than for Form B* 
Hcwavar» tha Naada acora on both Forma A and B of tha Situation Iaat-*wfalch 
naaauraa tha accumulated naada » goala and outcoaaa mantlonad for 
charactara in tha altuatlon—appaara to hava no relationship with ability 
to racognlza axamplaa of tha specific typea of influence outcomes 
discussed in the manual* 

<^ J^raiMM XdmHfii Ways in ffhi<A Major Idsos and 
SkilU PrMmit^ Sustm and Prmtic^d in ihg 

WcrkBhcp tkoi Be ApplUd to OUfmp SetttnSsf 

An ansmr to this quaatlon Is available from two aourcaa; the 

XlfF manual and tha Situation Test* The manual forces traineea to apply 

the workshop concepts to a variety of sattlnga which ara developed 

through fllms» role-playing activities or settings provided for discussion* 

Tha Situation Teat indirectly datarminad whether participants applied 

the workahop Ideas to other settings* The aattings provided in the two 
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foras of tht tMt w«r« dlfftmt from may uatd in the workshop. If 

• ptrtlclp«nt could analyst the •ittiatlon uaing Idets from tht workshop^ 

It follows thtt hft/sho could stt vtys of tpplylni the Ideas to othtr 

stttlACs. Sines sll psrtldpants uasd som workshop Idsas in answsrlnc 

ths Situation Tsst» it can bs concludsd thst thsy wsre abls to idsntify 

ways ths idsas wy bs sppllsd to nsv ssttinfs- 

Do JVain»#s fyosips tfm Tra^tina in Intw>freonat 
^flumM ctM BHfta trnd Rupert Was thf 

Leaming Cm Bs Amliadf 

Quastions S-12 and 18 of ths Final Quastioonalrs wsrs uasd to 

answtr this quastion. In Qusstioos 8*12» tralnsss wars asksd how sue* 

cessful ths workshop was in provldln( idaaa or skills which wara uasful 

in s vsristy of ssttings. Fraqusncy distributions of thsss qusstlons 

and Quaation 18 srs prassntsd in Tabls 12. Bsapoosas to thasft quastions 

wsrs gansrally positiva for ths Portland sitft» nsutral for Sssttls^ 

and asutrsl to nsgstiva for Olyinpis. 

Do ^fouiBM Report ooeratt Satisfaation with J>itarpargOTaZ 
Influame iMtruaHcnal Sy^tm? 

Tralnss rssponsss to ths Final Qusstionnalrs indicats aoM varia- 
tion in sstisf sction with ths workshop. Quastions 1-7 and 13-17 of ths 
Final Quaationnalrs asksd tralnaas to rsts ths succass of the workshop 
in aasting tralnsa goals and the objactlvaa of ths workshop. Tralnaas 
also indicatad how worthwblla tha workahop was and lAsthsr thsy would 
racoansnd it to s friend with intsrests slnllar to theirs. Frequency 
tabulations for these quastions are included in Table 13» page 35. 

Rasponsas to tha Final Quastionnaire indicate diffarancsa ancmg 
the three sites which should not be overlooked. The Olynpia partici-^ 
pants were usually negative or neutral in their ratings of the workshop^ 
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fvmqtmncf of iMpoodnt* 



Tablt 12 

* latlngs of tht SucMst of th* Horkahop la Bffa^Mng Specific GcmiIs 



QUESTION 






mSPOMSB AITEMUlXmS 


GOAL BEING tATED 


SITE 


Mot St all 
fticc^esful 




3 


4 


BxtrcMly 

SttCCi^SSCUl 


No 
Answer 


ft* 


ProvldlJis oMfol skills and concepts 
for vorklng with othsr^ outside your 
professlonsl life* ; 


Portland 

01yiq»la 

Seattle 


0 
4 
0 






11 
3 
4 


8 

1 

2 


0 
0 
0 


9. 


Providing lafonMtloD with prscticsl 
sppllcatloQ fcvr your work with 
students* 1 


Portland 

Olywpla 

Seattle 


0 
3 
0 


I 


8 


10 
2 
1 


4 

1 

2 


1 

0 

2 


10* 


Proiridins loforMtlon with prsctlcal 
sppll€»tloQ for your woirk with 
teachers* 


Portland 

Olynpla 

Seattle 


0 
3 
0 






12 
4 

4 


6 
1 
1 


1 
0 

1 


11* 


Provldlns Infomstloa with practical 
spplicstloD for your work with 
superiors* 


Ptvrtland 
Seattle 


1 
3 
0 






12 
4 
3 


8 

a 

2 


0 
0 
0 


12* 


Frovldlng lafonMtlon ttlth practical 
appllcatloD for your work with others 
(please specify wiko thd othsrs ars) , 


Ptottlend 

01y»pl« 

Seattle 


0 
2 
0 






13 
2 
4 


4 
0 
1 


2 
7 
1 








tXSPOV 


ISI OPT] 










Bxtenelvel) 
1 


2 




4 


Not at all 

Succf^ssful 


No 

tatamz 


18* 


Bow ttuch do you plan to Integrate 
the ideas, skills and/or Mterlals 
presented in this workshop Into 
your workt 


Pottlend 

Olyiq*!* 

Seattle 


5 
2 
1 


11 
2 
3 


6 
6 
8 


1 
8 

1 


0 t 

1 

1 


0 
0 
1 

— i 
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Table 13 

Percelvttd Succsss of th* Workshop In Meeting Goals 
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SHE 


fticeoMfuL 








inoGMfvl 
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0 




1 n 

lU 
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il»«ctiofw Md T«tl»«Al«« for ttm 


OL]wlo 


$ 






9 


1 


0 




dUf«r«nt mmIom* 


S*mttL« 


0 






4 


4 


0 


2, 




l^tloai 


A 

0 






LL 


7 


0 




old ftO^lM, 




9 






4 


1 


0 






SuttU 


0 






10 


9 


0 


9* 




ToftlAnd 


Q 


i 

Z > 3 


1 1 


« 


A 

u 








4 




9 


0 


0 






■MCtU 


0 


0 ; 7 


* 


1 


0 


4, 


OowdlBj orliltkftL thlidclm on 


ForrtUnd 




0 


! , 


10 


0 


u 




JMT |Mltt. 




4 


** 




9 


1 


0 






SuttLo 


0 






4 


2 


0 


3, 


HaLflnf yoM Juk* Judpmito «bout 


Fort Load 


0 


1 






i 


1 




dutOCtorl^tlCO of ]fOlft OMQ 




9 


* 






0 


0 




Inf LuffKo otjrLo* 


Saottlo 


0 








1 


0 


6, 


BftLolttk vott Idootlfv th* utoat uul 


foctlukd 


0 






19 


3 


0 




tk4to^o of yooT nttd to Influottco 




L 


I 




5 


1 


0 




OtlMfV. 


SaottU 


1 






9 


2 


0 


7, 


tteiatolitliii youT mtoroot throufbouc 


F^rtlood 


0 








11 


0 




tbo vorkstiap. 


QlTi^lo 


8 


J 




2 


0 


0 






SoottLo 


0 






' 4 


2 


0 




Bq^ ^ttccooofuL do yofi fooL tblo 


tort load 


0 






7 


i 


2 




««fk«hof» vM Iq voAtlae fouT 




3 






1 


1 


0 




cK^oetotlono iibcHiit vivit tow 


Soottlo 


L 






9 


9 


0 




pOftoulljr vanttd to f«t oot of Itf 




















Vory CLoor 








Vocy 










I 


-Z 




4 


ttec^oor 




u. 


low elMTlT dU xoii t»4if tiad tht 


fMtlttId 


LL 


3 


3 ! * 


0 


0 




trortobo^*o ovmll obJoctlMof 




0 


7 


5 9 


4 


0 






aoomo 

s J 


1 


9 


5 4 


1 


0 








iKtmoly. 

1 


1 


9 ! 4 


i»t AC all 
loeefMlil 

— S- 


Wo 




fciM hI dia wou f*a^ flu 


Fartlittd 


1 


17 


9 L 


0 


0 




iMfkAkum IBO 111 uKlflviaA iCa 


OLMblo 


0 


3 


3. 7 


2 


_ 0 _ 




ovotaU objoctlvost^ ^ 


AatUo 


- -J- - 


~9 


« * 9 


1 ^ 


0 ' 








ftortfwbllo 


1 




4 




T- 


L6, 


Vow that tho workobof im ovor. hov 


Portlnd 


LO 


LO 




0 


0 


0 




«oaU yoo tM tbo oxforloncot 




1 


1 




11 


2 


0 






SaottU 


1 


4 




1 


1 


1 








MlaUolj 




















1 




4 


3 






Vrali fott rocMMd Udo worttohof 


Fort Load 


L7 


4 




0 


0 


0 




to • ftlfA4 i4m>oo Intofooto or* 




1 


1 


0 


7 


It 


0 




LUm fount 


f«utlo 


1 


4 


4 


1 


1 


0 



vhUt tfat Portltnd group vm «ort potltln. Suttl^ rtspmdmtt wtm 
usually bttimm tht othtr two tltM. 

In ordtr to dtttrvdM attltudM tward tbm workshop In gtntral* 
partlclpmntt vtrt Mkad Mv«rml quMtlou about tht cottt Incurred by 
tht workthop tmd ulittlitr tht mrktbop mt worth tht cott. firm partld- 
pttttt gim up pottatltl IncoM to ttttnd tfat workthop. Ittlatttt of 
tht tBOunt glvtn up varltd tram $65 to $600. Htdltn cottt for tht 
ptrtldptott* trtvtl and food* ttktd about In Qutttioa 19» art prtitattd 
In tftblt 14. Cottt for tuition wtrt tlto Includtd In tfat qutttlon. 
TVtlvt ptoplt at Portland and ti|^t at Oljnpla paid tht $30 tuition 
for coUtgt crtdlt. No ont at Saattlt Ittttd any tuition cottt. 



' lablt 14 
Hidian Cottt For V6rkahop* 





- 




SITB 


TRAVEL 


TOOD 


Portland 


$ 3.00 


$ 0 


Olympla 


3.00 


0 


S««ttl« 


10.00 


5.00 



At all tltaa» cottt to aott partldpanta wart «liilAal» axctpt for 
tba tlna tpant In tht workahop. Portland and Saattlt partldpanta 
ganarally fait tha coata wara about right or too tull» whila 42 ptrctnt 
of tht Olyi^la partldpanta fait tha coata wart too hl|^. (l>ata about 
partldpant aattafactlon with coata art prtaanttd In Tablt 15.) 

Mhan aakad on tht Final Qutttlonnalrt what thty Uktd Itaat about 
tha workahopt tba Olyi^ia partldpanta Indlcattd thty would havt praftrrtd 
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labU 15 

Judgnent of Cdst of Workshop Coopartd to Gains 



SITE 


FRBQUENGX- BBSPONSaiG .10- BAC& CmOOBY 


TOO GREAT 


ABOUT RIGHT 


TOO SMALL 


!K> ANSWER 


Portland 


0 


9 


12 


2 


Olynpla 


8 


6 


3 


2 


SMttls 


1* 


7 


6 

* 


1 



'rhls titspoiiss nad« by ons psrson who ta«d given up $320 potsntlal 
tncoM to sttand the workshop* 



e different etructure* Including more Imrolveaent of the trainer as an 
euthorlty and e ttotlvator* Categorised responses ffos the three eltee 
to Question 25 of the Tlnal Queetlonoalre ere preaented In Table 16* A 
nuiber of pertldpants dlsllksd the Inflexibility of tlalng and fait 
eoae aoblgulty existed in the Instructions or goals* Specific ectlvltlee 
or lack of them were also nentloned* The Instructions for eone of the 
ectlvltlee » particularly the pluralistic Ignorance ectlvlty and the 
pennlee gaM* eppeer to have been unclear and led to eoae dlseetlsfectlon* 
The tlae ecfaeduXe for ectlvltlee also presented e problea* both In the 
inflexlbUity of the ecbedule and In the workshop scheduling* 

(Ml Question 24« eunasrlsed In Table 17» page 39 eeverel participants 
cooMnted that they liked the naterlals and etructure of the workshop* 
A nuiri»er of the partldpante enjoyed the eoclal tnterectlon and use 
of leeming groupe* While different groiqp ileiri>ers appeared to have 
ceused problems « the use bf groupe wee e etrong positive feeture of the 
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Tablft 16 

What P«rtlclp«ntt Llksd Luat «bout th« Worlcahop 



NUMBER OF RESPOHSES 



OLtMPlA 



SEATTLE 



Too nuch prM«at«d in « thort tint 

TisM allowed for actlvltlaa not 
flaxlbla anough for Mating om 
naadt 

Long hours 

Tine (no qualifiers added) 

Too much structure 

Aablguoua Inatructlons/goals for 
activities 

Lack of an authority /too much 
sharing of Ignorance 

Nonimrolvsment of trainer/lack of 
motivation for doing activities 

Specific group/people 

Specific activity/material or 
la^ of activities 

Other 



1 
4 

2 
1 



8' 

3 



2 
5 



3 
4 



3 
1 

3 
1 



2 
2 



At tha Portland ilu* £±vm pMpla CMplmliMd about dlractlona for 
plurallatlc ignoranca actlvltlaa; two paraona coaplalnad about 
tha patmlaa gaaa; cooBanta about othar actlvltiaa sada by only 
ona Individual a 



workahopa Partldpanta aiao coanantad on tha op«n» nonthraatanlng 
atnoaphata vhlch ma craatad for tha p^oupa to work In* 

In auMary» paopla indicated aatlafaction with tha contant and 
aatarlala of tha ayat«m» although mem of tha diractiona vara unclaar* 
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Tht structurs of tht workshop was wov eontrovtrsial, with ptrtld^anta 
tt 'Olyaplt hatvlng psrtleular difficulty with tht structurt* A nualbtr 
of p«oplt tt Mch sltt llUd worklof In troups* 



Itblt 17 

What Participants tlkad Bast about Tba Workshop 





mi 


HBER or USFONStS 




rUKTUUlD 


AT VUDTA 






Gtttlng to know (liking) thm 
p«oplt; social Inttrtctlon 


2 


5 


2 


Enjoying tht group; goo4 Inttgrtl 
r«lttloni 


6 


s 


3* 


Cslng groups for Ittrnlog tnd 
sharing wcptrltncM/fMllngst ' 
rmctlvlng ftsdbtek 


12 


2 


2 

i 


Good uttrlsls/structurt 


3 


2 


2 


Op«n» QontfarMtsnlng ttwsphtrm 


3 


1 


1 


Mitt vts Itamtd 


3 


1 


1 


Irtlotr 


1 


3 


1 


Sptclflc tctlvltlts 


3 


1 




Othtr 


2 


1 
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EVALUAIION DESIGN: IMPAGX STUDV 



Evaluation QuMtloa to i% Anwfd 

Tha tnpact Study vaa daalgnad to uawar ona quaatloa; 

Do atudanta In claaarooM vhara taachara 
hava hwi tralnad raport a aora poaltlva 
claaarooa ellaata than tlma In claaaroow 
Whara taachara hava not baan tralnadt 

Daacrlntlon of tha Study 

Tha Inpact Study daalgn callad for tha racrultMnt of 144 fourth 
through alxth grada taachara who would ba rcndoaly aaalfnad to ona of 
four traataanta* Ona of tha traatMnta waa to Involva partldpanta In 
a ona*-vaak ISF workihop; a aacond waa to Involva partldputa In a ona^vaak 
Group ProoM9 SHtU (GPS) workihop* Tha third group would ba Involvad 
In a two-waak iMig workihop which would cosblna both INF «nd G^. Faopla 
aalactad for tha fourth group would ba a control group, balng taatad 
with tha othar groupa but racalvlng a ona-waak workihop tha following 
wlntar* Tha partldpanta for tha (PS workihop wnra racruitad for 
inothar MURXL avaluatlon atudy Involving claaaroooi climata* «nd tha 
data collactad from thla group wai not uaad In thla atudy* 

Subjact racrultMnt for tha atudy bag«n In April 1974* Brochuraa 
daacrlbing tha INF «nd (3^ workihopa wara diatrlbutad to fourth through 
alxth grada taachara In tha Saattla araa* In tha brochuraa t taachara 
vara inforaad that If they algnad up for tha workihop t thuy would ba 
r«ndoaly aadgnad to a group «nd notlflad aa aoon aa poadbla aa to 
vhathar th«y would ba In tha ona-nraak or two-waak workihopa at tha and 
of Auguat* or whathar thay would ba part of tha control group* 

Baaponaa to tha brochuraa waa far ahort of tha naadad nuabrnt of 

taachara* Only 29 taachara raapondad that they wara Intaraatad In tha 
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workshop* la ordor to dotoniM tow caumo for thm low nturn roto» 
two «vmlu«ton calltd «bout flftom toochoro on tho mIIIih U«t who 
had not olgnod up for tho workshop* Whoii ukod why thty mt% not 
intorMtod» tho tuchort usually gav* two raapoossat althar tha taachar 
had alraady mada plana for tha auvar Involvliis tha waaka of tha work- 
ahop or tha taachar did not raomibar racalvlat tha brochura* 

A Mating waa callad with aavaral of tha avaluatlon and flald 
ralatlons ataff ttaabara* It waa daddad to poatpona tha workahop until 
tha following fall to allow for anothar racrultaant affort whan achoola 
opanad again in Saptanbar. Alao» bacauaa aovlng tha workshop back to 
tha fall would raquira waakand naatlnga» tha ona^raak workahopa (IHF. 
and (SRff) would ba achadulad ovar two conaacutiva waakanda* Tha two-waak 
workahop (ISF-^C^ coablnad) waa aliainatad froo tha daaign at thia point* 
bacauaa it waa fait that vary fw taachara would ba abla to mat for 
four conaacutiva waakanda* Taachara who had raapondad to tha brochura 
wara randomly aaaigoad to tt«atoanta snd told that tha workshop would 
ba dalsyad* 

In aarly Saptaabar» brochuraa wara again aant to fourth through 
alxth grada taachara in tha ssattla araa to racrult participanta for 
wotkahopa on Saptaabar 27-29 ttd Octobar 4-6* Thaaa brochuraa provldad 
tha aaaa information as tha aarllar onaa* Bowavar* taachara wara glvan 
an option of atatlng thalr prafaranca for atthar s two-waakand workahop 
(ISF or traatnant) or a dalayad workahop (control group) * Thia 
aUalnatad tha randoa aa«pla» but waa fait to ba nacaaaary by tha fiald 
ralationa ataff who thou|(ht wa would not ba abla to obtain tha naadad 
nuflbar of participanta otharwiaa. 

About ona waak bafora tha workshop » raapondanta to tha brochuraa 
wara aaaignad to ttMtnanta* Thosa raapondanta indicating a prafaranca 
42 
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for • am-v««k workshop vmn randomly uclfnttd to cither GPS or IJKF* 
Thocc prtfcrrlng the dclayttd vorkshop ymzm put Into th« control grotip* 
Ricpondcntc Indiccting no praf»«ncc wtrc rindoiily uclgntd to thm thrM 
troupe » with the ttlpulctlon that all t^oupa hava approxlnataly tha 
raqulrad nuabar of partldpanta* By tha day of tha workshop^ tha 
ra<|ulrad nuabar of partldpanta (36) wara aaalgnad to aach traatoant* 
Howavar» ct tha aaatlnga of tha 3 Sroupa* 22 paopla appaarad for tha 
ISF workshop^ 25 for tha and 27 for tha control group Mating* It 
waa dlacovarad that alght of tha partldpanta wara concurrantly Inwlvad 
In anothar ITCP workshop* It waa fait that thla additional training 
might Influanca tha raaulta and bacauaa thara wara only alght paraona 
racalvlng tha additional training thay wara allnlnatad from tha analyaaa* 
Thla raaultad in 18 partldpanta in tha HKP groups 24 partldpanta in 
tha C^S workshop and 24 in tha control group* 

During tha initial naatlnga with tha thraa groupa» tralnaaa vara 
aakad to provlda tha nana of a paraon who would ba willing to adminlatar 
daaaroom cllmata quaatlonnalraa to thalr atudanta* Prlndpala» achool 
counaalora» ud othar taachara wara aalactad by tralnaaa to ba taat 
admlnlatratora* During tha following waak» thraa maabara of tha 
avaluatlon ataff paraonally dallvarad a aat of dlmata quastlonnalraa 
and dlractlona to tha daalgnatad taat admlnlctratora* (Quaatlonnalraa 
and instructions ara daacrlbad on pagaa 45*50*) Tha tralnaaa and taat 
admlnlatratora wara aakad to adminlatar tha quaatlonnalraa by October 4 
and ctnd them to tha avaluatora as coon as poaalbla* Admlnlatratlon of 
tha quaatlonnalraa occurred in the tralnae^e daaaroom with tha tralnaa 
not in the room*' Admlnletretore wara directed not to ahov the reaponaaa 
to the treinee and to mall tha quaatlonnalraa and raaponaaa Immediately* 
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Vhma thft preteati mre ntuntdt It vm dlictmrtd th«t 7 of thm 
66 tetchtra did not have uaabla data* Two of tha taachara in tha control 
group tau^t aa a taaa and «o only ona aat of quaatlonnairaa vaa rattixnad* 
Thraa taachara vfao taught aa a taam had baan aaalgnad to dlifarant 
trtatmanta* Thay vara Inatructad not to rat urn tha quaatlonnalraa* 
One aat of quaatlonnalraa vaa navar dallvarad, due to dlfflcultlaa in 
locating tha achool at vhlch tha taachar tau^t, Tvo aata of quaatlon- 
nalraa vftra raturnad vlthoot aagr taachar Idantlflcatlon* Baking It 
Ivpoaalbla to aaalgn an Identification nundiar* 

In lata Novasibar, poattaat quaatlonnalraa vara aant to tha teat 
adalnlatratora from vhon uaabla data had baan racalvad* Thay vara 
aakad to return tha queatlonnalrea by tha and of tha flret weak in 

Daceaber, At thle tlMt tha nuobar of uaabla queatloimalraa dropped to 

* 

47* TWO teechere vrote thet they vere no longer teaching tha aaaa group 
of etudanta and did not readmlnlatar tha queatlonnalrea* One taachar 
bad bean ualng a etudent teecher Met of the tlaa* to the date ware not 
uaed* Date frou one teacher vea recalvad too late for analyela* Three 
aeta of queatloimalrea vere returned vlthout the taachere* naaea and 
could not be uaed* 

?or nine teechera, no queatlonnalree vera returned, Dlfflcultlea 
in echool dlatrlct pervtaelon to uae one of tha'CllMte Quaatlonnairaa 
precluded fny follovup on the nonretuma until late January* By thla 
timtf tha eveluetor decided not to contect teechere f ron vhoa no quea- 
tlonnalree vere returned due to the elapeed tine between the najor 
teetlng and follovup teatlng* 

Of the 23 control and INF teechere fron whom coiq^lete date vere 
coUectedt 13 teechere vere in the IJfF treatoant, and 10 vere in the 
control group* 
44 
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During thm first training SMSloa» all teachera conplatad a 
Badcsround Quaatlonnalre which aakad what grade laval thay taught » thalr 
aax and ag6» thalr yaats of teaching axparlance» hl^est degree obtained 
end reaaooa for attending the workahop^ On the queatloonalre* the 
teachera also indicated what other IXCP vorkehopa th^ had attended* 
The reaponaea of the teachera attending the Initial aeetlnga «re 
preaented in Table 18» excluding those eight omitted because of attendance 
at another ITCP wotkahop^ The reaponaea of the teachera for whoa 
complete dlaate data mre available ere preaented in Table 19* 

It should be noted that noat of the trainees were In their tKlrtles 
and forties and had more than aeven years of teaching experience* Fetr 
of the ISF tralneea had participated in other ITCP workshops; however* 
the control group had more partldpanta who bad previous esqverlence in 
human relstlons workshops* The main reasons the teachera algned up for 
the workahop were thet the tralneea really wanted to learn about the 
subject* It sstlsfled some requirement* and there was no cost for 
St tending* 

Description of Climate Queatlonnalrea 

The Climate Queatlonnalre was used to detect differences in class* 
room climate which reaulted from expoaure to the IBF workebop* The 
questionnaire needed to be appropriate for students in the fourth 
through sixth grsdes* since only teachers of these grsdes were Included 
in the etudy* 

Because It was not feasible to develop and validate a climate 
inventory specifically for this study* intsct eubscales from existing 
inetruments were used in the Instrument* As a first step* en examination 
of exleting Inatrumsnta was made* Inventories which were described as 
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BAckfTOund QM«tloiiBAir« BMpooM* by Participant* 
with C(»pl«t« Cllut« Data 





fonoocoio of Poxtioifoocft lo loeh Cotofocr 






OMttOl 




IN15 












MX 


3Ct 






30 


in 








0 


10 




n 


30 


40-4f 


31 


» 




U 


10 




0 


0 




13 


0 










94 


30 




31 


10 




13 


30 


Ho «flM«r 


0 


0 








0 


0 


0 


1*3 


0 


0 


4-4 


0 


0 


7*10 


t ft 


2u 




H 


TO 


m mmmr 


0 


10 


wrtMr hmvm dbt«iMd 






Wit 


4< 


50 


Itt/MI 


S4 


40 


Ho Mm 




10 


Otbtr Wirtiliti 






OCktr ncr 1l»rk«lMH 


0 


0 




33 


W 




S4 


10 








It wcl«f !«■ « vr il¥M 


31 


<0 


«i milts I wm4 






Ifnp ocWit la W mImoI wtrt 


0 


0 


«ttMttaa 






Hf tKititft tmotfii I ft 


0 


10 




1 


10 








I WW SftUctfti to OttMi 


U 


20 




31 


50 


I cm Itwot t fwlly vwtoi to 


i2 


40 


loon 






lU boori4 4 4 


0 , 


10 


I Ho4 0 K^lcoior m^Ua Cq oolto 


1 


» 


Otbor 


31 


10 



MMurins dutroom cllaatt mrt rsvlmtd on tha bult of iriitthtr 
thty: (•) todlctttd dirtct tuchtr bfthitvlors tlnct tuchtrt tht 
workshop p«rtlclp«nt« or (b) Indlctttd couldtrttlon on tht ptrt of 
tuchtrt, %*t*9 lAttlng p«opl« talk In tht dutrooa or paying tttaatloa 
to ttudrntU fttllttgi and aotlvaa* Initial acalaa vara aalactad fron 
four lnatruomta» tha Studant Actlvltlaa Quaatloonalra (SAQ) (Blllaoo* 
Callnar and Fox, 1973); Student Bahavlor Daacriptlon Quaatlonnalra (SBDQ) 
(Croft» 1972); My Claaa Invantory (MCI) (Andaraon* 1973) and Studant 
Attltuda and Activity Survay (SAAS) (Nalaon, 1973)* A daacriptlon and 
paychoaatrlc avaluatlon of tha cllaata acalaa ara Indudad In Appandlx C« 

Tha four taata froa uhlch aubaealaa vara aalactad vftra flrat coih 
aldarad In tama of tha critaria llatad abova* Aa a aacond atap, tha 
avaluator llatad tha aalactad aubacala Itaoa and auonary daacriptloiia 
of vbat tha aubaealaa vera Intandad to naaaura* A ravlaw of tha llat 
and aunary by aavaral avaluatora narromd tha aalactlon of acalaa to 
thoaa vfalch aaaaad wat appropriata to tha ayatam* Thla raaultad In 
tha aalactlon of 17 aubaealaa* A auonary of tha acalaa la praaantad 
In labia 20. 

A daacriptlon of thaaa aubaealaa, along with tha Itau thaaaalvaa* 
vaa than circulated to tha davalopara of WF for tha cooMnta* Latar» 
tha davalopara vafa aakad to rata aach Itaoi of tha aubaealaa on a 
6-polnt acala Indicating tha ralatlonahlp of tha itas to tha ayatatt 
goala* A rating of **r* Indicated no ralatlonahlp to tha goala whlla 
**6** Indicated a direct ralatlonahlp* 

Tha developers vara than aakad to classify tha Itew In terns of 
the relationship to syateii goala if they vare generalised to tha class- 
room* Onca all of the Itans vare ranked, itam ranklnge for aach subscala 
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TablA 20 

SubsealM For tha dlMta IimntorlM 
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v%tm amraged for • icale ranklns* ScMlm ranks m thay vara datanlBad 
ara praaantad In labia 21* Ovarall» tha davalopara vara aatlaflad that 
tha aubacalaa ralatad to tha ayatam; thay could add no othar acalaa for 
consldaratlon* Ona of tha davalopara atatad that IgF provldad no dlract 
application of tha ccmcapta taught to tha daaaroott* In a nmrnrnf any 
avttttta Involving taachar habavlor in a clasaroon wara of a aacandary 
natura* 

Bacauaa of tha larga nuri>ar of ltM» lnvolvad» two foraa of tha 
cllMta Invmtory wara davalopad* Form A conalatad of Itaw froa tha 
MCI and SAQ» vhlla Forv B vaa copprlaad of tha ItaM froa SAAS and SBDQ* 
Anawar format varlad for ^Hbm dli£«rant Inatrumanta: tha MCI and SBDQ 
hav« '^aa^'^lfo'^ aoavara whlla tha SAAS and SAQ raqulra aultlpla-cholca 
raaponaaa* In Font A» aU Itaw from tha Ma, foUovad by tha SAQ Itaaa* 
In Form B» SBDQ Itaaa vara flrat» follovad by SAAS ltaw# Itama fron 
aach original luatrumant vara randomly ordarad* Coplaa of Form A and 
Form B ara Indudad In Appandlx D* 

Spadflc Inatructlona mra craatad for tha admlnlatratlcm of tha 
quaatlonnalraa * Tha Inatructlona aakad that aacb child vrlta In tha 
taachar*a nama and hia/har grada laval* Tha chlldran vorkad a aaapla 
taat Itam with tha taat adminlatrator and than contlnuad tha Invantory 
on thalr own* Tha taat adminlatrator waa told to anawar aiqr quaatlona 
tha atudanta had concamlng tha taat* A copy of tha Inatructlona for 
tha taat adminlatrator li alao Includad In Appandlx D* In prataatlng 
aach claaaroon» Form A and Form B vara glvan altamataly to atudanta 
In tha claaaroom* During poattaatlng» dlractlona to taat admlnlatratora 
auggaatad that atudanta with raadlng problama might ba glvan Form B» 
alnca It waa ahortar than Form A* 

50 

ERiC 56 ' 



Tmblt 21 



D«v«lop«rt* Banklnfi of thm ScalM 
Accordlns to th* Go«l« of Int^rpwmcnat InftumM^ 
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*Tht rttlngft rmng«d from no fit to the systM goala» to "6»** a 
prlwiry goal of tha aystaa* 
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lESULtS AND discussion; IMPACT STDi:? 



AnalysM of covarlanct m» ptrfontil on tht pMttMt sc«1m of 
both fom of thft cUmtt lamatory* CovarlatM for th* analjrsM wr% 
Sftltetttd In two vays* firsts tbm pntMt seort of thm scml* bftlas 
analyxtd vu xmmd w « corariAtt* A stcond Mthod for stlMtlns 
covtrimtM Imrolimd thm damlopMiit of an lnt*rcorr«l«ticm attrlx of 
all bMkfTomd vith posttMt scmla scorw* 

Bftckfrouad v«rl«blM which corrtlAtcd hlghar thm *30 or 1ms thm 
-*30 vith ft potttMt scmlft scot* nd bttmu *,30 ttid *30 with ptrtlcl- 

pfttlcm In INF Mr* uMd m covtrimtM In tht analysla of that scmla* 

* 

lb* bftckground vmriMblmm usad for tach scml* and thalr comlatlons 
«lth thift scala are praaantad In labia 22 » paga 54* Slnca a nultlvarlata 
analyila of eovarianca vaa not uaad In this atudy^ tha raadar la rafamd 
to Appaodlx C for Intarcomlatlona aaons tha acalaa* AdJuatad Maoa 
and standard davlatlooa ara praaantad In labia 23^ paga 55. 

Tha P-ratloa for aach acala ara praaantad In Tabla 24t pafa 56* 
No algnlflcant dlffarancaa irara found batvaan tha JSF and control group* 
An aTaal nation of tha dlffarancaa batman tha IHF «nd ccmtrol group cm 
tha adjuatad aaana In Tabla 23 ahova that tha ISP group vaa w>ra 
favorably ratad than tha control group on four of tha aamntaan dlnata 
acalaa* Tha control group waa «ora favorably ratad on tha raaalnlng 
thlrtaan acalaa* An exaalnatlon of tan acalaa ratad by tha dcvalopara as 

shoving graatar ralatlonahlp to systan goala^ that Is^ thoaa vith avaraga 
davalopar rating of at laaat 4*00^ ravaalad a 4 to 6 spilt batvaan thosa 
ratad wre favorably for JllF and thcsa ratad mora favorably for tha 
control group (Saa Tabla 21, paga 51}* In trying to Intarprat thaaa 
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rMultt» it iM laportittt to mmwbn that tht nail tanplt tiSM la 
tt» ttudy» Mltctim blM and tbm mtcmt at tlM bttmun training ind 
poattattlag say all hava affactad tba raaulta of tha atudy* At thla 
tlM» howavar* it can not ba cmdudad that participation la 2XF baa 
any affact on claaaron cllnata. 

It ahould ba notad that aavaral actiona la tha aalaction of cllaata 
acalaa vara takan to laeraaaa tha chaaca of finding traatmant affacta* 
A ralativaly larga nwbar of acalaa vaa uaad» alaca it vaa unclaar la 
what apaclfic vaya tha training night affact cHiaata* Only aidating 
acalaa vara uaad la tha atudy and acalaa vara aalactad which ralatad 
to taachar bahavlor» aa oppoaad to atudant bahavlpra or Inatitutlonal 
atructura* Thla aalaction was latandad to uxlMlaa tha chanca of 
datactlag cllmata dlffarancaa raaultlng fron changaa la taachar b^a^or 
dua to tha workahop* All acalaa vara ravlawad by tha ayatam davalopara 
for aultabillty In datanalnlng outcoMa of training* In othar worda» 
tba aalactad dlnata acalaa raflactad that aapacta of cllaata which 
aaaoad moat likaly to changa* 
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nrm imiw design 



ThA wftluAtlon dwlin (ItCP» 1974) for ISF caXXa for u wpert 
twiw of tht tyitM* BttCAust th« tyitM 1« ftnlihtd and la production* 
tb« r«Tiw focusM prlMxlly upon mrkatlnf quMtlons to dittnlnt how 
tfat 07s tM «l||it bt ustd by vwloui tduMtlonal p*mnn«l* 

Thn ^lautlooft uhitd In tbii mim dul vltfa potential cllant 
gvoi9^ for th* ttrtoftha and maknaaaaa of ZSF In coiiiartaon irith 
alttllMr ayataMt tfaa parcalvad wtllingBwa or capability of tha ravlamra 
to conduct XRf workahopa* an^ tfaa aultablllty of coata of ISF^ 

Inatmaantatlon 

Two quaatloimalraa vara davalopad for tha ravlaw of ISF by 
avaluatora In tfaa ITCP» In conjunction vlth tha dlractor and aaalatant 
dlractor of Dlaaaslnatlon and Inatallatlon Sarvtcaa at tha MHREL* Thay 
vara davalopad primarily to anavar quaatlona partlnant to any daclalona 
concaralng tha uxkatlnf of IBF* Ganaral liauaa vara auggaatad by tha 
dlaaaslnatlon paraonnal; quaatlona craatad by tha avaluatora vara 
ganarally conatructad to auggaat altamatlvaa* rathar than to ba 
coaplataly opan<-andad* Tha quaatlonnairta vara ravlavad by tfaa 
dlaaaalnatlon paraonnal and IXCP paraonnal* Thay vara than aiibodttad 
to tha Offlca of Raaaarch and Evaluation Sarvlcaa for final approval 
and claaranca* 

A Markat Quaatlonnalra was uaad at an INF vorkahop involving 
taachara and admlnlstratora* which cooprlaa two of tha consumar grovpa 
of XSF* Tha purpoaa of this queatlonnaira waa to datarmlna tha taachara^ 
and adnlnlatratora* attltudaa toward tha ilKP workshop » whather thay 

63 59 




would rtcoBtnd It to ptoplt In th^lr om district » and What th%y %mf 
M •trmgtbs ud widcnMrn of tbm •yttm* 

A IcmgM quMtloimaln wm dftvalc^td for r«vl«mrs vlth mxf%timc% 
In trmlnlns Inttrptrtonal ralAtlona and croup procMt workahopa* Thl« 
Expart Eftvlw Queatlomudra aafctd about ravlawara* background » thalr 
coHfort In acting aa an INF tralnar In a varlaty of conditional and 
thalr auggaatlona for changing tha ayataa* Additional quaatlona 
concamlng pottttlal cllanta» financings and tha atrangtba and waaknaaaaa 
of WF In taru of coat» foraat» contant» uaafutnaaa to clluta» 
approprlatanaaa for cUanta» and prbbabla affacta vara Indudad* In 
aaaaaalng tha atrangtha and waaknaaaaa of XRP» ravlawara wara aakad to 
coopara It to a alallar norkahop of thalr cholca* Both quaatlonnalraa 
ara Includad in Appandlx t* 

Sub j acta 

Thraa groupa of aubjacta vara aoUdtad for tha aipart ravlav. 
Tha first group conslatad of 26 tralnaaa in an ISF workshops glvan at 
tha Udlvaralty of Idaho In July 1975* Tha background of thaaa ravlawara* 
Including thalr praaant position* hl^at dagraa* and ptavloua aacparlanca 
with ITCP prograu* la praaantad In Tabla 25* 

Tha sacond group of aubjacta was randomly aalactad fron a llatlng 
of paraonnal af f lllatad with National Training Laboratory (NTL) * In 
thla listing* flva araaa of coo|»atanca ara daalgnatadi Organisation 
Davalopttant Consultant* Comnlty DavalopMnt Conaultant* Laboratory 
Educator* Group Kalatlona Tralnlhg Conaultant* and Faraonal Growth 
Group Consultant* Ona araa (Conaunlty Davalopmant Conaultant) was 
a«ludad bacauaa It was not fait to ba ralavant to XJSF training* Each 
parson salactad fron tha list naadad to ba quallflad In two araas of 
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Ttblt 25 



Btckgtoimd of Int^rpnwnat JOifUmnoe Wbrkshop 
* Firtidpnti Acting mm Rtvlimn (ir"26}* 





NuBib#r of 




Ptrtlclpantt^ 


Potltioii 




* 


13 


AdBtnlstrttcrr 


10 


Othtr 


3 






BS/lA 


10 


MS /MA 


15 


Ho Rittpotiftt 


1 


MWSEL Sy»t«m Fnvlouftly Attttiidttd 




Ftcilltttlng Inquiry 


5 


Group ?rocMt SkiUt 


5 


^ aiflitr LttV«l Thlsklttg 


10 




1 




9 


Sy^tmatic and Objeativm Anatyeis of InetruoHcn 


10 


Munbar of MHRSL Sy0t«ms Attudfid 




0 


8 


1 


8 


2 


4 


3 


2 


4 


2 


5 or greattr 


2 



Slnct toM rtttpondmtt IndicAtad nort than ona catagory^ tha 
nuaiiar of partldpanta say add up to ttora than 26* 



intartat* All paraons not living in tha Unitad States ware also axdudad 
bacause of coat and tlaa considaration* Ona hundrad thirty^fiva paopla 
racalvad an initial nailing which included a latter asking tham to be 
In tha rsvlatf» a brief description of IltF^ and a post card to return 
indicating their willingness or unwllllngnass to participate In the 
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r«vltw. Approximately 50 post cards vers rstumsd; 24 psopls indicated 
thalr villlngnaaa to act as raviawara of i^. Thaaa ravlavara vara 
aant tralnara* nanuala* tranacrlpts of audio snd vldao tapaa used in 
tha workshop* a quaatlonnalra» and a ratum anvalopa for tha quastlonnalra. 
Tha daadllna of- Amuat-22 vaa-aatabli:ahad-to"-tha l n ltla3 rl»ttar ~ Many 
of tha poat cards which did com back Indicated that the people did not 
have the tlM et the preeent to work on the queetlonnelre. Accordingly* 
the deadline waa changed to Septanber 26 and the nailing procedure waa 
repeated for contecting .the remaining 75 eligible people from the NIL 
Tralner^s Uet. In ell» 50 people egreed to ravtew ISFi complete 
responaee were received from 29 reviewers. Five lettere of critique* 
and four letters explaining why the queetionnalra was not completed 
were also received. One queetlonnelre waa received too lete to tally. 

The third group consisted of 28 persons experienced in training 
ISF, These people vare eent e latter aaklng them to complete the 
questionnaire and return it in the enclosed envelope. The letter ie 
included in Appendix F. Completed quest ionnairaa were received from 
13 former trainers. The beckground of NIL and XSF tralnere» including 
poeition and experience with ITGF ayetams* is presented in Teble 26. 
A list of these trainers Is included in Appendix F. 

Host of tha ISF and NIL tralnere indlceted that they held more 
than one position. Nine reeponses ware made by the ISF treinere in the 
category of school edmlnlatretive paraonnal* only one of the NIL trainers 
reaponded in this cetegory. Two of the ISF trainers and eigihteen NTL 
tralnera indicated thet they were college profesaors. Six NTL trainers 
Indicated they held some other position within e college and one NTL 
trainer has a position with tha government. Hoat of the INF and NTL 
trainers indicated that they were independent consultants. 
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TabU 26 



Background of National tratnlut Laboratory aad 
InUrpwomt Influtno* Tralnara 











my 










I^HH^gH . . ^. 


1 
1 
1 
1 
1 


Q 

Q 
0 


Mltm/mimixtlunmi, 


a 
1 


5 

u 


SMltl litMliil 


1 


u 




0 


5 


nviitaL/licltflcAl ititMM 


0 


I 




0 


3 


* — 


1 


a 




0 


0 




0 


4 






1 




0 


0 




0 


0 




1 


14 




4 


14 


m tMku'^ 


I 


U 


OrfMlwtlM JvwlifMic iftimlt^tt 


3 


13 


Cmmrndtf 4mw^Ufmm% ji—wUMC 


I 


U 




1 


It 


Gcvtv ulaclti ttiiaUf owwilfit 


2 


19 




0 


I 










u 


I 




1 


0 




2 


0 




1 


1 




2 


I 




9 


2 




9 


I 




t 


0 




9 


0 


IhMmnk miMfii 9r^tm UIpO^ (MtK) 


1 


0 


9 


I 


JMtf' CmftUt mi BtfffPUHm fro^tm AiMHf 


• 


0 






0 


WHL fflttOS tlADBD 




0 




10 


I 




1 


0 




0 


I 


itflMt Lml TMvghc Pmcm«m 


I 


I 




0 


I 




5 


0 




5 


0 




1 


0 


J^9w6k VtiliMittg fi^tm S<^t9t^ (mws) 


1 


• 




2 


0 




I 


0 
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InUxp^rtanat JOiftumw and MTL trftiawt alao tndlctttd tb«lT 
fullUrlcy with huaan dtvalopMUt and (roup procaaa aklUa mrkshopa 
both aa vorkahop tralnara and aa partldpanta * Of tha thraa ISP . 
raapMdanta* aavan Indlcatad that thay vara vary faalUar with tha araa 
Haa-*-traiaar; thraa raapandanta^tiara faalUar, two^wara aoaanhaf fa«13iar» 
and ona paraon did not raapond* Aa partldpanta* nlna XKF tralnaaa vara 
vary faalllar with tha uaa» thraa vara fa«lllar» and ona did not 
raapond* Of tha 28 MTL raapondanta* 26 Indlcatad thay vara vary faslllar 
with tha araa m tralnara and 2 vara fanlllar with It* Aa partldpanta* 
19 of 28 MTL tralnara aald thay vara vary fanlUar with tha araa; four 
aald thay vara famlUar* cma waa aovavhat fanlllar» ona vaa unfamiliar 
with tha araa ud two did not raapond* 
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tBSULTS AND PISCUSSIOHi SXPEKT XETIEir 



All thTM ««t« of mimmtM imn MwHad to Indlcxts pottntlil 
ellmu who Would b«n«fit moBt item participation In XSF^ A llat of 
potantial ellmta vaa providad» alont vltb Inatructloiia to aalact a 

of fiva cataforiaa* ImlaBKr raaponaaa^ ara praaantad In 
Tabla 27* Cataforlaa ioo«t oftan aalactad Includadi al— antaiy and 
aaeottdaxy taachar«» achool baaad adnlnlatratoga > and dlatrlct laval 
adalnlatratora* Cdllaga adalnlatratora » caunaalora» axid nooaducational 
paraonnal irara alao aalactad by a nuabar of rayiairara* 



Tabla 27 

Bavianara* Eaporta of Client Syatana That 
Would Boiafit frooi Participation In InUrp0r9mal InfUmM 





IBF TEmlaar 


ail TralMr 


XWF rwtldfaiiC 


ciunt Sr9t«a 




iMjoadiau 


Ma 


Hmmzmrj tichari 




22 


6 


SecoaJaty Taactera 




10 


10 


Cbll^a* VvofMtart/lMtnietQti 




10 


I 


IcbMl Wtliim laiii l^lBl^cmora 


U 


22 


u 


Dtctrlet iMalatmoci 




U 


a 


CoUiat Adalalatfmcon* 




9 


1 






9 


a 






2 


0 


iwm auff 




0 


0 


io*rl 1laa«r« or Iktitt«t« 




0 


2 


ataca atfartaiat af Mneatica fmooMl 




i 


I 


Mwcitiea iwoelatloa Firacaatl 
OUmc 14attt1oail ftavoMal 




1 


0 


faraoas W9t Xavol¥a4 la UaciUoa 
AU of tht tkoinP 




0 
10 
0 


0 

> 


Jto ftMfcaM . 




2 


0 



^■apoaaas for tte c«t«fOfr Icr HTL «ad Hff txmSxmn aata foaart by oo^latng 
. diacrata oee«Mtiooi Uatad la dM ftmtloaDaln wU^sli fit la ttilo cAUao^* 

Ihata iaaiTltela cbtdbid til of tfa* ctcaaorlaa UataA 4boM* TNrr «fa not 

iaelnJed la mf of tho obova aA^ora* 
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Rtvlemrt mrt Mked to Indicate how ISf would help tho client 
eyetems they eelected* Many revlewere nentloned general outcouM* euch 
ee Increaeed anarenese of influence or increased skill. Revleirers lAo 
gave the reasons for selecting epecific client eyetens usually indicated 
that the clients were In influential poeltlons or positions requiring 
Influence or negotleting ekllls. 

Important Aspects of Intw^ncml InfUtrntM 

In Question S of the Expert Aevleir Questionnaire* ISF and XTL 
tralnere were asked to Indicate Inportant aspects of ISF which would 
poeltlvaly or negetlvely affect their recomendatlm of the system to 
an intereeted echool dletrlct. The categories listed In the ^uestloi^ 
nalre» along with categories developed from reviewer coments are Included 
In Table 28* CoiMants made by elngle revlewere are not Included* 

Parcelled Ability to Act es Tralnere 

Interper^cmt InfluancB has been developed so that people can act 
as workshop tralnere after they have participated In an ISF workshop. 
Forentially» this etretegy results In e lerge nusber of tralnere. 
Int^rpmrncml Influenoe tralnere* NTL tralnere* and ISF pertidpants 
wers all asked under what conditions they would feel capable as ISF 
tralnsrs. IntMperscnat Influmo0 and NIL tralnere were esked to 
dlffsrentlete between training in famlller and untamiller client systems* 
Interpersonal IvfUtertae tralnere Indicated no differences between the 
two client syetems. national Training Laboratory trainers were less 
likely to feel perfectly capable of ectlng as trainers with unfamiliar 
clients than with familiar ones; 21 felt perfectly cepable with familiar 
clients as oppoeed to 15 with unfamiliar clients. Only one person* an 
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labl* 2i 

MuBb«r of Int^xpemcnat InfUunaa and M*tloiiAl Tralclxis lAboratory 
lt«vi««mrs Indieat^ Sptclflc Pcvltlva or Ncgatlv* 
Aspects of Int0rp«r9omt InfUunM 







Aapacta 




laporuuit MptcU of IMF 


Tralaars 
11-13 


VZL 
TimlMfa 


TralMrs 


Trslawn 


MUC cose TvT «M BBUFUUS V^MW 9 






3 


3 


tb* tlM for tiM worksboi^ 
(30 hottrt of tralalttt) 










trAlAors In fubM^«at Maslow 




21 




6 


tb* «ysMi «mlC7S t^oop Interactloii 
for l«»mr« 




26 




1 


tb* iy*c«i MipliAsIsM rftf iM^tlTC tod 




24 




0 


lb« ^r*c«i pCMcots ▼•rlotw eoootptiMd 
Md«l« r«Utlaf to buMA dmlopMt 




22 




1 


th« 0y«t«i iiifolT«t particlpsocs In 
personal IcarnlAf 




2 


0 


0 


tb* tyutm U vocy otructurad 




3 


0 


0 


Co&toat of tba ayatra 




0 


0 


3 



KTL tr«iii«r» indlcstftd thst h* would not fMl at all e^abla as a 
tralnar of IHIF with an uofanillar cllant systam. Th« NTL trainars who 
did f«ftl pardactly capabla Indicated that th«y would althar faal aow 
irtwt e^aibla as trainai* or would faal capable of acting as a cotrainer 
first, than as a trainer. 

The IWP participanu did not feel as capable of training INF, 
Three IHF participants said they would not feel at all capable. Three 
Indicated they would feel perfectly capable as trainers » while eeven 
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XMpondmts would tmml soMwfaat capable* Slxtett r««poiid«&t0 of th« 26 
XHF participants^ Indicated acceptability of acting aa a cotralner flrat» 
than e trainer* Six JSF partldpanta wanted further experience conducting 
workahopa la general* although aoat of theee partldpanta alao aald tfaay 
would feel capable of ectlng ea^ a cotralnar flrat» then ea a trainer* 

Strengtha of intnp^rmimat Inftumoa In Cog>arlaoa 

to Othar STateaa 

Intnp^namt JOifUwM^ and MXL tralnara were asked to think of 
an altametlve workshop to XKF for use with adnlnlatratora* They then 
coopered XHF axid the alternative ayatat In tanns of cost» workshop 
forttat» Mterlal content* epproprlateneee for adttlnlstrstors^ and 
probable lon^ and ahort**teni effecte* IVo VCL t r alnera^and ;.f Iv e XHF 
tralnara did not reapond to the queetlon at all* Flva NtL revlewera 
and one ISF reviewer did not choose conperlaon groupe» but reted the 
strengths axid veakneeeea of XHF* Fourteen MXL axid seven^ reapondente 
eelected published workshops* Anong published workshops fslscted were 
Interpgr0cnat InfUtmoe and RBeecoMh VtiUning ProbUm Soloing^ ncP 
workshops* They were eelected by five and one revlewera» reapectlvely* 
A brief description of sltsmatlve eyeteas selected Is Included In 
Appendix 6* The rtfialnlng aeven reviewers eelected either general 
organisational devalopnent processes or workshops they hsd developed 
theomlvee* Their responses sre aleo Included In Appendix 6* 

After comtlng on the strengths and weaknaaaes of XSF and the 
coaq»evleon systen (If one was used)» reviewers reted the two eysteu 
on the evaluative areas* Theee ret Inge are presented In Tsble 29* The 
XSF pertldpant reviewers reted XSF In eeveral of the sane sreas* Thdr 
ratings sre Included In the table* Both IHF and the selectsd comparison 
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Table 29 

Overall Sstlngs of Interpemtmat Influma« and ConperisoD SystM by lavlewers 





BOTim«r«* lAfetM* of SwtMs 


ilP Tr«lMrtt IH13 


MTL Trmtamrm IH2i 






Otbmr 




Qtwir 


nr 


ifmtm 


















4 


2 


15 


5 








3 


2 


6 


9 






PnvUbttimi E>p«nsiv« 


1 


0 


0 


0 






UfS^lr *lwuh Wy^V^K 
















0 


0 


0 


0 


2 




Hill OnttlB«i 


/ 


^ * 
* 






22 






0 


2 


2 


7 


1 






0 


0 


0 


0 


0 




Hitttrlil GonUftC 












r * 




6 


2 


15 


9 


li 






1 


2 


9 


10 


7 




Superficial 


0 


0 


1 


0 


1 




ll«#fttlM«ft to Cli«t« 














Uteful 


7 


4 


17 


16 


17 




SOMMlMfe UMful 


0 


0 


7 


3 


7 




Mot Ito^tti 


0 


0 


0 


0 


1 




ll«P«ttd8 m lititUl 


0 


0 


1 


0 


0 
































ip^ropTt«ttt For itetttlAtrmtortt 


7 


4 


10 


14 








0 


0 


14 


4 






tMppropriafe* 


0 


0 


1 


0 







ViP p«rfeict|wnt« did Mfe^r«ta cte i^tptM to tkim wm* 



systtu vera rated highly* Whan ISF and NTL trainars vara aakad which 
ayataa thay would racoiHand to a school diatrlct* fiva ISF and aavan 
MTL tralnara aelact^^d ISF^ two ISF and nlna MTL tralnara aalactad tha 
othar aystam and ona ISF and two MTL tralnara addad othar crltarla for 
aalactlng a ayataa* Tha ayatama that would ba racomandad ovar ISF 
wara; (a) Managarlal 6rid» (b) Suparrlsion* (c) Inproving Intarparaooal 
E£factiTanaa8» (d) NTL Managaoant Work Confaratica» (a) ?roblam Solving; 
Managaaant by ObJactivaa» (f) Managaaant of Conflict* (g) Int&rpWBonal ' 
CcmunioabianB^ (h) Saquantlal Analyala of Varbal Intaraction» (i) Tha 
Adalnlatrator aa a Convanor of Organizational Frobloi Solving followad 
by Organizational Davalopaant for Staff » (J) Frofaaaional Davalopmant 
Prograa» and Qc) a ayatam daaignad apedfically for. tha cllant group, 

Spadfic atrangtha and waaknaaaaa of ISF for aach araa wara llatad 
by MTL and ISF tralnara. In this aaction» comaanta aada by at laaat 
two raviawars ara liatad* Following aach coaiant* tha nundwr of ISF 
and MTL trainars making tha comment is Indlcatad In paranthasaa, 

Costa for tha ISF workshop aatarials ara $19,95 for tha leadar*s 
aanual»,$12.95 par sat for participant aatarials and $99,50, for audio- 
visual matarials, Coiments about tha strengths of coat of ISF 
Included; ISF is reaaonabla (nlna NTL) and ISF la Inaxpensiva (three 
ISF^ ona MTL), A nuni>er of ravlawera felt ISF is too •icpanaiva (three 
ISF^ three NTL), Tha coat f^f audiovlaual aatarlal was also problaaatical 
(two NIL), 
Workahcp Fomat 

Strengths of ISF In terns of workshop format were: ease of 
Implementation (two XRP» fourteen NTL)» good organization (three ISF^ 
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four NTL)* tht b&lanct bttweaa cognitlv« and axptrltntlal iMmlng 
(ottt ISF^ three MTL)» and tht ttlf-leamlng format (three XKF)« Weak- 
neaaee of the format were: (a) axcaaalve etructure (fourteen MTL)» 

(b) problema of at least one activity (one i3KF» fifteen MTL)« and 

(c) time needed for the workahop (three ISF) * 

The comente abcnit WF etrenftfaa In terma of material were: 
(a) the content waa conaldered good (tvo ISF^ six MTL)* (b) the content 
waa baaed on theory (one XKF* five MIL)* (c) the material vae coof^re*- 
henalve (one i%F» four MTL)» and (d) It was easily understood (two MIL)* 
As weakneeees of the ISF content* reviewers stated that the content wae 
not comprehensive (three MTL)» that the content emphasis should be 
changed (three MXL)» that the content lacked flexibility (three NIL)» 
and that the material was unclear In places (two MIL)* 
Apprapriaiensss for AdiinistratorB 

The reviewers were asked to discuss the appropriateness of ISF for 
administrators* While administrators form one of several audiences for 
XK^» for slaplldty they are the only group about lAilch reviewers were 
asked* Reviewers* conments were thet It adequately reached administrators 
(three ISF^ eight MIL) or could be edapted for them (three MTL)* Other 
reviewers* however* felt that it ms not appropriate for administrators 
(two ISF^ four NIL)» and generally indicated teachers as a more appropriate 
audience* 

Probable Short-Tern Effects 

In terms of probable short-term effects » strengths of JTKP were 
seen as creating increased awareness of Influence^behavlors (two INFj 
ten NTL) » increasing influence skills (three INF, six NTL) » and Increased 
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knovlftdti of th« coactptt pntanttd ittvm NTL) » * Other nvlmin mmf 
little chenge (£lv« MIL) or the poeelblllty of negetlve trelnlAg effecte 
(three XSF) > 

Probdb'U Lema^Tmm SffyctB 

JmM$ revlemre* expectetloni for lon^tera ootcoMe of ISP veret 
(e) chenged ewerenese of behavior (three ISFw five HTDt (b) XSP ectlng 
as e baeli for future leemlng (tvo NTL)t (c) greater eelf-coafldeaee 
(tvo INF) , end (d) new group norM of croee-role pertldpetlon In the 
vorfcehop (two INF) » Other revievere eteted that laitg-ter« effecte vera 
poaelble If the training were Integreted with additional training (one 
JKF, two MIL) « ffukneaeea of the eyeten Included leek of my effect 
without foUowup (two JXF, eevea HTL) and the poeelblllty of negative 
effecte euch aa fruatretlon In etteqiting to uae the coneapte (three NIL) 

Baaed upon their perceptlona of the etraogthe and weakDeaeea ot 
INF^ INF and NTL tralnera were eekad to euggeet changae th^ would Mke 
If they trained the eyet«i» Bevlewere* reeponaaa ere preeanted In 
Table 30 » A nuiAar of revlewere would oake no ehangea; othera would 
change primarily the training tlM and the nuiter of e»rclaaa» AMmg 
the ravlewera naklng other coiantat three rarlewera eald th^ needed 
to conduct the workahop before euggeatlng changaat three liked the 
worluhop deaign, and els euggeatad content ehangea In the ayaten aa • 
irt^ola or In epecific exereiaaa* No other epedfic cowante were made 
by Bore than <me reviewer. 

flnancina of Intaaiwortal Inftu9no0 iterkahopa 

Xnt^4ncmt XnflumtoB and NIL trainere were aakad how INF might 
be financed in one of their client eyateM* The four coiponents 
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Tmbla 30 



Nuobtr of R«vl«i»n Suggaetlng CbangM In 

InterpwBMal Influmto^ 







NIL Tralnara 




EH13 


»*28 


Would auggMt duuglag tfaa follovltig; 






No chuga 


2 


8 


Hmiibar of tralnan 


0 


2 


MuBbar of p'artlcipanta 


0 


2 


Slia of tfaa ftotpa 


0 


1 


Laotth of tlM taqulrad for tha 


4 


10 


training 






Muiribar of aMrelaaa 


1 


9 


Saquanca of actlvltlaa 


2 


3 


Introduction 


5 


3 


Spaclflc aMrclia(i) 


2 


6 • 


Focua for participation (from atnall 


0 


0 


groupa to4*0 






Other (plaaaa apaclfy) 


3 


13 










conaldarad wara tha leadar*a manual > partldpanta* manuala* collaga 
cradlt for participants » and audiovisual vatarlals* Whlla laost XSF 
tralnara raspondad to tha quaatlon» only flva NTL ravlawara raapondad. 
Suggaatad financing of tfaa laadar*s manual was 100 parcant by tha district 
or stata (six ISF^ tm NTL) » 100 parcant by tha schools (tm XS^ » 
100 parcant by tha laadar (ona XtfF) » or 100 parcant by tha parsonnal 
training dlvlalon (ona XffF)* Suggastlons for financing tha participants* 
manuala Includad; (a) 100 parcant by tha dlatrlct or atata (thraa HSF^ 
tmo NTL)» (b) 50 parcant by parsonnal training and 50 parcant by tha 
division amploylng participants (ona XtfF)^ (c) 75 parcant by tha 
district or stata and 25 parcant by lndlvld\ial schools (one INF)^ 
(d) 100 parcant by participants (thraa XSFf three NIL) and (e) 50 percent 
by perticlpants and 50 parcant by the district or steta (one ISTi . 
Suggestions for financing tha audiovisual materials included tha leaders 
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paying 100 percmt of tb« cott (ont XRF)» tht dlttrlct or ttatt paying 
100 ptrc«nt (t«vtti thrtt NIL) » and tht individual achoola paying 
50 parcant and tha laadara paying 50 parcant (ona XKF)* Collaga cradlt 
vaa to ba paid for althar antiraly by partidpanta (aight ISF^ threa NIL)* 
10 parcant by partidpanta and 90 parcant by tha atata (ona ilKF)» or 
50 parcant by partidpanta and 50 parcant by tha training haadquartara 
(ona NIL)* Ov«rall» noat of tha raapondanta fait tha dlatrlct or 
individual achoola ahould pay tha coata of UtF trdnlng* 

Ravlawr Cotnta about tha Jntaatwaongt JHfZtwtoa Sratam 

At tha and of tha quaationnalra* ravlawara vara Mkad to aaka 

othar coonanta about ISF^ Along with conanta Indicatad on the 

quaationnalra» lattara aant by aavaral ravlawara ara aunurlaad aa part 

of thia aaction* Flva of tba ravlawara who aada apadfic conanta add 

that th^ likad tha aystaa* Ona paraon Indicatad that thay likad tha 

ayatam but aav othar problana which vara liatad latar* Thraa ravlawara 

Indicatad problau In apadfic axardaaa and dlacuaaad thoaa a»rclaaa* 

Two ravlawara fait that tha workshop took too ouch tlaa* TWo ravlawara 

fait that thara waa a naad for nora Infomation for trdnara* Ona 

ravlawar fait that bacauaa tha workshop vaa tha typa to arousa trainaa 

faallnga» vary aklllful tralnara would ba naadad to handla tha faalinga 

which would ba rdsad In tha workshop* TWo ravlawara did not appaar to 

Ilka tha workshop at all* Othar ravlawara mada ganaral comants* 

Ravlawara' coonanta or axcarpta froa catagoriaa of connanta ara prasantad 

balow* Thay hava baan catagorixad Into favorabla and unfavorable 

connanta* ^ 

Fca>oTdble ComnentB 

I hava had no graatar plaaaura in ravlawlng * 
anything any mora than thia great work that has 
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bMQ put togtther by tht tuthort ud publlihtri 
of XHta^0P9cml XnfUm^^ u limov«tlv«, 
forvmrd looking « rtltvant, clMr» CMdit, ud 
Informatlv* tducAttoiial cuTrlcultm* CoagrttulAtlons 

I hav* found XS7 to bo • v«ry valuablt, low 
w«y of looking tt Inttrptraooml Influftnct* 

I llkft tht «ytt«a vtry «uch« The ust of 
film* Judging by tht tcrlptt» It txctUtnt* 
I vould Ukt to iMd It toMtlM* 

« « « Tlrtt of tll» I vtnt to tay that I 
MM Inprttttd vlth th« total packagt. I tm 
Inprtattd idth tht **ttttt*^ and fortltudt that 
it took to organlat and aatafela all of tht 
matarlaJL* GanaraUy, I balitm tht thinking 
and tht approach It aophitticattd and iopor^ 
tant* I balitvt tt plnlM» thla It tn 
important contribution and baat on irtilch 
to build, both in ttrM of tht conctptt» 
practice and tht tpproach* « « 

Ganarally t good ptogtaa^aaally undtratood 
and tatlly adnlniittrtd* Hall thought through 
dttign* I aa pltaatd to havt gotttn tcqualnttd 
with thli sattrlal* 

I am vary lopraattd with tht thought and cart 
that haa gont Into tht praparttlon of thla 
program* In qy Judgmanti thla Is an axctptlonally 
wall concaptuallzad and axacuttd program* I 
would bt qultt Inttrattad In atting tht bahairloral 
conatquancta of partldpanta In thla program* 

Vrtfaoorabte ComantB 

I fttl that tht program of Inatructlon you 
offer la too **glflBlcky»** lntelle'*^*«al» and 
etomlatlc* There aeema 7 be too much 
paper voik and an aaphaale on cauaal fectore* 
Somm of the *^gamaa** uaed are quite unreal 
and unnecaaiery* The analyale of experlancea 
reflect e **tbere-andrthen** period rether than 
e ''here-and-now** period of exparience* The 
topic of **feedback,** irfilch I find moat 
iinportant la given only all^t attention* 
The theory lacturattea eeam of little help 
and reinforce m analytical tpproach* Hy 
own preference la to have the partlcipanta 
develop their own theorlaa out of the 
experiences In the Lab* The enrdaaa that 
follow don*t eeam too relevant to the 
lecturette»eMept for the cute dlegrama 
which I find rether dlatrectlng*** 
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Overall^ urtfully dMl|;n«d»-— foraat u«y to 
us«» theory dttrly d«iftemttr«ttd» Itftxning 

•XfttcitM CrMtlV«* It It tiDlCt 'V«ckAgt*' 

but frott «xp«rl«ac«» It baooMt too ttllttdt 
too coDtroUingt and tho pockaging doM not 
la«va rooa (unlaaa tha **aan«car'* axardtaa 
an option) for nacaaaary groi^ Intaractlon 
without atructura* Eajoyad raadlnt tha program* 

I found thia prograB Intaraating* and I think 
I laaraad aoM thlnga about daalgn In atudylng 
It* Hy concara with tha program la tha apparant 
lack of dapth In tha modala and tha axparlancaa 
proTldad* Saamt to ma a paraon Imraatlng 30 houra 
In tha training could «xpact to gat mora» aapac- 
lally ragardlng pcwar and Ita uaa in tha organltatlonal 
aattlng (polltlca» uniona» norma cuch aa 
coamopolltan/local» prof aaalonal/buraaucratlc » 
lntar*group ralatlona» ate*)* Alao» aoDathlng on 
Scfauts* FIKO and/or McClalland'a powar* And on 
problem aolvlng and tha uaaa of Influanca In 
problem aolvlng procaaa* 

* * * Approaching tha format from tha uaar*a 
viavpolnt and my pravloua aaparlanca^ I ballava 
it la *Hforkbookia" and that any of tha work* 
book exarciaaa» In a snM% which ara l]q>ortant» 
tend to ba too auparfldal and tharaforo fulfill 
a workbook function and tand to coUuda with tha 
wfaola educational approach* * *I balieva tha 
twanty-aeaalon format takaa too much time and la 
approached In too many piacea to have continuity 
and meaning* I have the lipreaalon of being 
epoon fed and talked down to* In addition^ I 
believe it dlecouragea continuity^ learnings 
and utilisation of the concapta and akiUa* * * 
there le little enphaala on tranafer* * • In 
reletlon to the iapafitt of tha trainee behavioral 
changea on Inatructlonal climate end peer 
working raletlonahlpe (eee page xil)» I found the 
outcomi end chengea expected^ limited* I wee 
concerned that not much wee eald or Intimated 
about ddlla and actual influence* . * In terma 
of leaderahlp matariale where participants may 
become leadare et the and of thle course* I 
raise real question^ not about the notion of 
people being able to do thla» but that there 
is little opportunity for people to evaluate 
their eucceseful performance and» therefore^ 
understand whether they are in a position to 
lead or not* * * Education is In serious trouble 
today and I beliave it requiree intensive 
Interventiona at aeverel levels to do this* 
Xnterp^scmal XnfUuma^ is e k^ area to 
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intcmne in «nd I would llkt to ttt thic h% 
a 8troog«r intcrv«otlOQ* 

My wjor conccru mbout the pack«g* tn 
(1) Tfticthcr tbmt% art too MOty dlccrctc 
w»rcl«M •tru&s tog*th«r— thus too wmy 
ditiiSM of pace* (2) Tralntr skill vlU 
bs s gib fsctor^-WDuld vorry about inasc- 
parlsncad tralnara taking too rsglnantal 
an approach and saklng participants fssl 
"ovsrly" influsBcsd*" 

* * * of grsatsr concsxn Is ths wliols 
procsss of taking untralnsd tralnsss 
vlth fairly largs groups (up to 36» In 
which cass ths tralnsrs could ham no way 
of raaalnlng In touch with all ths tralnsaa) 
and doing axarclass that ara Ukaly to 
ralss ths fsallng Isval of tralnass* If 
all your tralnsss ars anotlonally stabls 
and In a satlafactory Ufa situation* 
this would cauas no problstt* Dbfortunataly* 
that kind of tralnss grou^ rarely occurs 
and I think training In a way that ralasa 
fsallngi without having an adsquats nuiid>sr 
of skillful tralnsrs Is Irrsaponalbls. 

I llks ISF naxt to ^EIC^I^ ±t im mf favorlts 
to train of ths NWREL programs* Moat partici- 
pants sss« to snjoy it* Tst—lt saaos to 
hava ths laast Imsdlats. applicability to 
school ssttings and saaos to oaat fswsr 
fait organisational nssda than ths otbar 
Prograa lOO ayataos* In ina prsssnt fora» 
and in Ita praaant asquancs position in 
ths PODS program* ISF la dlatinctly 
unmarkatabla* Thla la aapaclaUy trua 
in aaatam urban araaa* auch as Datrolt and 
Naw York* wfaars aunrival nsada ars strong* 
and programs wfaoaa l^»act la not iHsdlata 
and dlract ara worthlaaa* in thaaa aattlnga* 
too» I gat tha moat con^lalnta about tha 
Isngth of training tlma* tha atructura* tba 
racist quality of tha films and tha aaxlat 
natura of tha printad matsrlala* I*m afraid 
that XICOH will find ISF laaa salsabla than 
IPC* aapaclally aince vary faw organizations 
can auataln tha 100 psrcant coat Incraaaa 
for matarlala* 

It la wall dona* but too controUad for tha 
tralnar to hava a maanlngful rola* or for 
groi^ to daaign its own laamlng* 
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I «m atruck (ale) that tha utarial In tha sanual 
Is copyright whan aoat of It has b««n around 
and uaad for yaars by workshop trainars. 
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toco—tmUtloM to PwoDs RMpOMlbl* for Planning 
and iM^l—ntlng Injarvlcft or Pr^aarvlce ProgrMW 

Thft foUcwlns factora should ba conaidarad in deciding wbathar 
or not to uaa tfaa ISF Inatructlonal ayatas. 

Flrat» It la aafa to concluda that If tha ayatav im iiaa4» thoaa 
raaponalbla can antldpata that partldpanta vill gain knovladga 
concaming tha concapta tau^t in INF and will laarn to thaaa 
a»ncapta* At laaat som partldpanta vill faal thay hava laarnad about 
tfaalr naada to Influanca othera and tfaa cfaaract aria t lea of their paraonal 
style of Influence* Boiiavar» there Is little evidence that participation 
in the workshop will affect claseroom clloata* 

A second consldaratloD la euggeatad by tha apperant dlffarancea in 
learning and satlaf action et each elte* The causes of icha dlfferencea 
are unknown^ although trainer variables and differing expectations may 
account for aome dlffarancea* Howavar* tha careful preparation of 
participants* ai^ectatlona for e learning structure beaed on shared 
experiences and Ideas rather than trainer direction and expertise should 
prove helpful in providing e good experience to partldpanta* This 
procedure has been strongly recoovanded by ncP in the peat* 

Recoanendatlons to Potential Participants 

Those who Involve themselves in an HtF workshop should antldpate 
a particular type of learning experience* Flrst» small group or 
independent aalf'dlrected work consumea moat of the participant's time* 
The training atratagles encourage a hlgfh degree of Involvement and a 
minimum of Instructor Intervention* In e inodel that eoqrhaalzas 
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Mlf*reflactlva» salf*dlr«ctlve lMrnlng» tbm reflpoiisll>illty for iMrnlng 
falls on thm Itarntr* Traliurs must also find thsasslves in situations 
where activities ars stopped bsfors participants are ready. Ths work- 
shop aophasiass the processes involved rather than the actiial content 
of each activity. Many participants in ths flsld tsst and ths sxpert 
rcviewere positively evaluated this laaming mods» although soaa of the 
participants vers critical and rsported it would have been helpful to 
than if the Instructor had been won Involved. 

It seens safe to proalse participants that luost will learn sons 
concepts about ISP Which th^ can apply in new situations* 

Bfeconmendations to Isprovlng Teaching coigatenclss Prograa 
Personnel and Intewt^ortat InfluanM Publishers 

One of the etatsd objectives for IXF is that etudents in claseroons 

where teachers have been trained will report a iwre positive dassrooa 

climate than those in classrooms where teachers have not been trained. 

Since the XIKF development is completed » it 16 recommended that this 

objective be dropped from sny publications concerning ISF until evidence 

supporting the system's effect on cllmsts is producsd. 

RecOBosndatlons for Purther Studies 

Savsral limitations in the study reported here should be avoided 
in further etudlee. Random assignment of particlpante to the training 
and control groups should be used» if possible. Addltlonslly it would 
bs helpfu}. if careful epeclflcatlon of the criteria for selecting 
teachers such as class slas» continuity with ths same students* etc.» 
were done before selecting teachers for the study. 

In regard to test development » no recommendation can be made in 
determining iriiat types of climate variables should be examined. Reading 
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difficulty of the InttruMnt should be 8ftv«ral years below the grade 
being tasted regardless of the clloute variables selected* Careful 
conslderetlan of reading difficulty should reduce problras of Inccnnplete 
and possibly Invalid dats* The use of causal laodele presente som 
rossibllltles for furthsr studies* Studies based upon ceusel aodele 
would provide conceptual clarity which would enable then to both teet 
the evaluation hypothesee and contribute to reeearch on clasarooft climate 
and the effects of Interpersonal akllle training* An eicaaple of the use 
of e causal vodel for evaluation la available In Reeecppoh Vtitiuing 
Problem Solving: Outame Evatuaticn Report Oftirray^ Rassen and Speedle» 
1976} » an evaluation of the Seaeca>ah VHliidng Prohlm Solvit 
Instructional system* 

Having school peraonnel administer climate Inventories appears 
feasible In conducting testing. The designated test administrators 
appeared capable and willing to follow Instructions and take reaponsibility 
for returning questionnaires » An initial personal contact and verbal 
Instructions seemed to produce good results » even when the second set 
of questionnaires was sent to the testers » 
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Appendix Ai 

FIELD TESt INSTRUMENTS 



IMTBtfBKSOmL 1 



HAME 
TRAINER 

COGKITIVE TEST SITE 



DATE 



Ht have dMlgaed this tect to hftlp us mcms to vhAt dcgi^M pcrtidpantt 
IcMii the major idftM presented In tho IntcrpcrcooAl loflumcc iiuitructloMl 
cyatM. It Is Intended to evaluate the system* NOT TOD. Wa aak that you 
cmaldar each question carefully and do the BEST you can. If you are taking 
the teat BEFORE your workshop experience » you will probably be unfaalliar 
with many of the ideaa considered. Don*t be bothered by this. It Is not 
expected that you ehould know the ansirers before you receive instructloo. 

A seperete ansmr aheet^haa been provided for your responses. P^asa 
mark jll your responses s& this sheet . IT IS MDST IHPOIXAHT THiff TOD QSI OMLT 
A NDMBER 2 PENCIL. The follotfing le an example of e queation you mi|^t be 
aaked to answer. 

Indicate the eource of poifer used by the influencer in the 
following eituatioa: 

1) Reward 2) Coercive 3) Referent 4) Legitimate 5) Expert 

57. T he president elweys likee to hanre e local leeder ecconpany 
him on the platform whan he urgee volunteers to work harder. 

To answer thta question* firat chooae your reeponae. Then look e^ your answer 
sheet and find question 57. If you had chosen response J-^l^aferent Power — aa 
your ansmr» your answer sheet would look like thia: 



57. 



□ □ ID □ □ 



When changing an answer be sure your firet answer is coq>letely eraaed before 
darkening the colum of your choice. HAKE SURE THERE ARE NO STRAY MARKS ON 
^ YOOR PAPER. 

I* The following are three basic principlee that explain interpersonal influence: 
1) Circular procesa of interpersonal intarection 
L 2) French and Raven*s model of eources of social power 

3) Kelman*a model of interpersonal Influence (outcomee end processes) 

For eech of the following eituationa* indicate the one principle thet would 
BEST explein the behavior of the pereon who is the PRIMARY focus of the 
interaction* 

^ 1* Jack Nelson fails students in his dasa if they do not do well 

on hia tests. 

2. B ill speaks in e gruff voice to Fran who becomes eid>arraseed and 

turns red. Bill stops speaking for a moment. 

3* P ^' Brown demands workshop participanta listen to him beceuse he 

has been hired aa the workshop trejner. 

4. J oa feels fruatrated and angry beceuse Brende interrupte every 

time he triee to speak. 
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II* It hu been auggeated that thru procaaaaa induca a paraon to accapt influanca* 
They are; 

1) Identificatim 2) Conpliance 3) Intarnalisation 

For each of the aituations daacrlbed below indicate which one proceae ie 
centrel or noet important for the pereon ellorwlng hin/hereelf to be influenced* 

5* ^Mi* Wileon uaea the inquiry teaching method in her teeching even 

thougih flhe ie unconfortable with it became* her principel haa 
atipulated hie deeire to eee thla aethod uaed* 

6* Even though he believea the ection to be fundamentally wrong i 

Mr I. Quigby agraea with hie director, a man he admlree, that they 
should feleify records to insure the eucceae of the program* 

7. Ms* Shlnfield believes thet reguler et tendance Is s very Important 

factor tn student learning and ao keepe exact records of ell abeencee* 

8. Feul has Just been elected to represent the eophomore class on the 

school council* An ieeue is bsing voted on which Feul feels should 
be rejected* xhe majority of the council, however, has votsd in 
favor of the issue, so Fsul changes his vote to eccept the ieeue* 

III* According to French and Raven, the five sources of power ere; 

1) Rewerd 2) Coercive 3) Referent 4) legitimate 5) Expert 

Indicate the eource of power being used by the influencer in eech of the 
follcvlng situations: 

9* The superintendent introduced the reading apecieliet as Dr* Smith 

when he came from Los Angeles to work with e email group of teachare 
in Portland, Oregon. 

10* J ohn is late in arriving at school and la told he must report to 
the school office 30 minutes bsfore school etarta the next dey* 

™_jrhe Broom County Sheriff weers a ahiny badge* 

M r* Harrie usee the poor students In the sixth grade to assist his 
ss^ond grade slow readers* 

13* The locel educetion associstion aelecta s **Ieecher of the Year*" 

14. John Randly always signs his tkame as ^'Dr* Handly, MA, Fh.D*" 

IV* Below, are three atatements about interpersonal influence. Please indicate 
whettier you think eech statement is true or felse by writing either 1 for 
True or 2 for False on your answer sheet* 
1 2 

15. T F The final outcome or effect of interpersonal influence ie 

completely dependent upon the sources of power used. 

16. ' F Interpersonsl influence always involvss interpersonel interection* 



_1 2_ 

17, T F A taachtrt with no prior contact with tha atudmta* ontarlng 

a clMa tho flrat day of achool la aoat llkaly to uae lagltlnata 
powir aa a aourca of Influtnca, 

Ple»a taad each quaatlon baXov and raapond by Indicating tha nuabar of tha 
aoawtr on your anamr ahaet* 

18, Which ONE of tha following atataarata about noovaibal bahavlor la 
MOST trua? 

1) I t la a major aourca of coavRmlcatlon and laamlng, 

2) W a know mora about our oim nonmrbal behavior than that of othan, 

3) , I t la gtnerally congruMt with Intantlona, 

4) I t la a forca In Intarparaonal Influanca, 

19, Which ONE of tha following atatimnts 1* a deacrlptlon of a faellng by 
a teacher? 

1) , I feel like you don*t want to do your aaalgnaant, 

2) I feel rejected becauaa you refuaad to take vy advice on the 
asslgnfflent, 

3) , , , . I feel you are angry with me because I made the eaelgnmant, 

4) I feel the easlgnmant vaa e poor one, 

20, Which QHE of the following la e guideline for receiving feedbeck? 

1) I ndicate the ways you will change your behavior aa e result of 
tha feedbeck, 

2) Ch eck that you understand what Is being aald, 

3) , B e clear ebout what feedbeck you want. 

4) Share your reactions and feellnga to tha feedbeck, 

5) , , P eraphrase uncleer mesaagea to check for derlty, 

21, Which ONE of the following le NOT a guideline for giving feedbeck? 

1) P rovide Information that la new to the receiver, 

2) B e descriptive and not Interpretive, 

3) G ive feedback about behavior that can be chenged^ 

4) S unmarlze from many past situations In nonjudgmantal veye. 
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22* Nhich ONE of thft follovlng ii NOI a fimctioa of a helper in a 



"halping nUtioiuhip?" 


1) 


_PrMa for clarlficatioa with helpea 


2)_ 


Explain to halpaa how ha can ba halpad 

* 


3U 


, .,Glve tncouragamtnt ud aiq>port 


*)— 


_Structura analysis of situstioa 


5)„ 


^Coafirm undsrstandlng 



23* Sinca Don is a pacifist* ha Joins a local peaca group* His bshanrior 
can baat be axplalnad In tans of; (Mftrk ons ansmr only) 

1) con^lianca 3) intarnalization 

2) identification 4) confonlty 

24* John» a local consarvationist» stands up tn a msattng at hia church* 
and argues against a proposal to install a coal fumaca «v«n though 
such a heating eysteft will seve the church petrons considereble aoney 
eech yeer* Thie is an exenple of; (Mftrk one answer only) 

1) eccountebillty 3) dual eccoimtability 

2) multiple loyelties 4) collusive behavior 

25* The principal of Walker High School Is disturbed about poor race 
reletions within the echool* He eppoints e covelttee of teachers 
to provide trelntng and to fadlitete diecuseion between etaff aedbera 
which will leed to inproved huaan reletioostlpe* As the conlttee 
eterts its vor1c» it finds thet wny ateff aeabere ere reluctant to 
becoM involved* The principel will not beck the dOMlttee'e 
decieions and» in fact» eaya be Is no longer sponsoring the conalttee* 
Assuming thet coontlttee meibers vieh to continue thie work» the ONE 
source of potmr thet ie no longer available to then ie; 

1) coQpliance 3) coercive 5) legitliaate 

2) e3q>ert 4) referent 

The following basic concepts ere related to group phencmena and the proceeeea 
of interpersonal influence* Choose one concept thet would BEST describe 
eech of the following eituatione and indicate your responee on the answer 
sheet* 

1) noma 

2) plurelietic ignorance 

3) collusive behavior 

4) multiple loyalties 

5) dual sccount ability 

26* ^ J ohn and Janet repeetedly eek superfluous questions and rsquest 
irrelevant infonation during aeetlnge of the group* 
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27* , ,,. .Bill «nd hit fellow group oMbtrt want tht group to bt vort 
cooptrttlvft, but «Ach btUewa thm othert are agalMt It. 

28* All oeabera of tha group hava the habit of putting aach othar 

dovn rathar than coqiUmantlng one anothar. 

29. All Qtabert of tha faculty ataarlng conmlttaa addraaa tha group 

coavanar aa Mr* Jonaa. 

VIII* Four quaatlona vara aaksd of tha alx taachara in tha Principal*a Advlaory 
Group. Balov ara thaaa quaatlona and tha avaraga of tha anmara that thay 
gave. 

Avaraga 

QuMtlona Anawar 

Row ttany aa^ara of tha grotkp do you axpact vlXL TELL TOU If 

thay do not understand aonathlng you have aaid? 5 

How many nanfcara of tha group do you axpact will TELL TOU If you 

have dona aomathing that put than down or anbarraaaed tha«7 1 

Row nany me^era of the group will YOU XELL l£ you don't undar** 

atand aomathing they have aald? 6 

Row many maabera of tha group will TOU TELL it you ara put down 

or eobarraaaad by aomathing thay have done? 5 

Several Inferracaa about the group can ba made from thaaa data. Study 
the data, read aach Inference and decide whether It le probably true (PT)» 
Probably falae (PF)» or you can't tell (CT) from the data wfaathar tha 
inference la probably true or probably false* Indlcete tha anawar you 
chooaa on your answer ahaat (FT^lt PF»2; CT^3). 

12 3 

30. FT PF CI There la a atrong norm In the advisory group that 

supports checking out each other's Ideaa. 

31* PT PF CI There I9 a strong norm In the advisory group that 
supports dealing with masibers' faellnge. 

32* FT PF CI Thla Is a satisfying group for the taachara Involved. 

33. FT PF CI Hanbare of e group with norma auch aa this one will be 
found practicing collusive behavior. 

34* PT PF CI There Is a congruence between tha Indlvldual'e 

perception of the novma and the actual conaenaua. 
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SITUATION TEST; fORM A 



In th« follovlng pKCg^^ph • situation 1« dwcrib«d In which three people 
ere Interectlng with eech other about e problem* Reed the eltuatlon* 
Then dlecuee the eltuatlon In teraa of all of the poaelble Influencing 
ectlvltlea which could occur anong the pertlclpante* For eech ectlvlty 
70U daecrlbe» consider the dyftaalca and reaaona Involved* Tou will 
have Qoe^half hour to write about the eltuatlon* 



Situation; A principal and two teachers work In 
the eaaa school* The teachaxe are both the dapartvent 
heads for their reepactlve eubjecte* The new echool 
budget la bslng creetad and all three persona sre 
trying to Influence* 
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SITUATION TEST: FORM B 



la th« follonlAg p4r*8r«ph • iltuatloa It discrlbtd In which thrte ptopla 
•r* Interacting vlth Mch othtr about a problan* Read the altuatlon* 
Than diicuaa the iltuatloa In tana of all of the poiilbla Influencing 
actlvltlea which could occur aaong the pertlclpanti* fox eech ectlvlty 
you describe* consider the dynattlce and reasons involved* You will hav^ 
one~half hour to write about the situation* 



Situation: A teecher» etudent teachar» and principal 
all work at the saM echool. The principal^ son» en unruly 
and uncooperetlva child* le In the class taught by the 
teecher and student teacher* All four persons are trying to 
Influence one another* 
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Situation Test Scoring Key <Foraa A and B) 



C3 



Indicates 
A ClrcuUr 

Kt Work 


KMkber of 
DlCCetttit 


Individual Sources of Fow«r 


lllMib«t of 
Cottle aod 
Results 

(OtitCCMs) 


NialMr of 
Hssds 

Hentlonsd 


G<»plUDCS 

iDtsrnslltf* 
tloa Idsnti* 
f lest 1cm 
Outcoass 


Tsstss^s 


CowwBots 


Mentioned 


T*«cher (Jl) 


t«achor (1) 


rtli>clp«l 


Ottiet 




Mo 
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FINAL QUESTIONNAIRE 



Nam . 

Position 
Trainer 



INFLWEKCE WOIUSSK(JP QUESTIONNAIRE 

This questionnaire is being used to obtain your views concerning a nunber of 
features of the Interpersonal Influence Workshop. The Information will be used to 
help us learn oore about hov you as workshop participants feel about the 
Interpersonal Influence syatett. Please answer all of the following questions as 
honestly axid completely as possible. 

The following questions ask for your Judgments about the usefulness of the 
workshop. Using the five point scale below please circle the niaber Indicating 
how successful you would say the Information^ materials » practice exercises » and 
methods used In this workshop were In achieving the following goals. 
(1 • Not at all successful; 5 • Extremely successful) 



^ Not St all Extromely 

auccessful successful 

1. Providing dear information concerning 

0 directions and rationales for the 1 2 3 4 5 

different sessions. 

2. Offering new inal8ihts» new ways of 

viewing old problems. 1 2 3 4 5 

0 3. Addressing what you thought were 

' important issues/vital concerns. 1 2 3 4 5 

4. Demanding original thinking on your part. 1 2 3 4 5 

5. Helping you make Judgments about 

0 characteristics of your own Influence 1 2 3 4 5 

style. 

6. Helping you identify the extent and 

nature of your need to Influence others. 12 3 4 5 

# 7. Maintaining your Interest throughout 

the workshop. 1 2 3 4 5 

8. Providing useful skills and concepts for 

working with others outside your 1 2 3 4 5 

professional life* 

• 

9. Providing information with practical 

application for your work with students. 12 3 4 5 

10. Providing Information with practical 

^ application for your work with teachers. 12 3 4 5 

11. Providing information with practical 

application for your work with superiors. 1 2 3 4 5 

12. Providing information with practical 

^ application for your work with others 12 3 4 5 

(please specify who the others are). 
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PIHAL QUESTIONNAIRE ^ 
In thi» MctioQ, m «re Inttrested in your naction to the workshop as t 



«?hole4 PleAM clxcl« the ouobsr vhlch best Indicates your reliction « 



13* Bow successful do you feel this workshop 
was in nesting your expectations about 
what you personally wanted to get out 
of it? 

14* How clearly did you understand the 
workshop's overall objectives? 



15* Row successful do you feel the workshop 
was In achieving its ovsrall objectives? 



16. Now thst the workshop is over^ how 
would you sm up the experience? 



17* Would you recovnend this workshop to 
a friend whose Intsrests are like yours? 



Not St all 

1 2 

Very clesr 
1 2 

Extremly 
successful 

1 2 

Extrtmly 
worthwhile 

1 2 

Definitely 
recoieff d 



Extrenely 
successful 

3 4 5 

Vent unclear ^ 
3 4 5 

Mot at all 
successful 

3 4 5 • 

Of no 
worth St all 

3 4 5 

Definitely ' 
not recoHaend 

3 4 5 



18* Bow much do you plan to Integrate the 
ideas, skills and/or materials 
presented In this workshop into your 
work? 



Extensively 
1 2 



Not at all 

4 5 



The following questions ask you about how amch it cost you to take this training 
and your feelings about it* 

19. For each of the following categories* whst costs did you incur In order to 
attend this workshop? (If none put **0*') 

$ Travel cosu 



Room and Board 



Tuition or Fees 



Other Expenses (Explain) 



20. Did you give up potential Income in order to attend the workshop (e*g* other Jobs)? 
, „ No Yes If yes, please give an estimate of how vuch $ 
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Zl* Considering the coete (e.g.» ncmetary» tlme» etc*) that you Incurred In order 
to attend this workshop* how do you feel? 

, T he Costs were too great coq>ared to what I got out of It. 

. T he costs were about right for what I got out of It. 

. T he costs were small coopered to vhat I got out of It. 

22. Did the workshop help you aake Judgnents about the characteristics of your 
own style of Influence? Y es . N o (If yes# please give an exan^le 
of a Judgasnt you M4e.) 



23. Has the workshop helped you Identify the extent and nature of your own need 
to Influence? Y ee Ho (If yes» please give an eicaaple of what you 

have Identified concerning your need to Influence.) 



24. What do you feel was the most positive feature of the workshop? 



25. What do you feel was the nost negative feature of the workshop? 
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RECRUTIHENT LETTERS FOR THE 
FIELD TEST 



r o 
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Ret Interpersonal Influence V^orkshop 

Am II 
June 20 » 1974 

Dear » 



The opportunity to participate In a aummar pilot test of the Inter* 
personal Influenca Workshop through the Northwest Lab has been offered 
by soma of the participants In the Lab^s PEIC-III (preparing Educational 
Tralnlog Consultants; Organizational Development) training program. 

Ua are notifying all of the Area II taachara who signed up to participate 
In the program In October but were unable to do so becausa spaces were 
already filled. 

District Inservlce or American University College credit ($35) will be 
available to participants. The Northwest Lab will provide participant 
training materials at no cost to us. 

Dates; Monday » Au^t 5 h day 

Tuesday^ August 6 all day 
Wednesday^ August 7 all day 

Wednesday » August 14 h day 
Thursday » August 15 all day 
Friday » August 16 all day 



If you are Interested In attending the Interpersonal Influence Workshop 
In August^ please return the enclosed form In the envelope provided. 

Sincerely^ 



My ma Wicks trom 
Advisory Specialist 
Area II 



. Norm Bengal 

King School (Administrative Assistant) 
Area II 

MH»NB;se 
enclosure 
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Workshop 

Interpersonal Influence 
Developed by; Northwest Regional Educational Laboratory 



Area II workshop dates: 



Monday » August 5 H day 
Tuesday, August 6 all day 
Wednesday » August 7 all day 



Registration form; 
Nanie 



Address 
Phone 



Wednesday* August 14 day 
Thursday » August 15 all day 
Friday, August 16 all day 



Current Position: 



School 




Teacher 
jrrincipal 
Vice-Principal 
Administrative Assistant 
Other: 



YeSf I would like to participate in the Interpersonal Influence 
Workshop in August* I would prefer; 



Inservice Credit 



College credit ($35) 



Please return in envelope provided by July 1 - thanks t 



Information will be sent to all registrants regarding specific times* 
location, etc. 
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AH£A II 
Portland Public Schools 
6020 N* E, Tillamoofc Street 
Portland, Oregon 97213 



July 19 » 1974 
Dear 



Your raglstration for the INTERFERSONAL INFLUENCE workshop has baan 
received and processed. You have indicated that you will prefer; 

District In-Service 

College Credit ($30*00/ American University) 



We will be maating Kadlson High School in room 



Monday August 5 8:30 am * 12:00 noon 

Tuesday and Wednesday August 6-7 8:30 am - 4:30 pm 

Wednesday August 14 8:30 am - 12:00 noon 

Thursday and Friday August 15-16 6:30 am - 4;30 pm 

All participant materials will be provided by the Northwest Regional 
Lab for this summer field test. You will be able to keep your materials 
at the conclusion of the workshop* 

K?. think you will not only enjoy the INTERPERSONAL INFLUENCE workshop 
bi t will also benefit personally as well as professionally from the 
time and effort given to this experience* You will also have the 
opportunity to interact and dialogue with teacher colleagues from both 
elementary and high school settings* 

There is ample parking at Kadlson High School* We will plan to begin 
and end promptly in order to have sufficient time to adequately cover 
all the material. 

Coffee will be ready by 8:15 am — please bring your favorite cup* We 
look forward to introducing and facilitating the INTERPERSONAL 
INFLUENCE workshop* 

See you on Monday, August 5» at 8:30 am — Madison Hlg^ School, 
Sincerely » 



tfyma Wicks trom/Norman Bengel 
IPI Workshop Facilitators 

MW/NB:ds 

PfS, Should you have any questions about the workshop* please call; 
tfyma*s home telephone number - 269-5927 255-*7210 
Norm*s home telephone number * 654-0875 

Attached is a list of those who have registered to date* 
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am 



iji Superintendent of Public Instruction 

DR. FRANK B.BROUILLeT ' OLD CAPITOL BLDG., OLYMPIA, WASH. 98S04 

July 1?^ 1974 




MEMORANDUM 

TOt Thui^ton County Eduaaticnal Association Presidents^ District 
Superintmdente arid Executive Hveators of State Ed24aation 
Associations in ^'Greater Otympia^^ Area. 

FROM: Frank 5. Brouillet^ State Superintendent of Public Xnstructicn 

RE: NWRL Field Test 

The tforth^est Regional Educational Laboratory has offered to conduct the 
final field test of a ne^ staff development program titled ^Interpersonal 
Influence InBtmicHonal System.** (See attacked desoripHonJ Thi^ model 
has been tested already in various pcarte of the country and received an 
enthusiaatic respcrme from participanta^ including Washington teachers 
and adminUtratore. Dates of the program are August 19^23^ 1974^ at 
Evergreen State College in the College Activities Building. 

Sixty percent of the participants are to be classroom teachers with the 
remaining 40% r^esenting other related education groups and/or organiza-- 
tiorn. Group size is limited to a minimum of 24 and a maximum of 36 
participants. There will be no charge for registration or materials. If 
a participant wishes three graduate credits are available from the V. S. 
Intemationat University^ San Diego^ California^ upon completion of the 
30 hours of instruction for a cost of $30.00. 

We would appreciate it if you would notify members of your district and/ 
or association of the availability of this program and apologize for the 
short notification. This agency was informed only yesterday of the 
opportunity to coordinate i^is program due to cancellation of the previa 
ou^ly scheduled field test in Florida. 

If you or any m&rber of your association or district would like to 
participate^ would you please return i3%e enclosed registration form by 
August 2^ 13?4 to: 

Mrs. Jean ffiermn 

Supervisor of Learning Resources 

Old Capitol Building 

Olympian Washington 98504 
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Furih&r infovmtion can he obtained by contaating Jean Wiemn 
(7SZ'$7W or Bill ScKbtiffe (753*1137). 

IT IS IMPORTAUT THAT EAC3 PABTICIPAST ATTESD ALT, SESSION. 



MS:DH:m 
Enaloeitres 
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DIVISION OF nOFESSIOMl SERVICES 

Dp* Monica Schmidt 
Aeeiatant SupeHntendent 
Pro fees iomt Sein>%ce$ 

DIVISION OF CURRICUWM 
Am INSTRUCTION 

Dp* Donald Bair 
Aeeiatant SvspBvintendmt 
CuxricuZum and Instmction 
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INTERPEBSOML XNFLVBIICB IHSTRVCTXOUAl SYSTEM WORKSHOP 
Regietration Pom 

DATES: August 19'2S, I9?i 

8: SO m to 4:S0 pm Daily (Sm Attacked Sdhadula) 

LOCATXOJl: Evergreen State College, College Aotivitiee BuCtding 

COSTt 3 Quarter Eoure of Credit ($30.00) OPrXONAl 



NAME: 
ADDBESSt 



TELEPHOSEt 



NAME OF ASSOCXATXONt DXSTBICT OR AGENCl: 



POSXTXON (CloBeroom Teacher , Exeautive Secretary , Primipal, etc.). 



PLEASE RETURS TSXS FORM AS QUXCKLY AS POSSIBLE TO: 



Mrs, Jean '(fieman 
Supervieor of Learning Reeouraee 
Old caspitol Bidlding 
Olyrtpia, Washington s$S04 

Telephone: ?S3-6?23 
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Obj^ctlTOS of the Inf rPergonal Influea^e Workshop 



Overall objectivfta of this tariu of axarclaM are as follows: 

Completion of the activities called for in the instructional systes 
will provide the following conpetancet 

^ Ability to identify end explain the major ideas that describe 
the process of Interpersonal Influence as presented in the system. 

- Capability for using guidelines provided co diagnose end analysa 
forces and effects of influence in selected interpersonal and 
group situations. 

- Ability to identify and make Judgments about your characteristic 
influence styles. 

- Ability to identify extent and nature of your own need to influence. 

- Capability tor identifying ways In which principles learned and 
guidelines utilized in the workshop aay be applied In settings 
other than the workshop. 

Each unit In the series has one or more objectives which contributes to the 
achievenent of the overall objectives. These objectives will be presented 
with each unit. 

Schedule for an Interpersonal Influence Jtorjahfl^ 

A typical schedule for s five-day workshop would look like this: 





Day 1 


Dav 2 


D*v 3 


ntv 4 


Dav 5 


90 nin. 


Unit 1 


Unit 5 


Unit 9 


Unit 13 


Unit 17 


15 mln. 




BREAK 




90 aln. 


Unit 2 


Unit 6 


Unit 10 


Unit 14 


Unit 18 


1 hour 


L U N C B 




90 uin. 


Unit 3 


Unit 7 


Unit 11 


Unit 15 


Unit 19 


15 mln. 


BREAK 


90 mln. 


Unit 4 


Unit 8 


Unit 12 


Unit 16 


Unit 20 
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TltlM of SMatona 

SMslon 1 Introduction to Intarperaonai Influance 

Saaalon 2 Tha Influence of Forming Groupa 

Sftaaion 3 Tha Circular Proceaa in Interperaoaml Influence 

SeaaiOD 4 Central Ideas 

Seeaion 5 Defining My Need to Influence 

Session 6 Introduction to Fece-to-Fece Influence 

Seeeion 7 Feellnge and the Proceee of Interpersonel Influence 

Session 8 Veluea and Valuing In the Process of Intsrpsraooal Influence 

Seaslon 9 Congruence of Intentions and Actions 

Seesion 10 Influence of Konverbel Beheviore 

Session 11 The Helping Reletionship 

Session 12 Collecting Infometlon About Way* 1 loflusncs 

Sssslon 13 Identifying My Chsrscteristic Stylss of Influencing 

Session 14 Dual Accountsbility 

Session 15 Collusive Bshaviors 

Sssslon 16 Multiple Loyaltii^s 

Session 17 Game Playing 

Seesion 18 AssessinA Group Norms 

Sssslon 19 Pluralistic I^orance 

Seaslon 20 Letting Myself Be Influenced 
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Introduction to tha Interpersonal Influftnca Instruction*! STittm 



The series of twenty exercises on Interpersonal Influence has three aajor 
dimensions ; 

1« Learning basic concepts about the process of Interpersonal 
Influence* 

2* Identifying one^s charscterlstlc styles of using end responding 
to Interpersonal Influence* 

3* Practicing basic skills of Interperaonal Influence* 

The first dlnension provides the on^rtunlty to becoma wre knowledgeable 
ebout whet Is involmd in the process of interpersonal Influence* Tou will 
be sble to discuss the Ideas axid derive InpllcatioAs for your own personal 
style of reletloAshlps* 

The second dinenslon will produce an Increased swareness of the consequences 
of your pereonal style of relating to othere for the process of Interpersonal 
Influence* The outcooe should be s greeter eblllty to be aore explicit about 
whet Is desired and acceptable In your relationships involving Influence* 

Th« focus of the third dimension Is e *Mo It^^ eaphasls* The e»rclsee, Indudae 
opportxinltles to Id^mtlfy behaviors described^ to practice theee behaviors^ 
to assess their effecte» to receive feedbsck from others in the group* 

This series provides e setting In which Issues of interpersonal Influence 
are releed end dealt with* The knowledge and skills gained should enable 
the pertldpants to be iDore awere of their own cherecterletlc style of 
behsvlng in the influence process* They will then be eble to dlstlnguleh 
nore clearly anong Interpersonal influence leauea and other Interpersonal 
Interaction Issues* 

During the twenty units of this workshop » you will experience e irerlety of 
ways In which you may learn about Interperaonal influence* There will be 
written definitions and descriptions* There will be sone fllas nnd tepe 
recordlnge to lllustrete behaviors or present dlleonas* There will be tiaea 
for reflecting on your own experiences and ways of doing things* There will 
be tlaee for discussing ldees» experlencee and possible Msnings in 
you ere doing* There will be techniques for observing and analyzing behavior » 
your own and others* There will be opportunities to share your obeervatlons 
with others and to utc for their observetlons and reectlone to your ways of 
doing things* There will be soas slauletlon^ task performance and role pleying 
situations In which you can try out behevlors* 

The system Is divided Into three psrts* In Fsrt One the basic concepte axid 
toole for understanding Interpersonal Influence ere Introduced* In Pert TWo 
ettentlon Is paid to characteristic petterns of responsee in which the indlvl* 
dual engeges as he accepts Influence or exerts Influence* Pert Three Is 
concerned with how selected group phenomena Influence group development* 
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Your attention Is Invited to a staff developnent workshop that will 'ba offarad hy 
Seattle School District's Conflict Rasolutlon Training Program. If you wish to 
anroll for this workshop^ pleasa complete the registration form and return It to 
Office of Conflict Resolution, 13720 Roosevelt Way North, Seattle, Uashlngtoo 98133*. 
not later then Uednesdey, October 23, 1974. 

INTERPERSONAL INFLUEHCE WORKSHOP - Interpersonal Influence Is an Instructional 
program to provide teechers end edminlstrators with Increased skills end recog- 
nition of constructive Interpersonal Influence behevlors. Participants In this 
workshop will (1) leem beslc concepts about the process of Interpersooel In* 
fluence, (2) Identify one's characteristic styles of using end responding to 
Interpersonel Influence and (3) practice basic skills of interpersonal Influ* 
ence. 



This workshop provides e setting In which Issues of Interpersonel Influence 
ere relud and deelt with. The knowledge end skills gained should enable 
the pertlclpents to be more aware of their own cherecterlstlc style of 
behevlng In the Influence process. They will then be able to distinguish 
more clearly among Interpersonel Influence Issues end other Interpersonel 
Interectlon Issues. Three greduete extension credits from United Stetes 
Internetlonel University (San Diego, California) will be offered to all 
pertlclpents at e cost of $36.00. (No cost If college credit not desired) 

Workshop locetlont Civic Business Center, 557 Roy Street, Seattle, Washington 



Dates: 



Friday 
Saturday 
Sunday 



Nov. 
Nov. 
Nov. 



15 
16 
17 



Nov. 
Nov. 
Nov. 



22 
23 
24 



6t00 p.m. 
8:30 a.m. 
9:00 a.m. 



10 
5 
5 



00 p. 
00 p. 
.00 p. 



Course requirements: attendance at all sessions and completion of two 
survey questionnaires. 

For eddltltlonal Infotmatlon contect Jim Fornerls et 587*42 12 (Seet tle Schools) ^ 
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^pendlx C: 



DESCEOmONS AND PSTCRGMETSIC DATA 
fOR CUHATE SCALES USED IN THE 
ETAUUXtOM OF SESEASCB VTIUZISG 
PROBmi SOLVim, ISTSUPBSStXiAL 
ISFWESCE, and <^OVP PROCESS SKILLS 



INTRODUCIION 

Outcome eveluatioas of three of the Inatructional systems developed 
by the Improviag leachiag Competeacies Program (IICP) have iavolved the 
use of various meaaurea of classroom dioAte* This appeadlx presents 
the sources of those meaaurea^ a brief aunmary and evaluation of the 
paychometric data available on the inatruaanta and s auonary of 
psychometric data obtained from the Nortfaweat Regional Educational 
Laboratory (NUREL) evaluation atudiea* 

The instructional systtts being evaluated through the daasroom 
climate measures included Besearoh UHliMing Problem Solving (RUPS)^ 
Xnterpevscnal Influence (XNF)^ and Group Process SHlle ^rtiich ia 

part of the instructional ayatem Preparing Educational Training 
CcnButtants X (PETC^X)* While theae instructional systems are independent^ 
they all focus heavily upon interperaonal akilla and procesaes* That ia» 
much of the training is designed to focus explicit attention on intern- 
personal processes and to heighten awareness of certain aapecta of 
interperaonal relationahips * All three ayatema are designed to be 
appropriate for daaaroom teachera and are intended to heve some effects 
on their behavior* 

The climate measures uaed in evaluating thaae inatructional systems 
included scales aalected from four instruments^ the Student Activitiea 
Quaationnaire^ tfy Claas Inventory^ Student Attitude and Activity Survey^ 
and the Student Behavioral Deacription Questionnaire* 

Structure of the Appendix 

This appendix has been divided into two aections* The firat 
aection includes a deacription of the climate scales and a brief sumoiary 
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and evaluation of the published psychometric data available on the 
instruments. The second section includes reliability data in the form 
of intraclass correlations and test-^reteat reliabilities as well as 
scale intercorrelations computed from data collected in the IICP 
evaluation studies. 
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DESCRIPTIONS OF SCALES AND PUBLISHED PSYCHQMEtRIC IHFORMAtlOK 

^ Studant Activities Questloimalre 

The Student Activities Questionnaire was constructed for the 

evaluation of an ESEA title III project* Project IMPLODE* which was hypo* 

^ theslzed to impact upon classroom climate. It was designed to emphasize 

the impact of the classroom process rathar than Its Input to the educa* 

tlonal system. Thst Is* to determine the traits or abilities of the 

^ students. A description of the Item generation and piloting procedures 

13 presented In "The Measurement of Academic Climate In Elementary 

Schools'* (Ellison* Callner* Fox and Taylor* 1973). The questionnaire 

^ contains sixty multiple-choice Items and eight scales. Five of the 

eight scales have been used for tha ITCP evaluation work. One scale of 

the Student Activities Questionnaire was dropped because It was designed 

^ as an iinplementatlon measure for Project IMPLODE. Hence* It was not 

expected to be relevant to Rl^Sj XNF or GPS training. Two additional 

scales (Career Development and Independent Development) were Judged to 

^ be of low relevance to the Instructional systems developed by the ITCP. 

The scales which were used Included; 

Enjoyment of School ; A measure of students* enjoyment of clsss 
f activities and school work 

Reinforcement of Self-Concept : A measure of the amount .of positive 
feedback received by students* either through personal contact or 
structured class activities 

I Classroom Participation ; A meaaure of student participation In 

class activities** frequency of class discussions* number of students 
who typically participate and opportunities for participation 

Democratic Classroom Control ; A measure of the amount of student 
Input Into classroom decision making* planning of Individual 
^ activities and enforcement of rules 

Individualization of Instruction ; A measure of the extent that 
students perceive their teachers as sensitive to their own 
Individual needs* progress and goals 

Co . , , 115 



ERLC 



114 



Published paychometric data for the Student Activities Questionnaire 
consists of scsle intercorrelations , intraclaaa correlstion coefficients 
for each item and additional construct validity evidence in th^ form of 
treatnient and conimrison group differences. 

With a sample of 654 fifth and sixth grade students » scale inter* 
correlations of ell 8 of the SAQ scales ranged fron .14 to a .49» except 
for the multiple talent teaching and career development scalea which 
contained some common items. (These two scalea vere not selected for 
the evaluation of ITCP systems.) Of the five scales selected for use» 
the Interscale correlations ranged from .14 to .42. The mean interscale 
correlation for the five selected scales was .26 as opposed to the mean 
interscale correlation of .35 for the full set of 8 scales on the Stu- 
dent Activities Questionnaire. This indicated greater scale independ- 
ence among the five scales used than among all eight of the scales. In 
other words, the more redundant scales were not used. 

Item reliability information in the form of intraclass correlation 
coefficients is available on all of the questionnaire items. Of the 
intraclass correlations, 33 were significant at the .01 level* 8 were 
significant at the .05 level* and 18 were nonsignificant. Of the 5 ^ 
scales selected, 15 Intraclass Rs were significent at the .01 level, 5 
were significant at the .05 level, and 9 were nonsignificant. The items 
selected appeared to be neither more nor less reliable than the complete 
set of 60 Student Activities Questionnaire items. 

Additional construct validity evidence available for the Student 
Activities Questionnaire is that mean comparisons between the experi- 
mental and control schools in the Project IMPLODE evaluation resulted 
in significant differences in the expected direction in all scales 
except individualization of instruction. 
O 116 
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Student Attitude and Activity Survey (SAAS) 

The SAAS was developed aa a part of « Utah ESEA, Title III Project, 
the Utah System Approach to Individualized Learning (U*SAIL) (Nelson, 
1973). It was developed to assess outcomes of an affective uature as 
well as student perceptions of certain process considerations. Many of 
the scales of the SAAS were developed to conceptually parallel the 
concepts measured with the Student Activities Questionnaire. There are 
two forms of the SAAS, a Primary Form appropriate for Grades 2 through 4, 
and an Intermediate Form intended for use with Grades 5 and 6. There are 
17 scales Included in the SAAS. Many of them, however, were developed as 
measures of implementation for the V-SAIL project and were not appropriate 
for evaluation of the three instructional systems. 

The scales which were used Include general climate, reinforcement 
of 3elf*concept, general school sentiment, use of process approach, and 
participation in individualized learning strategies. All of these scales 
came from the Intermediate Form of the SAAS. 

Published reliability information on the SAAS is limited to 
communalltles obtained in a factor analysis of the SAAS variables. The 
reported communalltles range from -71 through .77. There was, however, 
no report4|d reliability estimate for the use of process approach 
variable. 

My Class Inventory (MCI) 

The MCI was developed to conceptually parallel the Learning 
Environment Inventory for elementary level school children. The com- 
plete MCI Includes 45 items in 5 scales; satisfaction, friction, 
competitiveness, difficulty and cohesiveness . (The difficulty scale 
is not being used in the ITCP evaluation work.) The scale reliabilities 
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of the MCI ranged fron *54 through *77» bated upon an analysia of data 
from a sample of 655 subjects* There was no validity information reported 
in the manual for the MCI (Anderson* 1973) » for it was still in develop*- 
ment at the time it wes selected for use In the evaluation of the IICP 
training systems* 

Student Behavior Description Questionnaire (SBDQ) 

The SBDQ was developed to assess the interpersonal needs of high 
school and Junior high school students (Croft» 1966)* Although the 
complete SBDQ taps interpersonal variables in terms of relationships 
with parents* friends and teachers* only the three scales measuring 
relationship with teacher factors were used in the evaluation of the 
three instructional systems of the ITCP* Student perceptions of rela*- 
tionshlps with parents and friends are not likely linked to the training 
offered In RUPS, GPS or XNF. 

The SBDQ was developed primarily through factor analytic techniques* 
Thus* the scales are relatively homogenoua and independent* 



118 

# 



PSYCHOMETRIC INFORKATIQN AVAILABtE FROH IMPROVING TEACHim; 
COMPETENCIES PROGRAM EVAIUATION STUDIES 

Design EggantlaU 

Psychonatrlc cfvaluatlons conducted with data actually uaad In an 
evaluation study are potentially more uieful than publlihed psychometric 
Infonnatlon In analysing technical limitations of the Instruments es 
used* Data from the 18 cllttate scales collected In the evaluations of 
RUPS, XNF and GPS vera used for further psychometric evaluations* 

The psychometric Information preeented In Table A Includes ecale 
rellebllltles» Intraclass correlations (HAggard» 1958) and test-retest 
reliabilities as well as scale Intercorrelatlone* Since the evaluation 
designs for these etudles Included pretralnlng and posttralnlng 
administrations of the climate scales* there are two Intraclass 
correlations for each climate scale as well as a ^est-^retest reliability 
for each climate scale* 

Data collected for these analyses came from fourth, flf th» and 
sixth grade students In the classrooms of teachers assigned to one of 
three training groups iRUPS, XNF and GPS) or a control group* Specific 
recruitment and saiiq>llng procedures are described earlier In this 
report and in the Xnt&rpsreonal Influence Field Test Impact Sti4dy and 
Expert Review (Hlscox* Cutting and George* 1976). Rcadere interpreting 
Table A of Inter cor relet Ions and reliabilities ehould be aware of three 
cautions: 

1. Few teachers were randomly assigned to the four groups* 

However* recruitment procedures were quite similar. Thus* the 
nonrandom .assignment of teachers to groups Is not expected to 
have a major Impact on the reliabilities and scale 
Intercorrelatlons for the combined samples. 

* 
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The sample sizes, in terms of teachers or classrooms* for thsse 
reliabilities and scale intercorrelations differ from scale to 
scale for two reasons; 

a* While students in the claasrooms of teachers in the XNF^ 

GPS and control groupa reaponded to all of the climate 

scalea treated in Table B» the students in the classrooms 

of teachers in the RUPS group reaponded to only five of the 

eighteen scales* (The five scales are marked with an (a) 

in the table*) As a reault the number of classrooma 

associated with pretest scores for the five scalea marked 

with an (a) ia 84, while the number of clasarooms associated 

with the other pretest acores is 52. The number of class* 

rooms associated with poattest scores for the scales with 

sn (s) is 73 and the number of claasrooms aasoclated with 

the other posttest scores ie 44* Sample aizes for preteat 

and poattest data are included in Table B* 

b. The original total sample size for these combined studies 

involved 107 teachers rather than the 84 teachers for whom 

pretest data were available* There was 21 percent misij^ng 

or unusable d^ta for the preteat scores and 32 percent 

missing or unussble data for posttest scores* The specific 

Impact of these missing data ia not knowi* 

the climate inventoriea were administered differently in the 

studies* All of the students in the classrooms of i?I/P?-trained 

teachers responded to the five scslcs from the SAQ* However* 

since dsta from 18 scsles rather than Just 5 scsles were needed 

for the clsssrooms of the INP, C^S end control groups* different 

* 
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Table E 



Number of Classroom* and Students for Whom 
Climate Data Were Analyzed on BJFS^ XNFj 
GPS and Control Groupa 





Pre 


Post 


Scale 


Number of 
Cl aaar oomfl 


Number of 
StuJattfcs 


Number of 
Classroons 


Number of 
Student a 


Satisf sctioQ 


52 


721 


44 


494 


Friction 


52 


721 


44 


494 


Competitiveness 


52 


721 


44 


494 


Cohesiveness 


52 


721 


44 


494 


Enjoyment of School 


52 


721 


44 


494 


Reinforcenent of 
Self*Concspt^ 


84 


1499 


73 


1213 


CIsssroom Participation* 


84 ' 


1499 


73 


1213 


Democratic Classroom 
Control* 


84 


1499 


73 


1213 


Individualization 
of Instruction^ 


84 


1499 


73 


1213 


SAO Totsl^ 


84 


1499 


73 


1213 


Climate 


52 


697 


73 


509 


Reinforc^nent of 
Self^Concept 


52 


697 


44 


509 


Gensrsl School 
Sentiment 


52 


697 


44 


509 


Process Approach 


52 


697 


44 


509 


Individualized 
Approach 


52 


697 


44 


509 


Teacher Consideration 


52 


697 


44 


509 


Teacher Thrust 


52 


697 


44 


509 


Teacher Domination 


52 


697 


44 


509 



The RVPS sample responded only to these five scales. All other samples 
responded to all scales given in this table. 



122 

121 



administration procedures were required for those three groups* 
The 18 climate scales were divided into two questionnaires » 
Forms A and B* Tha students in each of the dssarooms of the 
IJVF> G^S and control group teachers were then randomly assigned 
to two groups* Students in one of these groups (for each 
classroom) responded to Form A end students in the other group 
responded to Form B* Theraform^ classroom means for the BUFS 
teachers are based upon sll students in each class* Classroom 
means for IHF^ GPS end the control teachers are based upon a 
random half of tha students in each classroom* One of the 
results of this procedure is that the intradass reliabilities 
for the scales not used In the St/PS study are slightly lower 
than they would have been if all students in all groups had 
responded to all scales* 

Interpretation of Table A (Reliabilities) 

The interpretation of Table A is limited here to an examination or 
the reliabilities presented* The intradass correlations for each scale 
are presented along the major (larger) diagonal in Table A* The intra- 
dass correlation is a measure of reliability baaed upon the ratio of 
between class variance minus within class variance to between dasa 
variance* The greater the Agreement among students in tha ssme classroom^ 
given consistent differences between daasrooms^ the greater the intra* 
class correlation* The intradass correlation^ then» is a measure of 
relative agreement within predefined groups* It can be interpreted as 
any reliability coefficient where true score is defined as differences 
in classroom means and error is defined as within class variance. Since 
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the iQtraclasa corrtlatloa 1« basad upon ona tast admlnlatratlon thara 
are two intraclaas corralatlona for each acalat ona for the prataat and 
ona for the poattaat* 

Tast-rataat reliabllltlea» in tha ainor (smaller) diagonal » vara 
baaed upon a pretralning and poattaating adalnlatratlon of tha diaata 
scalaa* Thay mat be viewed then as conservative aatittatea of atabllity* 

My Class Inventory (MCi) t Pretest intraclasa corralatlona for the 
MCI scalaa ranged from ,29 (p < ,033) for coupe t it Iveneae to ,58 (p < ,001) 
for coheslveneas t 

Poattaat Intradass correlations ranged from ,17 (p < ,180) for 
cohealveness to ,64 (p < ,001) for astlefactlon, Tha moat conelatently 
reliable acale from tha MCI wee the eetlefectlon ecala with intredeee 
correlatlona of ,53 (p < ,001) and ,64 (p < tOOl), Taet*reteet 
reliabllltlea for the MCI ecales were quite low» renging from -**03 to ,25, 

Student Actlvltlas Queetionnaire , Prateet intrecleee correletiooa 
for thle questionnaire renged from ,08 (p < ,317) for enjoyment of school 
to ,79 (p < ,001) for democratic dasaroom control, Poetteet intrecleee 
correletiona ranged from ,25 (p < ,078) for enjoyment of school to ,72 
(p < ,001) for democratic dasaroom control. Recall that tha enjoyment 
of echool intreclase reliebilitiee ere beeed upon fewer deeerooma and 
fewer etudente per deeeroom than for thm reet of the scales, Teet^ 
reteet reliabilitiaa renged from *07 for enjoyment of echool to ,S9 for 
dasaroom perticipation. Clearly tha mjoymaat of echool acale ie much 
leee reliable than tha reet of the ecelea. The two moet relieble ecelee 
from thie queetionneire were claeeroom perticipetion end democretic 
deeeroom control, 

Studant Attltud* «od Activity Survy (SAA8) . Prataat Intraclcaa 
corralatlona fron tha 8AAS rangad trcm .42 (p < .002) for both cllaata 
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and process approach to .71 (p < .001) for Individualized approach. 
Posttest Intraclasa correlations ranged front .41 (p < .004) for process 
approach to .64 (p < .001) for relnforceibent of self-concept and 
Individualized approach. T«at*retest reliabilities ranged from .48 for 
process approach to .74 for cllnate. Test-retest rellsblUtles for the 
SAAS scales vere much higher than those for the MCI scales ^rtille they 
were baaed upon approxlaataly the same number of students and claasrooM. 
One dealgn difference which may have been a factor* hoirever» vas that 
the MCI was part of Form A and the SAAS vas part of Fon B. Tbua» 
different students were the respondents for these two stta of scalea* 

Student Behavior Deacrlptlon Queatlonpalre (SBDQ) . Pretest intra- 
clasa correlations for the SBDQ ranged front .53 (p < .001) for teacher 
dontlnatlon to .74 (p < .001) for teacher conalderatlon. Posttest 
Intraclass correlations ranged front .43 (p < .003) for teacher domination 
to .69 (p < .001) for teacher consideration. Test-reteat rallsbllltlea 
ranged from .48 for teacher thrust to .65 for teacher consideration. 
Tast-retest rellabllltlea for the SBDQ acalea were almllar to thoae for 
the SAAS and much higher then thoaa for the MCI. Again design differences* 
specifically Inclusion of the SBDQ and SAAS In Form B and the MCI In 
Form kf may account for the aimllarltlea and differences. 
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Appeadix D; 

aiKATE IMTENIOms AND AIMIlIISfKAnON 
INSTRUCnOMS 
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INSTRUCTIONS FOR CLIMATE QUESTIONNAIRE ADMINISTRATION 

(FALL, 1974) 



Enclosed are copies of the Climate Questionnaire and answer sheets 
that are to be used as part of an eval\iation workshop for two instruct icmal 
systems froa the Northwest Regional Educational Laboratory, fiacause the 
questionnaire asks about classroon environment, it is IJBportant that the 
teacher not be in the room while students are answering the questions. 

Two forms of the Climate Questionnaire src included for this claas. 
Each child answers only one questionnslre . The quest ionnslres ara alternated 
so every other student will receive the same form. There ia s separata 
answer sheet for the questionnaire. Please make sure that the children 
use #2 pencils on the answer sheet that is enclosed. 

On the identification portion of the answer sheet, the students 
should give the information for (1) school, (2) instructor, (3) grade* 
and (4) test form. The form of the questionnaire (A or B) la given on the 
front page of each questionnaire booklet. Please make sure that students 
give complete information to these questions. Without it, the questionnaires 
cannot be used. It is not necessary for students to blacken the letter 
boxes on the right-^hand portion of the answer sheet. Tou may save some 
time and trouble by omitting those sections. 

When administering the questionnaire* read the directions on the 
first page to the students and have the students read them with you. 
When the students mark their answer to the second example* check that they 
have correctly marked the answer sheet at question 80. The children should 
be allowed to ask questions at any time-^please answer any questions sbout 
procedures* meanings of words* etc. (if several children do not understand 
a word* a note to us would be helpful.) 

After the students finish the questionnaire* please collect all 
questionnaires and answer sheets and return them to NWREL in the enclosed 
envelope. Please do not show the teacher the answer sheets* although the 
teacher may look over the tests. 

Thank you very much for your cooperation. If you have any problems or 
questions, please call Suzanne B. Hiscox or Dean H. Nafziger collect 
at (503) 224*3650. 

Not&: When teste detiveredj evaluatore emphaeized each point 
in th0 tetter canity. They at$o pointed out that the sample 
item should he fitted in in box $80 inetesd of #1. 
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amTE qUESTIOKNAIRE 



FORM A 



Directions 

The purpMe of the que«tioo« In this booklet Is to find out whet your clase ia 
like. This Is not a "test." Your teacher will not see your ansvern antl you 
do not have to put your name on the answer sheet. 

There are two kinds of statements In this booklet. Exaaples of each kind are 
printed below. 

1. Do you live In Washington? 

1. Yea j ' 2. NO 

To answer this q4estl<m» first decide If your answer l6 Yes or No. Then, 
look et your ansOar sheet (the blue and white paper) and find question 1. 
With your pencil darken column one of question 1» If your answer Is Yes. 

An example of your answer would be; 

1 2 3 4 5 

1. I D D D D 



Another statement ml^t be; 

80. Teachers are happy. 

1- Not* very often 3. Often 

2. Sometimes 4. Most of the time 

First* decide how often you think teachers are happy. Now» flzid qunstim 80 
on the answer sheet and mark the column for your answer. If you thought 
teachers were sometimes happy» your answer would look like this: 

1 2 3 4 5 

80. D I D D D 

If you wane to change an answer* be sure to erase your first answer and darken 
Che column for your real answer. 

Work as quickly as you can. Your counselor will tell you when Co stop. 
PLEASE TRY TO GIVE YOUR HONEST FEELINGS ABOOT YOUR CUSS. 
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1. The p\q>ils «iiJoy their school work In nqr dess. 
1. Yea 2. No 

2. Children ere always fighting with each other. 
1. Yes 2. No 

3. The esne people »3:J»f» do the best work in our class. 
1. Yes 2. No 

4. My beat friends are In ay class. 
1. Yes 2. Mo 

5. Sosw of the children in our class are aaan. 
1. Yes 2. Mo 

6. Most pupils ere pleased with the class. 
1. Yes 2. No 

7. Children often race to see who can flniah first. 
1. Yes 2. Mo 

8. Many children in the class play together after school. 
1. Yes 2. No 

9. Some pupils don't like the class. 
1. Yes 2. No 

10. Moat children want their work to be better than their friend's work. 
1. Yes 2. No 

11. Many children in our class like to fight. 
1. Yes 2. No 

12. In my dasa everybody Is ay friend. 
1. Yes 2. No 

13. Most of the children in class e^joy school. 
I. Yes 2. No 

14. Some people in class ere not my friends. 
I. Yes 2. No 
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15. SoM pupila doa*t like other pupile. 
1. Tm 2. No 

16. SoM pupile feel bad when thsy do not do as well aa tba others « 
1. Yea 2. No 

17. In mf clasa I like to work with others. 
1. Yea 2. No 

18. Hoat cfoildren aay tha deaa la fun. 
1. Yea 2. No 

19. Chlldrm ham aacreta with other cfalldren in ay claaa. 
1. Yea 2. Mo 

20. IlDat children don*t care who flniahea firat. 
1. Yea ' 2. No 

21. Soaa children don*t lika other children. 
1. Yes 2. No 

22. Stmt pupils sre not happy in class. 
1. Yes 2. No 

23. All of the children know esch other well. 
1. Yes 2. No 

24. Some pupils slwsys try to do their work better than the others. 
1. Yes 2. No 

25. Children seem to like the class. 
1. Yes 2. No 

26. Certain pupils always want to hsve their own way. 
1. Yes 2. No 

27. All pupils in my class sre close friends. 
1. Yes 2. No 

28. In our class eone pupils always want to do best. 
1. Yes 2. No 
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29. Sofli« of th« pupils dott*t like th« clAe«. 
1. T«« 2. No 

30. Chlldtttt In our clws fl^t a lot.. 
1. Ym 2. No 

31. All of th« puplU In my clwa llk« on« anothtr. 
1. T«« 2* No 

32. SoM puplla alvaya do battar than tha raat of tha claaa. 
1. Taa 2. No 

33. Cartaln puplla doii*t Ilka tfhat othar puplla do. 
1. Taa 2. No 

34. A fan chlldran In ly claaa vaiit to ba flrat all of tha tiaa* 
1. Taa 2. No 

35. Tha claaa U fun* 
1. Yea 2. No 

36. Chlldran In our claaa Ilka each othar aa frlanda. 
1. Taa 2. No 

37. How. of ten do you have claaa discussion vhare tuoy atudanta have soaathlng 
to say? 

1. Haven* t dona that yet 4. 2 or 3 tinea a vaek 

2. Not vary often 5. About once a day or mora 

3. About once e veek 

38. Rotf often do you have class actlvltlae vfaere many students take turns 
speaking? 

1. More than once a day 4. About once a vaek 

2. Once a day 5. Not very often 

3. 2 or 3 times a vaek 

39. In general t how are problems usually aolved In your classroom? 

1. Our teacher aolves tha prbblema alone 

2. The teacher and tha students work together 



ERLC 



i31 135 



40. Hotf often do other etudeats In your clMi tell you thet you heve done 
e good iob? 

1* Not very often 3. About 2 or 3 tlM e veek 

2. About once e veek 4* Once e dey or nore 

41. Hotf often do the etudente In your cleee telk to the teecher ebout hw 
ttuch tlae th^ ihould epend on en activity? 

1. Mdre then once e dey 4. Once e veek 

2* About once e dey 5* Not very often 

3* 2 or 3 tines e veek 

42* Do you ever imt to continue to do your vork during receee or lunch? 

1. No» never 4* SoDetlaee during the veek 

2* Alooet never 5. Alooet every day 

3* About once e veek» or lees 

43* Do you ever vork on eoaethlng thet other etudente In your cleee ere 
not vorklng on? 
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1* No» ueuelly ve vork on the seme thing 

2. SoMtlaes» ebout once e veek or less 

3. Feirly often » 2 or 3 tlaee e veek 

44. Does your clees heve discussions about how the students should act? 
1* Yes 

2. Not very often 

3* No» generally the t:eecher tells us 

45. How often does your teacher encourage you to try a difficult task? 

1* Aljuost never 4* About once a day 

2* Soaetlaes* once e week or less 5. 2 or 3 tlaee a dey 

3. Fairly often » 2 or 3 tines e veek 

46. How often do you talk to a teacher by yourself about your schoolwork? 

1* 2 or 3 times e dey 3* About once a week 

2* About once e day 4. Aloost never 

47. How often ere your excited about going to school In the morning? 

1. Alnost never 

2. Once In ^ vhlle during the school year 
3* About once e veek 

4* Almost every day 

48. Do you think your teecher knows whet kinds of activities you like the oiost? 

1. Not very well 

2. I don't know 

3. Yes 
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49* Dms your clua heve actlvltlea where many students get cai^sd oa? 

1* No» heven*t done thet yet 3* About once e week 

2* Not very often 4* Yes* ebout once a day or more 

50, How often does your teecher permit a lot of talking and activities In 
your classroon? 

1* A nuober of tlaies e day 

2* About oDce e day ^ 

3* The clessrooa Is usually quiet 

51* In the classroom* ths tsschsr usually calle oat 

^ 1* The eame group of studsnU 2* Almost all the etudents 

52* Do you hsve ectlvltlee where the teecher has you tell someone else 
sbout something? 

1* No* hsv«a*t done that yet 3* About once s week 

2* Not very often 4* Yes* 2 or 3 tines e week or more 

53* Hov often csn you speak out In a classroom discussion when you want to? 

1* Almost never 4* Felrly often 

2* Not very often 5* Alveys 

3* Sometimes 

54* Hov often does your teacher tell you about something you hsm done well? 

1* Almost never 4* About once e dey 

2* Sometimes* once e week or leee 5* 2 or 3 tloes s day' 
3* Fairly ofteut 2 or 3 times s week 

55* How often does your teecher let students decide how an activity or project 
should be done? 

1* Alaost never 

2* Sometlaes 

3* Most of ths time 

56* How often do you epend Ifss time on eome ectlvltlee than other studsnts do? 

1* Fslrly oftsn* 2 or 3 times s week 
2* Sometimes* sbout once e week or less 
3. Alaost never 

57< How often do you spend laore time on some sctlvltles than other students do? 

1* Felrly often* 2 or 3 times s week 
2* Sometimes* sbout once a week or less 
3* Alaost never 
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58* Hew vuch do you like vhtt you do at school? 

1, I doo't UU it 3, I Uka it 

2* I Uka it a Uttle 4* I really like it 

59* Hoir often do you tell your parenta about aovething tood that happened 
in achool? 



1, Very aeldoa 
2« SoMtioaa» about once or twice e week 
3t Alttoat every day 

60* Hoir often do you get excited about vhat i« happening in daaa? 

It Alaoat naver 

2, Not very often » leaa than ooce e week 

3, SoMtlaee* about once or tvlce e week 
4« Alwat every day 

61, Have you ever wanted to atay after achool to finish up aoMthlng If 

you could? 

1, Yest once e week or «ore 

2, SowtiMa 

3, No, alaoet never 

62* Who decides whet the clasa will do? 

1, The teecher uaually dacidea by heraelf whet the clasa will do 

2, We often plan with the teacher whet we will ^o 

63* Does your teacher know whet ia easy end whet ia herd for you? 

1, No# not very well 

2« SomatlAaa ^ 

3« Yea» knows very well 

64* How do you uaually feel when your teecher telks to you ebout your school work? 

1, Encouraged 
2« Ik>n*t know 
3« A little discouraged 

65* Are you proud of the things you do in school? 

It Very proud 

2« Proud of aoae thinga, not proud of othera 
3« Not very proud 
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FORM B 



CLDMTK qUESnONNAISB 



Dtr*ctlOtt* 



Tht purpott of tb« quMtloiu In thit booklet it to find out vfaat your clMt ii 
lllet* Thlt If not t **tMt*" Tour tctchtr vlll not tw your «nm«r« Md you 
do not htvt to put your nant on tht tntvtr thttt* 



Thtrt art two klndt of ttttMtntt In thlt bookltt* Ejcupltt of Mch kind trt 
prlnttd btlov* 

U Do you live In WMhington? 

1* Ytt 2* No 

To antmr this qutttloa^ first dtcldt If your sntvtr is Tts or No* Thtn, 
look tt your aosvtr thttt (tht blut vhltt ptptr) snd find qusstlon 1* 
With your ptncll dmrksn colwn ont of qutstlon 1» If your ansvtr is Tts* 

An txsvplt of your sntvtr vould bt: 

1 2 3 4 5 

1. I a D D D 

Another ctctttMnt sight b«; 

80. T««ch«ra «• h«ppy. 

1' Hot v«ry often 3. Often 

2. SoMtlSM 4. Mo«t of th« tlM 

Flr«t» d«cld« how oftid you think t««ch«r« w* happy. Now, flnC <iUMtlon 30 
on th« mwt chMt and aark tht eoluan for your tnawar. If you thought 
tttchtra war* aoaatiaaa happy» your anawar would look Ilka thla; 

12 3 4 5 

80. D I D D D 



If you want to ebanga an anawar» ba aura to araaa your flrat anawar and daricen 
tha eolum for your raal anawar. 

Work aa quickly aa you can. Your counselor will tell you when to stop. 
PLEASE TRY TO CIVE YOUR HONEST FEELINGS ABOUT YOUR CUSS . 
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1. DoM your tescbst dsclds mil of the work you do Mcb iuf7 
1. Ye* 2. No 

2. Do you usually ftel good about your work aftat talking with your taachat? 
1. Yas 2. No 

3* Do you «vat go back to your tooa aatly to work during luacb? 
1. Yaa 2. No 

4. Doaa your taacbet of tan ask queatlons which naka you think hard? 
1. Yas 2. No 

5. Do you lika to coaa to acbool? 
1. Yaa 2. No 

6. Do you faal that your taacbat like* you? 
1. Yas 2. No 

7. Do you avat apand tins in achool talking about why things ata tha way 
thay ara? 

1. Yas 2. No 

8. Whan you have soMthing to aay to othat children, do you say it? 
1. Yas 2. No 

9* Do you aowtiBaa think of your achool as a jail? 
1. Yas 2. No 

10. la school a h^>py place for you to be? 
1. Yas 2. No 

11. Do you aver tall your paranta about good things that happen at achool? 
1. Yae 2. No 

12. Doaa your school have too nany rulee? 
1. Yas 2. No 

13. Do you atay after echool and help the teacher? 
1. Yea 2. No 
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14. Id th» aornlns, 4o you t—1 Ukt solas to idioolT 
1. Yw 2. Ho 

15. DoM your cIm* wx talk about tha good and had aldaa of aonathins? 
1. Yaa 2. No 

16. Doaa your taachar lat you know irtiao you faava d(»sa your vork trail? 
1. Taa 2. Wo 

17. Oo you (aoaatlaaa) ful had aftar talking with your taaetiar about your 
adiool woricT 

1. Taa 2. No 

18. Do you avar tall your paranta abwit had thinsa that hcppra at achool? 
1. Ym 2. No 

19. Doaa your taachar aoMtlaaa Mka you faal had? 
1. Ym 2. No 

20. In adiool, hava you avar put thin fa in grumf according to tha vaya tlt«y 
ara allka and dlffarant? 

1. Ym 2. No 

21. In tha ■omlng* do you oftan faal Ilka atiqrtng how and not Ilka going 
to achool? 

1. Ym 2. No 

22. D» you chooaa your wn vorii vary oftan in achool? 
1. Yaa 2. No 

23. Doaa your taachar vant yw to apaak up in claaa? 
1. Yaa 2. No 

24. Art you acarad to go to tha offlca at achool? 
1. Yaa 2. No 

25. Whan you finlah ona Job-*do you aoaatloaa chooaa i^at job you will do naxt? 
1. Yaa 2. No 

26. Doea your taachar U.w«ya tall you what to do in ichool? 
1. Yei 2. No 
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27. Do you gtt t htadadit whtn you think .about tcbool? 
1. Yu 2. Mo 

28. At* you afroid to toll your toocbor vbm you doo^t kaov wfatt you aro 
tuppotod to doT 

1. Ym 2. No 

29. Do you irloh you voro in « dlfforoat cIom at school? 
1. Yaa 2. Ho 

X. Would you rothor otay boM than com to achool? 
1. Yaa 2. No 

31. Do you faal/gat alck vary oftan vhto you ara at achool? 
1. Yaa 2. No 

32. I lika talking vith mf taacbara. 

1. Not vary oftan 3. Oftan 

2. SoMtiMa 4. Hoat of tha ti« 

33. Taacbara aaka fun of what tha bc^a and girla aay. 

1. Mot vary oftan 3. Oftan - 

2. SoMtiata 4. Moat of tha tlw 



34. Taacbara ara aaay to gat along vith. 

1. Mot vary oftan 3. Oftan 

2. SoMtlttaa 4. Hoat of tha tlma 

35. Taacbara ara vary good friaoda of mtna. 

1. Mot vary oftan 3. Oftan 

2. SoMtlaaa 4. Moat of tha timm 

36. Taaciiara gat mad at boya and glrla. 

1. Mot vary oftan 3. Oftan 

2. Sowtlaaa 4. Moat of tha tlaa 

37. Taadiara ara nica to tha boya and girla. 

1. Mot vary oftan 3. Oftan 

2. Soaetlaaa 4. Itoat of tha tina 
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38. TMchtrt kaov t lot. 

1. Not v«ry ofttn 3. Often 

2* SOMtlAM 4. Hott of tht tlM 

39. Tttd&trt trt too buty. 

1'. Not VW7 oftw 3* Ofttn 

2. ' ^OMtlMt 4. tfott of tht tlM 



40. Tttchtrt do tptcltl thlfit* for boys and girls* 

1* Not vtry ofttn 3. Ofttn 

2. SoMtlatt 4* Mott of tht tlM 

41. Tttchtrs listtn ctrtfully to tht kldt* qutstloot. 

1. Mot vtry ofttn 3. Ofttn 

2. SOMtlMS 4* tfott of tht tlM 

42. Tttchtrt ukt fua of tht boyt and girls whtii thty ukt slsttkts* 

1. Mot Ttry ofttn 3* Ofttn 

2« SoMtlut 4* Most of tht tlM 

43. Tttchtrt help tht boyt and girls think dearly about dast work* 

1* Not vtry often 3. Ofttn 

2. SoMtliM 4. Mott of the tint 

44. Tttchtrt don*t Itt boyt and girls finish what thty trt ttying. 

1. Not vtry ofttn 3. Ofttn 

2* SoaatlMt U* Mott of tht tlM 

45* Tttchtrt htlp tht boyt and girls with any probltma. thty may htvt. 

1. Mot vtry ofttn 3. Ofttn 

2. SofltttlMt 4. Moat of tht tint 

46. Tttchtrs know «htt thty trt ttlklng about* 

1* Not vtry often 3* Often 

2* SoMtlaea 4. Most of tht tiae 

47. Tttchtrt art kind and chttrful* 

1. Not vtry ofttn 3. Often 

2. SonetlsMt 4. Most of the tine 

48. Ttachtrs try very htrd to teach boys and girls soaething. 

1. Not very often 3* Often 

2. SoMtimes 4. Most of the tine 
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49. Teachers try to tell boys and girls what to do. 

1. Not very often 3. Often 

2. SoBMtlMS 4. Most of the tlM 

50. Teachers tell boys and girls about i^ev things they find. 

1* Not very often 3. Often 

2.^ SometlMs 4. Most of the tlM 

51. Teachers speak in a way boys and girls can*t talk back to them. 

1. Not very often 3. Often 

2. SoMtlsies 4. Most of the ttae 

52. Teachera tell funny stories to boya and girls in class. 

1* Not vary often 3. Often 

2. SoaetlMa 4. Most of the tlM 



53. Teachers tall why they question students. 

. 

1. Not very oft«i 3. Often 

2. Sonetlaet 4. Most of the tiM 
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ISSTRVCTIC^S PCm CXJWm QUESHJOmAIIS 
WXSTSS^ 1975 

November 28» 1974 



Deer » 

* e teeclier et your ectiool le pertlclpetlng 

In e wrksbop on Interpereooef end group proceeeee tint fell* The work- 
ehop le eponeored by the Northmet Segloul Blucetlonel Uboretory (MWREL) 
In Portlend* Or^on* Ae pert of the eveluetlon of the mrokebop* KHRIL le 
ednlnleterlns e 30 minute cXlmete queetlonnelre to the etudente In thle 
teecher'e deee both thle eprlng end next winter* 
hee Indlceted to oe thet you will edmlnleter the queetlonnelre for ue* 
Beceuee ve ere eeklng children ebout clJmete» It la very Isporteat thet 
the teecher not be in thB rem lAen they enever the queetlonnetre; thwe- 
fore» If you cennot edmlnleter the qoeetlonneire during the next eeverel 
deye» pleeee cell me (COLLECT) end I will meke errengemmte for NHREL 
eteff to edmlnleter It* 

forme of e clJmete <tueetloitaelre ere Included for thle cleee*^^ Btwh 
child onfMre only m$ <pieHiantta£re, The queetlonnelree ere eltemeted 
eo every other* etudent will receive the eeme form* There le e eeperete 
enewer eheet for the queetlonnelre* Pleeee meke eure thet the children 
uee #2 pendle on the enewer rtieet* 

When edmlnleter Ing the queetlonttelre^ pleeee. reed the dliectlone on the 
ftret pege to the etudente end heve them reed them with you* iJhen the 
etudente merk their enewer to the eecond example » check thet th«y heve 
correctly marked the enewer eheet et queetlon 80* The children ehould 
be ellowed to eek queetlone et eny tlme-*pleeee enewer eny queetlone 
ebout proceduree» meenlnge of worde» etc* (If eeverel children do not 
underetend e word» e note to ue would be helpful*) 

After the etudente finleh the queetlonneire» pleeee collect ell quee- 
tlonnelree and enewer eheete end return them to me In the encloeed 
envelope* Pleeee do not ehow the teecher the enewer eheete» elthough 
the teecher mey look ovw the teeta. if deelred* 

Ihenk. you very much for your cooperetlon* If you heve eny probleme or 
queetlone^ pleeee cell* 

Sincerely » 



Suzenne B* Hlecox» 
Senior Eveluetor 

^ SBHre 
Encle* 
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MARKETING QITESTIONNAZRE AND 
EXPERT REVIEtr QOESTlOtniAIRE 



MARKETING QUESTIONNAIRE 



Date Workshop Site 



1* Position: Please check the appropriate re8poaae(a) In each column * 

Teacher Elementary 

Administrator Junior High or Middle School 

Staff , Senior High 

, Other (please specify) College/Unlverslty (please specify) 



2* Highest degree obtelned: BS/BA MS/MA Ed*D/ph*D 

3* Tears of Experience; 

^ Teaching Administration 

Staff work , Other (please specify) 



4* NHREL Instructional systems previously attended: (check all that apply) 

Systematic and Objective Interpersonal Communlcetlons (IPC) 

Analysis of Instruction , Research Utilizing Problem Solving 

Interaction Analysis (RVPS) 

Facilitating Inquiry Group Process Skills (GPS) 

Higher Level Thinking , PETC-I 

System Approach for PEIC-II 

Education (SAFE) PETC-III 

Conflict-Negotiations 



5* One of the features of Xnterpeveonal Influence Is the assumption that 
persons who have participated In a training workshop will be able to 
train others* If you were asked to conduct an XntarperBonal Xnflumae 
workshop In your district* how would you rate your capability as an 
XnflumcB trainer? (check all that apply) 

Would not feel at all capable of being e trainer 

Would want further experience with the system before being e trelner 

Would want further experience In conducting workshops In general 

(please specify) 



Would feel comfortable acting as a co*tralner first* then as a trainer 
Would feel somewhat cspable of being a trainer 
Would feel perfectly capable of being a trainer 

Other (please specify) 



149 



149 



6. 



Mfttftrl«la 



Workshop 
Format 



Probabl* 
Short-Tarm 
Effacta 



Probable 
Long-Tarm 
Effecta 
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Imagine that your dlatrlct la coaaldarlng using Int%rpersonat XnflttmiM 
with teachers* Since you have been e pertldpant In e workshopt you 
are eskad by the staff development constlttee to answer soma questions 
ebout the workshop* 

A* What ere the strengths and weekness of the ayetem? 

STRENGTHS WEAKNESSES 




B* Summary Scale * Please summarlxa your responses by checking the 
epproprlste box on ths scelee below* 



I I Comprehensive 

□ Useful 

|~| Wall organised 



MATERIAL CONTENT 
I I Adequete 

MATERIAL CONTENT 
|~| Somewhat uaeful 

WORKSHOP FORMAT 

I I Perte were organized 



PROBABLE SHORT-TERM EFFECTS 

|~| Probably positive Q] Probebly little effect 
effects 

PROBABLE LONG-TERM EFFECTS 

|~| Probebly poeltlve Q] Probably little effect 
4i«ffecte 
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n Superficial 



|~| Not vary uaeful 



I I Poorly organized 



I I Probebly negetlve 
ef f ecte * 



I I Probebly negetlve 
effecte 



In your opinion* who could best benefit from taking this workshop? 
(check no iwre then 3) 

Elementary teachers 

Secondary taachera 

, librarians 

, Counselors 

. Building support stsff 

. School bulldlng-baaed admlnlatratora (principals » vice- 
principals » ate*) 

District sdninlstrstors (superintendents » sssistant super* 
lntendents» sdalnistrstlve assistants* directors of programs* ei 

College profaaaora 

Collage admlnlstrstors (deans* department heads* upper-level 

admlnlstrstors* stc.) 

. Educstlonal consultsnts 

Ststs dspsrtment of sducstlon personnel 

Educstlonal aaaoclatlon ataf f menibara 



Board member or trustee 
Other (pleeae apaclfy) 



What vould the najor benefit be to each of the groupa you checked 
ebove? 
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EXPESI REVIEW QUESTIONNAIRE 



1* What U your posltim? If act In «ort thm om ctptclty for • ochool dlotrlct 
or othor orttalMtion^ ploo^n chock osch pooltlon that opplloo* 

1* ftgKaoi A ^aialotrAtlon PorooonoX 

p rincipal 
y lco»prlnclPol 
O ttpottatondont 
,^„aoalotaat auporlntaadoat In charfo of 

a datniatrotly aaalatant In char^a of 

coordinator of 

a nparrlaor of ■ 

diraetor of 



• anbar of a taak forea on 



othar <plaaaa ^adfr) 



n* CdUata/Pniwraiey Paraonnal 

p rofaaaor (tnatmctor) 

aubjact araat a ocial aclancaa 

a dttcation 
_^,^jpatbaMtlca 

rt tTaical/blolQgical sciancaa 

j wainaaa 

h yani tlaa 

o thar <plaaaa apacify) 

p raaidant 
d apartnant haad 



_adBiniatrativa aaaiataac in charga of _ 
Jiaad of an aducational raaaarch piojact 
^vbar of a conaalting tmtm 
_otbar <plaaaa apacify) 



111. Indapandant Conaultifll-Paraoiinil 

> adbar of an indapandant conaultinf firs 
i ndapandant trainar 

Cback any of tha daacriptora liatad balow irtiich apply 

It 

H TL backtrotttid 

o raaniaation davalopMnt conaultaat 
e oM up ity da«ilopMnt conaoltant 
l aboratorr aducator 

lalationa training conaultant 
^roonal frowth group conaultaat 
othar (plaaaa apacify) 



IV* Othar Iducatiooal payaonnal 

a aahar of atata dapartaant of tducation ataff <plaaaa apacify). 
a art>ar of atata adueatlon aaaociatlon ataff <plaaaa apacify) 



ir of national aducation aaaociation ataff or coaaittaa (plaaaa 

"apacify) 

othar (plaaaa apacify) 



V* Goyamaant Paraonoal 
p laaaa apacify 
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Ub«r«Coi7 bM diml«p«d a mabar of vorfctfbopt £«r •duaitlMtl ptitottMl* lbs 
ifortcfliopt Ar» ]iJC«d b«loir. tlMM chtdt tXI of chft folXoultti «orltsli«H U vliieh 
you iiav« bMn p«rctctp«iic* If you bavt bMa ^ CraiMr io aiv of cb« norbtliopo, 
tadlcACt cbtt mnbtr of cIms* 



3* 



(Chock thooo to vhtch 
yott v«t« A p«f ciclpanc) 



(Lite ftuiAor of 
70U MWtd M A croioftr 
or wCraioor) 



loMtrch OCiUsint FrcblM 
8«I^ (IVPf) 

CroM-igo Fmt loly 

IftlavMiC Bxylor^cioiii in 
ictlvo UanOoi (UAL) 



SyoUMtlc And Obio«tlv« 
Analytia of luctucCim (90AI) 

loetrAcCioiL Analgia 

FAcUlutlnt luquiiT in cbo 
CloMtoon 

$oc1aX Coof lice and MtfotlAtlvt 
FrcbUm Solviof 

lQC«rp«r*oii4l CoiBuiiicACioii (IPC) 

Praparlng Iducatloul Trtinint 
CtmsulCinta (ntC-I) 

PITC-II 

FCIC^III 

SyiCMt Approach for idveatloa (un) 



Bmr fcvUiar arc you vldi \mm dmlopmnc and/or group pmcaoa akilli votbihopat 
ehadt Cba approprlaCa box* 

ia a traitmTx 



Vary faalUar 
with thif 
araa 

Aa a pca^cipanti 



Favlliar with toaavbac lee vary 
tbia area faalllar witb favUlar witb 

Chia araa tbia araa 



fan Uccia 
famUari^ 
vtdi tbia araa 



Vary familiar FavlUar wltb SoMifbac Hoc "nrf 

wlcb Chia Chia araa faviUar wicb fa«Lliar with 

araa tbia araa Chia 



Van uccia 
faalliariQr 
vitb tbia araa 
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A.m. Of the various client mymtnm vlth which you dul, vhom do you fool 
would b0$t bonoflt fron InUrpMcml Influmom tr*iiiliig7 PIomo 
chock no aoro than 3 cototorloo* 

^OM&tary toochoro 

^_8o€ondory toochoro 

C ol Imp profMOoro/ Instructors 
__?rlnclpsXs 

V lcs^DrlnclPsli 

S upsrlntsndsnts 

A ssistsat ouporlntsndonto 
__>dttlnlstrotlvo asolstsnto 

Q thsr ochool district odnlnlotrotlvo porsonnsl (plssss spsdfy) 

.Collsgs/unlvsrslty prssldonto 



hosds 

J>osns 

jidvlnlstrstlvs assistants 

J)thsr collsgs/unlvsrslty sdttlnlstrstlvs psrsonnol (ploass 
sosclfv) 
.Counsslors 
_U.brorlsns 

.Support otoff (ploass sosclfr) 



.Bosrd Msbsrs or trustsas 

JBtsts dspsrtosnt of sducotlon porsonnsl (plssss spsclfy). 



.Educstlon assoclotlon poroonnol (plssss spsclfy). 



.Othsr sducstlonsl porsonnsl (plssss spsdfy) 



.Parsons not Involvsd In oducotlon (ouch as clsrgTMttt horns-" 
nsksrs, Isw snforcsnsat psrsonnslt llbrorlans, sscrstsrlss, 
buslnsas psrsoos) Plssss spsdfy: 



4*b* Hhst would tho bsnsflt bs to ooch of tho groups you chockod abovo? 



ERIC 



o 148 



For quAttlont 5 tod 6« Imaflnt thtt ont of your clitnt tystm 1* 
conildtrlnt uAlnt Int*pp0r$omt Influ§w% to train tchool ■4ttliil«trttora* 
PltMt frtM your anawtra in that contaxt* 

5* You hava baan aakad by your cllant ayataa to daacrlba tha Important 
aapacta of tfaa ayatam aa aucdnctly aa poaalbla* What faaturaa of 
tha ayatam would you anphaalsaT Plaaaa Indlcata which of thoaa 
llatad balow you faal ara poaltlva by puttlof • + In tha apaca; 
mark nagatlva faaturaa with a - in tha blank* Plaaaa add othar 
aapacta you would Includa In your raport* 

T ha baalc coat for tha matarlala (laadarU manualt partldpanta * 
matarlaUt audlo^vlaual matarlala) 

T ha tlma nacaaaary for tha wotkahop (30 houra of training) 
P araona who faava partldpatad In Int&rp0r9cmt Inftumw can 
act aa tralnara In aubaaquant aaaalona 
T ha ayatam amploya amall group intaraction for laamlng 
T ha ayatam a^»haalsaa raflactlva and aalf-^dlractad laatnlng 
T ha ayatam praaanta varloua concaptual modala ralatlng to 
human davalopmant 

O thar (plaaaa apacKy) 



6* a* In your import to your cllant ayatam^ you ara aakad to compara 
Int0vp0r9omt Jnftuanoa with anothar human davalopmant workahop/ 
Inatructlonal ayatam which you hava conductad (or with which you 
ara othaiwlaa familiar)* Tha cllant ayatam la intaraatad only 
In workahopa to ba uaad In training achool admlnlatratora* Which 
ayatam would you uaa for tha comparlaonT 

Tltla 

Author 

Publlahar 

Why did you chooaa thla ayatam? 
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6.b. Pl#«i« lift th« •tr«a|th« wd wMkn***** of Mch tyvtM btloir In 
t«ni of th« cAt«|orlM glvm. Wtlt* mny additional eo^arl0cms 
on tht back of thla pasa. 



GUIOORIIS 




OtUa STiTEH 






(tyitoi 






mnom 




trmm 




OOfff 










<Iacl«dina M« 
of ii9l«HRCiLtion) 










HUOUL 

connat 










ADDimCt (Oou 
Urn •jMtm 

YMth •cbool 
adiiiilt tr« tort t ) 










TOM ftPf ICIS 










noauu LONG- 

TOM t^OCTS 

A linn 










Qtun 











mnt This t*bU iM prMmttd in siapU for ch« «Md«r's u»«. Aivl* 

for anawar* appMrtd oa the ortgliwl fom v»«d In dw (tvaluatlon atadT. 
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6*c* P1«M« •uDOJirlzt your rMpooiei to 6*%* by checking tht •ppropriAtt 
box on th« tcelM hnlw* 



IHTERPSRSOnAL ISWJBSCE OTHBR SYSTEM 



COST 

9 9 


OOST 

9 9 9 


Rftuoublt SoMwhat Prohibitively 
Keeaoiuble Expenelve 

UOBKSHOP FOKMAT 

9 9 9 


Reasonable SoMirtiat Prohibitively 
Reaaonable IxpaMlw 

WORKSHOP POBMftX 

cj] cp 


Uell*orgiitlzed Parte Poorly 
vere Organl2ed 
Orgiolzed 

MATERIAL COMIEHI 

9 9 9 


Well-organized Pert* Poorly 
were Organized 
Organized 

K&TERIAL CONTENT 

9 9 9 


Comprehensive Adequate Superficial 
USEFULNESS TO CLIENTS 

9 9 9 • 


CoMprehcoalve Adequate Superficial 
USEFULNESS TO CLIENTS 

9 9 9 


Useful Somewhat Not Useful 
Useful 

AUDIENCE 

9 9 9 


Useful Soaetfhat Hot Ueeful 
Useful 

ADDIEKCE 

9 9 9 


Appropriate Adequate Inappropriate 

for |or 
Adflilnletratore Adalnletratore 


Appropriate Adequate Inappropriate 

for for 
Adttlnletrators Adadnletrators 



Which would you recoooiend your client system select? 
Other Systoa 
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7* If you vMft Mked to conduct w Intsrpwmonal XnflwnoB irorluhop iq 
your own client «yftta» or on* for Which you did % grMt dMl of coft- 
iultlng tfork» hov would you rank your cap«blllty m an Xnfluamg 
tralnar? FlMsa aark tha aoat approprlata r«aponaa(a) In tha liat 
balov with an F (for fanlllar cllant ayitcs)* 

Nov look at tha liat again and rank your capability aa an Xnftumtoe 
tralnar In a c:llaat ayatam in which you had net vorkad bafora and in 
tfhlch you had no panonal contacta* Flaasa Mrk tha moat approprlata 
raapottia vlth a (for unfaaiUar cllant ayatam)* Icu may T09pcmd 
U mi V to the aoma atat«wnt^ if t^t aaama appropriate* 

W ould net faal at *11 capabla of balng a tralnar 

W ould i;ant furthar axparlanca In conductlnS'Wrkahopa In ganaral 

(What kind?) ^ 

W ould vant furthar axparlanca vlth Xnterpersoml Xnflumtam bafora 
being a tralnar (What kind?) 
,, W ould faal capabla acting aa a co-tralnar flnt» than aa a tralnar 
W ould faal aooMwhat capable of being a tralnar 
W ould feel perfectly capable of balng a tralnar 
Other (pleaae apeclfy) 



8* Pleaae check all of the altuatlona balov In which you would feel 
comfortable using Xnterpereonal XnfLueme* 

Aa a 

Aa a cc^trainar 
oo^trainer i^th 

Ae a eomom you do not 

trainer you know ktuM 



Training people you know 
in your own client system 

Training people you know MOT 
In your own client system 

Training people you do NOT 
know In your own client system 

Training people you do NOT 
know who are NOT in your 
client astern 
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9. If you v«rc leading ma Xnterperecnat XnfluMM workshop « yw m^fikt 
ifiMh to nakt mom changei In the cyctw. Pl«uc indicate which (if 
any) of tha aapacta llatad balcw you would changa* In tfaa apaca to 
tha right of each itm* please elaborete upon your choice— epecific 
changast rationale for changSt etc. Please list additional changes 
and coomants on the beck of the page. 



1. 
*2. 
*3. 
*4. 

6. 
*7. 
*8. 



no change. 



the nunbar of trainers. 



the nunbar of participants, 
the else of tha grouna > 



tha length of tlaa required for the training^ 
tfaa nuiibar of axarcisa s 
tfaa eaquance of ectivltia a 
the Introduction 



9 . specific eMrclss(s) 
1 0. ths focus for psrticipstion (froa sasU groups to***\ 



11. othsr 



10* Costs for XntBTpenanat Xnflumtoe vorkshop ttstsrlnls will bs $19*95 
for ths leader*e manualt $12*95 per aat for participant uterials and 
$99*50 for audiovisual ttateriala* How would a workshop probably bs 
flnsncad in your client ayststt? In sotta instances t coUsgs credit 
Willi be available to workshop psrtidpants* 

Pollowlng the axanple given balawt please eatiaata tha pattern of 
financing for your client system. If ths cost of an item will be 
divided anong aavaral eganciaSt plaass give ths percentage breaks 
down; if an agency will ebsorb the entire coet of an itan« write 
100% in the eppropriata coluan. 



Example: 



ERLC 



monetf ^ pay for 
^chocU pay for 
oontS pay for 



pay for 
pay for 
pay for 
pay for 



Leader's 
Manual 


Partici- 
pant 'a 
Manual 


College 

Credit Audio 
Tuition for Vlaual 
Perticipante Material 




75t 
25t 


100% 


100% 


Leader's 
Manual 


Partici- 

pant'e 

Manual 


Collage 
Credit 
Tuition for 
Participants 


Audio 

Visual 

MatarUl 
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Int^rpenonal Influmiaa vlll aoon coHwrclally avalUbla* If tha 
publlihera adhere to their fotiur practice » the eystem will be aold 
not only to educetlooel personnel » but eleo en adaptation vlll be 
evellable to buslneeeaa Interested In organleatlonel development 
ectlvltlee* Would the knovledge thet people In business usa a form 
of the materiel be likely to heve poeltlve or negative effects on 
potentlel aducatlooal buyere and workshop partldpante? Please list 
theee sffecte under the appropriate category* 



Foeltlve Effecte 



Negative Effecte 




Thenk ycu for partldpetlng In the expert review of IntmTp^rscnal 
Infimnoe* If you heve eny additional comments and/or suggestions* 
please use the epace below end the beck of this pege* 



Please return the questionnaire to Suzanne Hlscox by August 22* 



Northwest Regional Educational Laboratory 
710 S*W* Second Avenue 
Portland* Oregon 97204 
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App«iidlx F: 

UST OP lUnONAL TRAINING LABOXAIOBX 
AND ISTBBF BSSOSAL ISFtUBSCB TXAINEBS 
AND LETTERS SENT TO EXPERT RXVISIERS 
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LIST OF NATIONAL TRAINING LABORATORIES TRAINERS^ 



Davis A. Kolb 



Richard A. Sctuvuck 



K«tuuth J. HltchftU 



Boris Gert2 



Robert Chasnoff 



Charlas R- Farguson 



Jack R. Glbb 



Hlrlam M. Rltvo 



Paul C. Buchanan 
Phillip Wbrchtl 
Harllyn E. Harrla 
William P. GoldaOt Jr. 
Hlllla T. Alban 
Marrlll F. Babar 
Laonard D. Goodstaln 
William B. Eddy 
John J- Sherwood 
W. Brandan Reddy 
Norma Jaan Anderson 
Nwton Margulles 
Ramon Gantaraln 
J. Waldon Mbfflt 
April R. Hill 
Haunce L. Rettlt 
Alexander J. Howardt Jr. 



Two NTL Trainers requested that their name not be used In the 
ravlau and one questionnaire was sent out without an Identification 
nuaibar. 
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LIST OF INTERPERSONAL INFLUENCE TRAINERS 

Bill symons 
Jim Fornarls 
Chuck DollogAr * 
torn Wilson 
Bill Drtmond 
Richard Fsla 
William Sawyer 
Norm Bengal 
Charles Carpenter 
Jack Teener 
Robert Wsrd 
Anna Nuernbsrger 
Dennis Van Avery 




710 S.W, Stcond Avtmit * Portland* Or^on 97204 * T«l«phont 1903) 24MaOO 



July 31, 1975 



Hi na curruitly condiictlns «a txptrt rtvlw of Xnt^rpMcnat J^flMnc^f 
• vorkfthop devftloptd by th% Isprovliis Ttachlitt ConpatmelM Prosraa of th* 
tfortfamtt Itglonal Educttloiul Labontory* XnUrp0r9cnat XhflumM !• om 
of • nuabtr of inatructloiiAl 9yit«u d«v«loped by tht progrw for •duct'*,, 
tlonal p«noiUMl4 All tht •ytttu %t% prtMHUd In • wrlcthop format; 
they focus on cooiultlng, group procMt «ad InttrptrtonAl •kUlt* 

He vould like to knov whether you vould be vllllng to pertlclpete In the 
expert revlei^ of Xnterp^r^omt Xnfltimoe* As en estperlenced trelner» you 
ere en extremely velueble resource to us In the revlev* Beceuse of your 
experience with human development trelndnK* you might be Interested In 
examining the eyatem* which has been used with edmlnletretore end teachers 
In many workshope held throughout the country* In return for your help es 
e reviewer* you may keep tha Leeder'e, Manual lie will eend to you* Aleo» 
your name would be lleted In the publication of the review ee e me^er of 
the expert review panel; your specific conomite would* of couree» remeln 
anonymous* 

For the review, you would be expected to examine the Lceder'e Manual and 
transcripts of audlotepes and movlee used In the workshop, then respond to 
s nine-page questionnaire* The questionnaire asks for your perceptions of 
the eyetem» Its strengths and weakneeses and poaelble usss by verlous 
educational cllente* He estlmsts that examination of the matariala and 
completion of the queetlonnalre will take five to aix hours; the bulk of 
the time will be spent examlninS the manual* 

Information describing ihtarpsrsanat XnfUwno^ le included to fecllltete 
your declelon ebout reviewing the eyetem* Tour review would need to be 
returned to us by August 22; pleaae keep thle data In mind In makl^., your 
decision* Flcaae return the eneloeed poetcerd Indlcetlng whether or not 
you ere Interested In acting as an expert reviewer* 
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If you need mny further lnfonutlon» plMM call COLLECT Su« HlccoK 
At (503) 248-6860 or P«& Cutting at 248-6865* 



We hope that you will be eble to ect ee e reviewer. Your eicperlenee 
In coDductlng Interpereonel ekllle trelnlng eeeelM* vill provide e 
unique perepectlve In determining the value of Xni4rp0r€MaZ Xnflumice. 
Our hope le that the review will benefit you aa veil aa ua. 



Sincerely* 



Suzanne B* Hlacox» 
and 



Paaola J. Cutting* 



Evaluation Speclalleta 
program 100 



SBH»PJC;8 
Enclosures 
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Liboritory ^^^Jii^ 710 SM. second Av«mM * Portland. Or^QOn 97204 * T«l<phon« (S03» Ue-MOO 



Auguat 6» 1975 



Dttr R«vlm«r; 

Thaok you for tgrtting to rtvlttf and rMpood to tht toclottd 
quoitlonulre tbout Interp^TBcmt Inftuem^. Tht Maorandum which 
prtfACtt tht qutttlomialrt locludtt a brltf outllnt of tht tytttm 
and Infonnatloii about tht Inttrumtnt* Sptdflc Inttructloiit for 
conplttlog tht iQttruMat trt Includtd In tht qutstloonalrt* 

Tour thoughtful conntntt will htlp ua dtttmlna vayt to m»rktt 
tht aytttv tnd provldt tccurttt and htlpful Information to 
pottntlal uatrt* Tour txptrititct In prtatnt vorkabopa vlXl make 
your Input valuablt In outlining tht atrtngtht and vtakntattt of 

tht products* 

Ag«ln» thaok you for htlplng ua* Pleaat rttum th^ qutatlonnalrt 
to ua by August 22* If you havt any quattlona about tht rtvltw 
or about tht qutatlonnalrt » don't htaltttt to call ua at (503) 
248-6860 or 248^865* 

Slnctrtly^ 



Susannt B* flltcox and 
Pamtla J* Cutting 



SBH/PJC;s 
Enclosurta 



> O 

ERLC 



J60 



169 



nonnwvii 
Labonttory i 




710 $,W. S«cor>d AvwHM * Pdriltnd, Ortgon 97204 * T«l«phof>« (5031 24i*6a00 



August 21 » 1975 



Wt trt curmtly ooadoctlot tu npert'rtvlw of lHt4rp€r$Mat Ih/Zutfntf«» 
t vorkshop dvmloped by tht Improving Toachlog Conpttuclti Progm of 
thft Hortbmit Kiglmal Educttloaal Lftborttory* Zntwpw^anat Influ$n04 
li out of t Quabtr of Initruetloul tyitwM dtv«loptd by tht progrw for 
•ducttlooAl ptrionml* All tb« tyitieu trt prtttnted In t norksbop 
format; thty focut on coniultlog» group procMt tnd Inttrptrtontl tklUt* 

We would llkt to know vhtthtr you would b« willing to ptrticipttt In tht 
expert review of Znt4rp0i^$omt Znfluma^* Am en experienced trelner» you 
ere en extremely valuable reeource to ua In the review* Becauee of your 
experience with human development training* you &l|ibt he intereeted In 
examining the eyatem» trtilch hM been need with adminletretore and 
teechere in many workahope held throuifhout the country* In return for 
your help ee e reviewer* you may keep the LeederU Manuel w vUl tMd 
to you. Alao* your name would be J^ieted in the publicetion of the review 
ee e member of the expert review panel; your epecific conente would* of 
couree* remein enonymoue. 

Por the review* you would be expected to exemine the Leader* a Manual end 
transcripts of eudlotepea end movies used In the workshop* then respond 
to e nlne-pege quaationnaire* The questionnaire eeks for your percep* 
tions of the eyatem, ite etrengthe end weakneseee and poeeible uses by 
various educational cliente* We eetlmate that examination of the 
materiale and coi^)letion of the quaetionnaire will take five to etx 
hours; the bulk of the time will be epent examining the menual* 

Information deacribing Xnt^rpwwnat ZnfUmc^ ie included to fecilitete 
your deciaion ebout reviewing the eyatem* Tour review would uMd to be 
returned to ua by Septentber 26; plesee keep thie date in nind In toaklng 
your decieion* Fleeee return the enclosed poetcetd indicating whether 
or not you ere interested In sctlog sa en expert reviewer* 
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Auguat 1975 
Past Two 



If you Mad any furthar Infonatlon* pleaaa call COLLECT Sua Hlacox 
at (503) 248-6860 or Pam Cutting at 248-6865* 

Wa hopa that you will ba abia to act aa a ravlavar* Tour axparlaoca 
In conducting Intarparaonal iklllv training aaaalona will provlda a 
unlqua parapactlira In datarmlnlng tha valua of Xnterp^recnat 
Xnflu0nc0* Our hopa ii that tha ravlaw will banaflt you aa wall aa ua* 

Slncaralyt 



Suzanna B* Hlacox 
Evaluation Spaclallat 



Panala J* Cutting 
Raaaarch Asalatant 



SBU;PJC;Jh 
Encloaures 
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Introduction to the Int^rpeTBonal Influ^rta^ Initructlonml SYitm 

Tht icriftft of twenty exerciiti in InterperBoruil Influenoe has thrtt major 
dimensioni ; 

1* Learning basic concepti about the proceaa of iaterperaonal 
influence f 

2* Identifying one*i cherecteriitic etyles of ueing end reepondlng 
to interpersonal influence* 

3* Prectidng beaic ekille of interpereonal influence* 

The flret dimension provldee the opportunity to become more knowledgeable 
about what ie involved in the proceaa of interpersonal influence* You will 
be able to discuss the ideea and derive Implicetiona for your own pereonal 
style of relet ionahipe* 

The second dimension will produce en increesed awareness of the consequencee 
of your personel etyle of relating to othere for the proceea of interperaonal 
influence* The outcome ehould be e greeter ebility to be more explicit ebout 
what is desired and eccepteble in your reletionahipe involving influence* 

The focue of the third dlmeneion la e '*do it** emphaaiSf The exerciaee include 
opportunities to identify behaviore described* to prectice theee behavlore* 
to asaeaa their effecta* to receive feedback from others in the group* 

Thie aeriea provides a setting in which iaauea of interperaonal influence are 
raised end dealt with* The knowledge and akllla gained ehould eneble the 
participants to be more aware of their own characterietic atyle of behaving 
in the Influence proceea* They will then, be able to dietingulah nore clearly 
among interpersonal influence isauee and other interpersonal interection 
issues* 

During the twenty units of this workshop* you will experience a variety of 
ways In which you may leem about interperaonal influence* There will be 
written definitiona and deecriptlons* There will be some filma and tape 
recordings to illuatrate behaviore or present dllemotae* There will be tinea 
for reflecting on your own experiencea and waya of doing thlnge* There will 
be times for diecuaaing ideaa* experiences and poeeible meanings In which 
you are doing* There will be technlquea for obeervlng and analyzing behavior* 
your own and others* There will be opportunities to share your obeervations 
with othere and to ask for their observations end reactions to your waya of 
doing things* There will be some simulation* task performance and role play-^ 
ing situationa in which you can try out behaviors* 

The system is divided into three parts* In Part One the basic concepts and 
tools for understanding interpersonal influence are introduced* In Part Two 
attention la paid to characteristic patterns of responses in which the indi- 
vidual angagfts as he accepts influence or exerts influence* Part Three is 
concerned with how selected group phenomena influence group development* 
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TltlM of Swlont 

$•••1011 1 Introductlan to Xntrnt^p^r^onal InflumM 

SmcIod 2 Th« InfliMKic* of Tonlnt Group* 

SmcIod 3 Tb« Circular ProcM* In Iat«rp«r«oti«l Influmc* 

SmcIod 4 C«Atral IdM* 

SmcIod 5 Dtflolnt Hf Ntad to Influmc* 

S«««lon 6 Introduction to F«c*-tD-F«c« Influanc* 

SMClon 7 TMllngt and tha Procaaa of Intarparaonal Influanca 

Saaalon 8 Valuaa and Valulut IQ tha Procaaa of Intarparaonal Influanca 

Saaalon 9 Cbngruanca of Intantlona and Actions 

Saaalon 10 Influanca of ttomrarbal Bahavlora 

Saaalon 11 Tha Halplng Ralatlonahlp 

Saaalon 12 Collacting Informitlou About Waya I Influanca 

Saaalon 13 Idantlfylng My Charactarlatlc Stylaa of Influanclut 

Saaalon 14 Dual Accountability 

Saaalon 15 Collualva Bahavlora 

Saaalon 16 Multiple Loyaltlaa 

Saaalon 17 Graa Playlnf 

Saaalon 18 Aaaaaalng Group Noma 

Saaalon 19 Plurallatlc Ignoranca 

Saaalon 20 Lattlng Myaalf Ba Influancad 
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Objectives of the Xntevperscnat Xnfluen&e Workshop 

Overall objectives of this series of exercises are as follows; 

Completion of the activities called for Ir ^Ue Instructional system 
will provide the following competence; 

- Ability to Identify and explain the major Ideas that describe 

the process of Interpersonal influence as presented in the system. 

- Capability for using guidelines provided to diagnose and analyze 
forces and effects of influence in selected interpersonal and 
group altustiona. 

- Ability to ld;uitify and make judgronts aibout your characteristic 
influence styles. 

- Ability to identify extent and nature of your own need to influence. 

- Capability for identifying ways in wlilch principles leemed and 
guidelines utilized in the workshop may be applied in settings 
other than the workshop. 

Each unit in the series has one or more objectives which contributes to the 
achievement of the overall objectives. These objectives will be presented 
with each unit. 



Schedule for an Xntejyersonat Influence Workshop 

A typical ^schedule for a f Ive-^day workshop would look like this ; 





I»ay 1 


Day 2 


Day 3 


Day 4 


Day 5 


90 aln. 


Unit 1 


Unit 5 


Unit 9 


Unit 13 


Unit 17 


15 aln. 


BREAK 


90 altt. 


Unit 2 


Unit 6 


Unit 10 


Unit 14 


Unit 18 


1 hour 


LUNCH 


90 mln. 


Unit 3 


Unit 7 


Unit 11 


Unit 15 


Unit 19 


15 mitt. 


B R Z A K 


90 mitt. 


Unit 4 


Unit 8 


Unit 12 


Unit 16 


Unit 20 
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710 $.W> S*cood Av*nu* * Portland. O«Q0n 97204 * T«r«phont (503) 248*6800 

July 31, 1975 



As part of the final avmluatlon of th« Xnterperscnat Xnflumtc^ system, 
«a are asking people Who have trained XnfluanM to participate in an 
escpert review* You, as an experienced trainer of the systea, have a 
unique viewpoint which will help us to detemine how the systm should 
be described end marketed to potential users* 

We have enclosed a questionnaire asking your opinion of what we feel are 
ittportsnt Issues* Because of your expertise and familiarity with Xnter^ 
personal Xnfluenaef we anticipate that the questionnaire should not 
take too long to complete despite its lengthy appearance* Please return 
the completed forms to us no later than August 13, 1975* 

Tour anonymity will be protected by the numerical code printed at the 
top of your questionnaire; this code Is for fcllowup procedures only 
and will not be used for Identification purposes* However, your name 
will appear In publications listing the expert review panel* 

Thank you for your cooperation and assistance with the marketing survey, 
and If you need any further^ information* please call COLLECT Sue Hlscox 
at (503) 248^860 or Pam Cutting at 248^865* 

' Sincerely, 



Suzanne B* Hlscox, 
and 



Pamela J* Cutting* 



Evaluation Specialists 
Program 100 



SBH,PJC;8 
Enclosures 
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Laboratory ^hAA^ 710 S,W, S^cotkI Av^wt ^ PortlaDd. Of«oon ;i7204 • T*kcnont 249-e800 



MEMORANDUM 

TO Xnt^rp^TBomt Xnfluanae Raviewera 

7R0M Sua Hlacox tnd Paaala Cutting 

SUBJECT Expart Bavietf of InttiiTwaona^ XnfUdona^ 



Tha avaluatlon daalgn of the Xnt0i?p«TBomt Xnflumou Inatructlonal ayatMi 
davalopad by NUREL*a laprovlns Taachtng Conpatanelea Program calla for an 
axpart revlaw aa a part of tha final avaluation raport. In ordar to gat 
a vida ranga of opinion anil comant* wa ua aaklng ttfo groupa of aubjacta 
to participate In tha revlaw: tralnara who hava conducted XntmTperscnat 
Xnfluenco workahopa and persons who are unfaalllar with this syatam* but 
who are akllled tralnera of other ayateaa. 

The XnterperBcnat Xnflnmce ayatan provldea aaterlals and atrataglea for 
20 aequantlally arranged exerclaaa to ba lad by tralnara In a 30*hour 
workshop. The aajor purpose of the ayatan Is to provide workshop partlc* 
Ipants with a aet of concepts and skills to help them undaratand Inter^ 
personal and group procaases within their peer groupa and In tha dasaroom 
and to help them engage In productive* collaborative efforta. 

Tha first five exarclsea Introduce a variety of conceptual models to 
describe and explain the proeaaa of Xnterpersonat Xnflumoe: sources 
of power (French and Raven* 1948); levels of power (May* 1972); procesaea 
of Influence (Kelman* 1961); circular proceaa of Interpersonal relation- 
ahlps (llppltt* 1968); and hierarchy of needs (Haalow* 1954). The 
following eigiht sessions serve to Increase participants* understanding of 
the modela and help them to use the models to Identify the ways of relet* 
ing to othera In Influence altuatlona. The final aeven axerclaea focua on 
use of the modela and practice in small groupa. 

The enclosed quaatlonnalre la aimed at determining the marketability of 
the aystem. The flrat part of the quaatlonnalre aaks about your occupa* 
tlon and familiarity with NVSEL workshops and other woricshops In general. 
These queatlons are designed to **proflle*' each revlewar*a background. 
Subaequent questions are concerned with your perceptions of an opinions 
of certain aspects of the system which pertain to Its marketability. 
Some of the questions may be difficult to answer If you have not partlcl* 
patad In Xnterperecrtat Xnfluertae training. If you feel that you cannot 
adequately answer a question* please make a connent to that effect In the 
margin. 
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HEHORANDUM 



Page 2 



TO Interpersanal Influence Revlcmrs 



Tour reipoiiMi will b« treated es confidential Information* Sunnarlei 
of revleveri* covaenti wiXl be uaed to deecrlbe the eyeteB and nake 
marketing declalona. Identification numbers have been aaelgned to each 
revleHer; these will be used only for followup of non^eapondenta* 

Please return the questionnaire in the ^closed stamped* self *-add res sad 
envelope by September 26* Tou may ksep the manual and other nr^ter'ala 
for your own uae end reference* 
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Appendix G: 

OGMPAKISOM WORKSHOPS TOR 
XllXERPEl^<XI/iXi XSFLUBSCE 
INSTRUCTIOtUL STSIEM 
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A. SYSTEMS FOR WHICH IMFOBHAIION WAS OOLLECTED 



Haugftrlal Grid 

Bobart BlAka «nd J«n« Houton 

Scltntlf Ic Itetfaodi 

The following infonuitlon refers to lelentetrlci Workshop which Is 

beaed on the concept of the Haneg^rlel Grid. The workshop objectives 

ere to leem the grid concept end to develop In pertlclpents e aensgeaent 

etyle where there le nexliMim concern for both purpose end people The 

menegerlel grid represents a two'^lMnslonal enelysls of leedershlp 

behevlors. The two dimensions ere a concern for purpose end e concern 

for people. The 5-dey workshop with 30 hours of prework Includes 

structured exercises^ tesjwork and the use of feedbeck Instruments. 

The workshop cost Is $400 per persoit. 

T'Group 

Bredford» Glbb and Benne 
Wiley » Inc. 

The t^group es prectlced by the HTL Institute has objectives of 
Increasing the pertlclpents* knowledge of themselves » Interpersonal 
reletlons end group behavior. The Individual pertlclpents have as 
their task the creation of a group whose meiri)era cen learn from one 
another. Indlvlduala ere given the- opportunity to eee others* percep- 
tions of and reletlons to their behavior end to experiment with new 
behaviors. The terget p'^^^ulatlon for the 6-*day training session 
'Includes professionals In ell fields. The t-*froup workshops ere held 
for groupe of 8 to 12 Individuals. They are Informal and unstructured 
with most of the workshop time spent In small groups. The small group 
work Is combined with theory sessions » skill development Intergrot^ 
activities and role playing. 
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Minagtment of Conflict 

Schmidt^ Thom«s» Millgatc» Olson 

Xlcoa 

Th« obJ«ctlvea of the Hanagemant of Conflict training syatm ar« 

that partldpanta will; 

1- Und«ratand that conflict la a legltimata ^nd Inportant proceaa 
which can ba managed 

2. Id«ntlfy» understand and apply five nodes of coping with conflict 
altiiatlona 

3* Understand some of the special problems In boss-subordinate 

conflict 

4. Understand the ^namlcs of special problems of Intergroup 
conflict 

5« Develop new atrategles for dealing with conflict 
The workshop lasting one^to two days Is designed for managers. The 
Instructional system consists of four training units; (a) Conflict in 
Perspective* (b) Dealing with Conflict* (c) Conflict In Organizations and 
(d) Msnaglng Conflict; Strategies and Tactics. The system utilizes five 
on-the*Job filmed slttiatlons* The workshop cost of $900 Includes one 
leader*a manual » 24 participant workbooks and the fUmed simulations* 



Organizational Development Workshop - 

The Administrator as a Convenor of Organizational Problem Solving 
Jack Nelson 

Beaverton School District 

The workshop follows the techniques outlined in Sandbcok of Organic 
zaHonat Development in Schooler (Schnuck and Kunkel* 1972).^ The 
objectives are to change the principalis decl , ^ making style so that 
the principal functions as a convenor of problem solving and Invloves all 
levels of the educational system (faculty* staff and students) In the 
decisionmaking process* The training of school principals (as presented 
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Schmuck» R. and F, Runk«l» at al. Handbook of Organisational Develop- 
ment in SohoolB. Palo Alto» California: Hayflfild Publishers* 1972. 
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lii Scfanuck's book) IncludM theory discussions* structured exercises* 
skill practice end data feedback. The length of the Beaverton Organi- 
zational Development Workshop Is 5 days with 40 hours followup. 

Group Process Workshop 

Ft. togsn Mental Health Center 

Denver* Colorsdo 

The workshop design has varied considerably. Each workshop has been 
designed for the client group and the objectives heve ranged fron putlc- 
Ipants becoming famlller with group process concepts to pertldpants 
Increasing their group process skills In specified areas. The workshop 
format Includes structured exercises end theory discussions. Some of 
the workshops heve Included t-groups. A series of workshops was 
conducted for mental health professionals. The tsrget population of 
additional workshops has varied. The workshops heve ranged In length 
from one-half day to two weeks with an average length of about two to 
three days. 

Research Utilising problem Solving 

C. Jung* R. Emory end R. Pino 

Northwest Regional Educational Laboratory 

The Instructional system^s objectives ere to Increase participants' 

skills for Systematically carrying out a 5-step method of problem 

solving. The 30-hour workshop Is organized Into 16 units* each unit 

consisting of a series of concept pspers* group discussions snd 

exercises. Much of the workshop tine Is spent In small groups of three 

to six people. The workshop Includes a simulation exercise which Is 

designed to build participants* problem solving skills* The Instruc* 

tlonal system Includes a separate version for teachers and school 

administrators* Costs for the workshop are $12 to $16 per participant 

185 



ERLC ' 



(for workshop lutarlala ind tut) and $15 for tha lMdar*a gulda and 
audiotapa racordinga* 

Intarparaonal Gomttunicationi 

G* Jung, R* Baward, R* Bnory and R* Pino 

ItorthirMt Ragional Educational Laboratory 

Tha 30->hour initructional ayatem haa aa its objactlvaa; incraaaad 

interperaonal commmlcation akilla, lutprovad parcaptual liatanlng and 

convarsational abilitiaa> affactiva achool building comunlcation 

pattama and Incraaaad ability to comunlcata undar praaaure* Tha baaic 

laamlng group ia a aaxtat, in which participanta train aach othar uaing 

guidalines and critaria provided in tha natariala* Tha matarial coata 

per participant trained era about $19* 

Sequential Analysia of Verbal Interection (SAVI) 

Simon Agazerian 

Research for Better Schools 

The sequential Analyais of Verbal Interection ia a varbel category 
aystem which is presented in book form* In addition to describing the 
vubal categories end coding procedures of SAVI, the book presents e 
theory of group coinniunlcation» the mechanical and intarprative aspacta 
of the system and an application of the system for validating communica- 
tion theories* 



NTL Management Work Conference 
Nfttionel Treining Laboretorias 

The NTL Management Work Conference is a seven day conference 

deeigned to help edmlnistrators and menagers develop greater eklll in 

working in one^^to^one relationships and small groups* Participants 

have opportunities to examine their Images of their roles, to receive 
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feedbACk from others on their behavior and to see the conaequancee of 
different lunegerial styles for group operationa and decision making* 
The tuition and regietration cost for the conference la $400* 
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SYSTEK5 FOR VHICH NO INFORMAHQN WAS COLLECTED 



1* Suparvlilon 
HDI 

Atlanta r Gaorgla 

2* UCLA LMdanhip and Organisational DavcXopmant Lab 
Iteivaralty of California at tea Angalaa 

3* Inproving Intarparaonal Effactlvanaaa 
Organisational Davalopnant Cutar 

4* Profaaalonal Davalopaant Prograa 
Marilyn E* Havlar 
(Unpubllahad) 

5* School Clloata Ivprovanant and othar 
C7K Ltd* Asaodatea/Fhl Dalta Kappa 

6* Principals* Training on Bulldlng-^Laval Comprahanalva Planning 
DrtiDBondr Krusar^ Hadgaa 
Iftklvaralty of Florida 
(Unpubllabad) 

7* Powir Lab 

m 

8* NIL Educator Labs 

(Kg specific Lab was mantlonad) 
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C. LISTED MTEmtlVES TO ISTERPERSONAL XNFLUBNCS THAT ARE NOT 
INSTRUCTIONAL SYSTEMS 

1* Trmnaftctloaal Anmlyils 

2* Problem Solving Model* /Muuig«nant by Objecdvei 

3* A uniquely deelgned program for the client groups 

4* An orgenlzitlonel development program deelgned for 
the client group* 
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htuo people listed this as an alternative* 



SUMMARY aCPOKT OF 
lNr€RP€RSOKAL INFLU€NC€ 
n€lDT€ST, IMPAa STUDY 
AND€XP€RTR€Vl€W 



Improving Ttachlng CompettnclM Program 



C«th«rln« A* Gtorg* 
St«ph«a L* Murray 



February 1976 



Northwest Regional Educational Laboratory 
PortUnd> Oregon 97204 
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Published by the Northwest Regional Educational Laboratory, a private 
nonprofit corporation. The work upon which thla publication Is based 
was perfomed pursuant to Contract 400-76-0046, with the Basic Skills 
Group/Learning Division of the National Institute of Education. It 
does not, howevet, necessarily reflect the views of that agency* 

Northwest Regional Educational Laboratory, 710 S.W. Second Avenue, 
Portland, Oregon 97204 
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PREFACE 



thli publlcatlan la ont of a aerlM of aunMiry evaluation rtporta 
lisued by the Northweat Regional Educational Laboratory to docimnt 
evaluation flndlnga for aelected products* The subject of this report 
la JEnterpersonat Xnflum\c^f en instructional system developed in the 
iBprovlng Teechlng Coapetendes Prograa* 

this report aunaarlzea the technical report Xnt0Vpev9aruit Xnfluanee 

Field Test, Impact Study arid Expert BeviM which preeents the date 

collected about the lapact of the system on the claasroou of teachers 

trained in XnteTpez*Bcnat Xnflvmae* The inforvatlon Is intended to 

provide evidence releted to the Impact of XnterpeTBonat Xnfluence 
* 

training on students* Although this infonatlon Is prlnarlly auautlve 
In naturot It should also help those who aay be considering WMllfylng 
the system to increase the likelihood of echleving Impect on etudente* 

An institutional technical review hes been conducted by Laboratory 
specialists external to the Program* Qualified eveluatlon consultants 
external to the Laboratory have elso reviewed this report* 




Lawrence D* Fish 
Executive Director 
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INTRODUCTION 



Thft following Is • suBnary of th« Xnterpex^sonat Influence Held 
Testj Jj^tpact Study arid Ex^pert Reoiw (Hlacox* Cutting and Gaorga* 1976) 
from the Improving Teaching Coopatanclea Progran (ITCF) of the North* 
west Regional Educational Laboratory (NWREL) . This suaury provides 
an overview of the evaluation results of a field taet» liipect study 
and expert review of the XnterperBonat Influence (INF) system. The 
reader Is referred to the full technical report for specific details 
of the sampling procedures* instrumentation and data analysis procedures 
used in the study. 

Int&rpeiS'Bonat Influence is one of several instructional systans 
developed for loasa distribution by the Iniproving Teaching Competencies 
Program of the Northwest Regional Educational Laboratory. Haterlals 
in this system have been designed for use In either presarvice or 
inservica workshops. They include training strategies and procedures' 
as well as participant inatructlonal materials.; 

Participants in en Interpersonal Influence workshop ere provided 
instruction in the process of Interpereonat Influence^ Through the 
use of the five conceptual models listed balow» participants are 
encouraged to identify their personal styles of relating to others in 
influence sltuationa and to focus on Influence and on practicing these 
interpereonal skills in small group settings. 

1. Sources of Power (French and Raven» 1948) 

3. Levels of Power (May» 1972) 

3. Processes in Influence (Kelman» 1961) 
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4* Currlcular Process of Interpersonsl Rslstlonshlps 
(tlppltt» 1968} 

5* Hlersrchy of Mssds (Maslov» 1954) 

The systeii consists of 20 exarcls«« l«d by a trainer in a 30- 
hour workshop* The streteglee» msterlels and proceduree ere planned 
and structured to conform to the "Oo-Loolc-Leara'* instructional aodel 
of the loprovlng leaching CoBpetendes Program* This model stressee 
reflective and aelf^dlrected leeming with a minimum of Instructional 
intervention* The exerdaea utilize formal instruction* indepradent* 
self*dlrected work and small group vork aesalons* 

Participants who involve th^Mselves In an IntmTp^scnat Influence 
workshop should anticipate a particular type of learning experience* 
Small group or independent self-directed work consumes moat of the 
participant's ttmm and the training atrateglee encourage a high degree 
of Involvement with a minimum of inatructor intervention* 

The target population for the Interpet3onat Influence Instruc- 
tional system includes teachera and administrators at all grade levels* 
An assumption of the developera la that thoee teachers and admini- 
strators who voluntarily choose to Involve themselves in an JlfF 
workshop are most Uksly to benefit from Itt ^ 
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EFFECTIVENESS OF INSTRUCTIONAL SYSTEM 



This evaluation was conductad to provide infornatlon about 
trainee knowledge and awareness gains as well as the ability of the 
trainees to apply the concepts prasented In the system. Additionally^ 
Infonnatlon was collected relating to trainee Judgments of the quality 
and acceptability of the contents » strategies and materials of the 
Instructional system. 

Test Site Characteristics 

The design of the field study called for three workshops* each 
with 24 participants. Recruitment for all field test sites was 
conducted by the groups sponsoring the workshops* The training popu- 
lation was to consist of a random sample of those who volunteered to 
participate at eech site. A trainee cootposltlon was specified of at 
least 60 percent elementary or secondary teachers » and 40 percwit 
administrators » service personnel or persons from institutes of 
higher education. Recruitment problems resulted In design 
modlficatlona. 

Recruitment took place at four field test sitest The original 
three sites were Spaarflsh» South Dakota; Portland* Oregon; and 
Olympian Washington. Due to poor attendance at the Spearfish site» 
it was dropped and Seattle* Washington* was added. 

Portland . Both trainers at the Portland slt.^ had previous 
experience in training with the Interper^eonal Influence systw and 
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approxtnately one-fourth of the twenty-four participants ware familiar 
with other ITCP syeteas. 

Olynpia . Nineteen participants were trained at the Olyntpla work- 
shop. The trainer had used the INF systea several tlaes prior to the 
f .leld teat» but the partlclpanta in tha Olynpia workshop were not 
faailiar with the training model used in the ITCF systems. A great 
deal of hostility concarning the structure of tha systM was voiced. 

geattle . Seventeen trainees attended the workshop in Seattle. 
Few of these traineea had been involved in other ITCP workshops. The 
two trainers had trained several of ITCP systems and were famlliair 
with the training model used. 

Dasign Deviations . Several deviations from the cveliiation design 
occurred. Random selection of participants waa not possible at any 
aita» bacauae the number of volunteera did not exceed the nuoiber of 
perticipants needed. 01ympia*a population had only 53 percent teachers 
instead of the specified 60 percent. While the design specified one- 
weak workshops during the sunmer of 1974 » recruitment problems for 
the Seettle workshop led to its being n$ld during consecutive weekends 
in the fall. 

Knowledge Attalnmei^t 

Workshop effecta were assessed through a comparison of pretests 
end posttests to determine changes in trainee knowledge and skills. ^ 
A Cognitive Teat deaigned to measure treinee ability to Identify end 
define the concepts* generalizations and principles presented in the 
instructional systm was administered to workshop perticipants. The 




pretest mean of 17.7 and the po«ttest mean of 23*4 reeulted In a oean 
gain of 5*7 points. This was found to be statistically significant 
and Indicated that trainees Increased their ability to Identify and 
explain the Ideas presented during the training. No significant 
differences In gains were found between the sites* 

A paper and pencil situational test was developed to determine 
trainee proficiency In two areas; (a) analyzing Influence forces 
and effects In a h}rpothetlcal situation and (b) Identifying ways In 
which the workshop could be applied to another setting. Two forms of 
the test were administered. Responses to the Situation Test were 
analyzed In terms of concepts presented. The test was scored for 
evidence of a circular process » the sources of power attributed to 
the characters* and the needs* goals and outcomes motioned for all 
of the people In the situation. Scores In the latter two areas were 
In terms of the total number of references to the con.'iepts of sources 
of power as well as needs* goals and outcomes. 

Positive changes for both test forms occurred for the sources 
of power scores* although only the Form B test results were statls"* 
tlcally significant. The Portland site scored consistently highest 
on sources of power scores for both the pretest and posttest. Need 
scores Increased from pretest to posttest In all Instances* except 
for Form B at Seattle. The Increase* however* was not statistically 
significant. 

When scored for evidence of a circular process* the situational 
test Indicated that although the scores changed from pretest to post* 
test* there wes no uniform positive change across all sites* Since 
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all traintM used th« workshop concepts In mnswerlng the sltuatlonml 
tc«t» It was concluded that the trainees were able to Identify ways 
In which the concepts Introduced could be applied to new settings. 

Improved performance In at least some aspects of an Influence 
eltuatlon occurred at every site. It may be inferred* therefore* 
that participants in Xnterperscml Xnftuenae will gain knowledge 
concerning the concepts taught in the eyst«m and will learn to apply 
the concepts. 

Awareness of Influence Behavior 

Participants were asked whether the workshop helped them make 
Judgments about char ac thistles of their own stylee of influence. 
Of the Portland group* 96 percent answered **yes** aa did 93 percent of 
the Seattle group. Only 47 percent of the partlcpants In Olympla 
responded in the affirmative. When respondents were asked to give 
an example of what was learned* the responses related to specific 
knowledge about the Individual's attempts to influence people. 

When subjects were specifically asked whether the workshop had 
helped them Identify the extent and nature of their need to Influence* 
the percentage of affirmative responses was 83 percent for Portland* 
60 percent for Seattle and 26 percent for Olympla. The participants 
were again asked to give examples of what they had learned. In 
general* subjects reported an awareness of their need to Influence 
others In terms of either a need hierarchy presented In the workshop 
or In terms of specific motives for Influencing others. 

This leads to the conclusion that the Portland and Seattle work* 
shops were viewed as helping participants learn about their Influence 
6 

1B6 



stylei M well •« ttm «xttnt and nature of their need to Influence* 
This effect was not predominant for Olympla* 

Perceived Relevance and Utility 

Iraineea were aaked how aucceaeful the vorkahop wae In providing 
Ideas or skills which were useful In a variety of aettlngs* Mean 
respcmsea to all of these questions were generally positive for the 
Portland and Seattle sites and were generally neutral or negative for 
Olympla* 

Reported Satisfaction 

When asked about workshop satisfaction* Olympla participants 
were usually negative or neutral In their ratings » the Portland group 
vas positive* and the Seettle respondents were usually neutral to 
positive* 

i 

Participants were asked several questions about their perceptions 
of their costs Incurred* They were also questioned about whether the 
workshop was worth this cost* At all sites costs to most participants 
were mlnljult except for the time spent In the workshop* Portlend 
and Seattle participants generally felt the costs were ebout right or 
too amallt while 42 perc^it of 01yiq>la participants felt the costs 
were too high* 

When asked what they liked least about the workshop » Olympla 
trainees responded that they would have preferred a dlffer«it struc- 
ture* A number of partldpents disliked the Inflexibility of timing* 
They also felt some ambiguity existed In the instructions or goals 
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for specific activities* the social interaction and use of learning 
groups plus the workshop materials and structure were frequently 
mentioned m the most positive features of the workshop* 

In sunmaryt psople were relatively satisfied with the content 
and materials of the systemt although some of the directions were 
unclear* The structure of the workshop was more cont rover aialt with 
participants at Olympia exp^ ienclng particular difficulty* 
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IMPACT ON INSTRUCTIONAL aiMATE 



The focus of the ijBpact portion of thm study was to assess 
whether students In classrooms whara teachers have beea trained In 
an Intex^eveoyuzt InftuMae workshop report a more positive classroom 
climate than those In classrocnts where teachers have not baen trained^ 

Test Site Characteristics 

The design called for the simultaneous recruitment of 144 fourth- 
through^ sixth-grade teachers to be randomly assigned to one of four 
treatments for studies of two Instructional systms* One of the 
treatments vas to Involve participants In a one-mek Intax*pereonat 
Influenae workshop » another was to involve partldpanta In a one-week 
Group Prooeee Skitte workshop* Grcup Proceee Skitte (GPS) la part of 
a training system entitled Preparing Educational Training Consultanta* 
It was developed by members of the Improving Teaching Competenclas 
Program* The third group was to be Involved In a two-week workshop 
which would combine both the Interpeveonat Irifiuence and Group Proceee 
Skitte workshops* The fourth groups a control groups was to be tested 
with other groups and receive training after the testing* 

Subject recruitment was conducted In Seattle through brochures 
distributed to fourth- through sixth-grade teachers* Teachers were 
Informed that If they signed up for the workshop they would be randomly 
assigned to a group* Response to the brochures was poor and the work- 
shop was postponed to allow for another recruitment effort* Because 
delaying the workshop until fall would require weekend meetings^ the 
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on«*veek workshops also were scheduled over two consecutive weeksnds* 
Ths two-veek* workshop combining the Inter^^sortal InfZuenae end Gx^p 
ProcesB Skills was eliminated at this point because It was felt that 
fe/ teachers would be able to attend workshops for four consecutive 
weekends* 

During the second racrultment effort teachera were given an option 
of stating their preference for either the two*weekend workshop or 
the delayed workshop* This action ellnlneted the random sanple, but 
was fait necessary In order to obtain subjects* 

Respondents desiring the one-week workshop were randomly assigned 
to either (k>oup Process Skills or Interpej^soml Influence* Those 
preferring the delayed workshop were put Into the control group* Each 
workshop was assigned 36 participants* Only 22 people, however, 
appeared for the Interpepsonal Influence workshop, 25 for the Group 
Process Skills and 27 for the control group* The participants, for 
the Group Process Skills workshop were recruited for another NWREt 
evaluation study Involving classroom climate and the data collected 
from this group was not Included In this study* 

During the Initial meetings of the groups, trainees provided the 
names of persons willing to administer classroom climate question* 
nalres to their students* Of the 49 ISF and control group teachers, 
usable pretest and posttest data were collected from 23* Of the 23, 
13 teachers were In the Interpereonal Influence workshop and 10 were 
In the control group* 

The Background Questionnaire administered to the teachers showed 
that most of the trainees were between the ages of 30 and 50* Host of 
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th«n had more thmn 7 years of tuchlns txperlftncft. F«v of the tralnaei 
had participated in other ITCP mrkshops. The control Sroup, hovavar, 
bad more participant! with pravloui axparltnce In hunan ralatlons mrk^ 
shops. The main reason the taachars signed up for the vorkshop were 
that It satisfied some requirement* there was no cost for attending* 
and the trainees really wanted to learn about the subject. 

Effects 

A classroom climate Inventory was used to detect differences In 
classroom climate which resulted from exposure to the Xnter^es^BcmX 
Xnflumoe workshop. The Inventory was a compilation of scales from 
four Instruments selected because they dealt directly with teacher 
behaviors (since teachers were the workshop participants) and consider-* 
atlon on the part of teachers (e.g., letting more people talk ih the 
classroom or paying more attention to students' feelings and motives). 

None of the scales showed significant dlffarmcas between the 
XlfF and control groups. An examination of the differences In posttest 
adjusted means Indicated that the WF group was rated more favorably 
than the comparison group on 5 of 17 climate scales* The comparison 
group was rated more favorably on 12 scales. Of 10 climate scales 
rated as having some relationship to the system goals* 5 were rated 
more favorably on the posttest for the INF group. These differences 
may have been due to chance, sampling bias, small sample slices or 
timing of the posttestlng as well as treatment effects. It cannot be 
concluded that participation In XNF will affect classroom climate. 
Participants should not expect the workshop to specifically help them 
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changft thft cltsarooM diiutft la prttdlcttblt vtys until evidence 
■upportlns the ■yatem^s effect on dlute la produced* 
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EXPERT REVIEW 



The expert review focused primarily upon marketing questions 
to determine how the Xnterpei^Bonal Influence system might be used by 
various educational personnel. 

Subjects 

Three groups of subjects ware recruited for the expert review* 
The first group consisted of 26 participants In an INF wortcahop^ given 
at the University of Idaho in July 1975. The second group was composed 
of people who had previously trained one or more ISF workshops. 

The third group of subjects was randomly selected from a listing 
of personnel affiliated with the MIL Institute for Applied Behavioral 
Science (MIL). Each. person selected from the list was qualified in 
two of four areas of competence; organizational development consultant^ 
laboratory educator » group relations training consultant and personal 
growth group consultant. An initial mailing to 135 NTL trainers in- 
cluded a letter asking them to be in the review* a brief description 
of INF, and a poo^ard to return indicating their willingness or un- 
willingness to participate in the review. Ot the 135 trainers* 24 
people responded to this mailing Indicating their willingness to act 
as reviewers of INF. The deadline was extended from August 22 to 
September 26 In order to attract more reviewers. The mailing pro- 
cedure was repeated for the renalnlng 75 eligible people from the 
MIL trainers list. In all* 50 IITL trainers agreed to review INF; 
complete responses were received from 29 reviewers* Five letters 
of critique and four letters explaining why the questionnaire was not 
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completed wtre also^ received. One questionnaire vas received too 
late to tally. 

A Background Questionnaire administered to the ^^ifF and NTL 
trainers shoved that most of the IM and NTL trainers filled more 
than one role. Over half of the ISF trainers had a school adminl^ 
strative position and nearly all of the NTL trainers had a college 
position. Most of the ISF .axA NTL trainers indicated they were very 
familiar with human development and group process skills workshops » 
both as workshop trainers and as participants. 

The most frequently listed potential client groups for HSF 
included elementary and secondary teachers as veil as schQol^based 
and dis trie t*l eve 1 administrators. When asked to Inaicate hov INF 
would help the client systems they selected^ many reviewers mentioned 
general outcomes such as increased awareness of intluence or increased 
skill. Reviewers who gave reasons for selecting specific client 
systems usually indicated that the clients were In Influential 
positions or In positions requi^ring Influence or negotiation skills. 

Interperacml Inftuenae was developed so people with one-time 
participant experience could act in the future as INF workshop 
trainers. Of the three groups of subjects for this evaluation study» 
however » the group with only participant experience did not feel 
capable of training INF* The NTL and the INF trainers felt capable 
in training with the INF materials. 
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INF and NTL trainers were a^ked to think of an alternative work- 
shop to Interyex*Bonat Influence for use with administrators. They 
then compared ISF with the alternative systam In t:«rms of cost, work* 
shop format) material contwt» appropriateness for administrators » 
and probably short- and long*term effects. 

Regarding the cost of ISF» thirteen reviewers felt the costs 
were reasonable or lnttspenslve» six reviewers thought ISF was too 
expensive. 

The most frequently listed strengths of TJ^jp'st workshop format 
were; ease of Implementation) good organization^ and a balance 
between cognitive and experiential learning. A concern with at leest 
one of the activities* excessive structure and the amount of time 
needed for the workshop » was the most frequently listed weakness 
of INF^s workshop format. 

The theory-based content and the comprehensive material were the 
most frequently listed strengths of the ISF content . The weaknesses 
most frequently listed were; the content was not comprehensive; the 
emphasis should be changed and the content lacked flexibility. 

NTL and INF trainers were asked to rata the appropriateness of 
INF for administrator s» one of the several audiences for INF* Eleven 
reviewers felt that It adequately reached administrators, three felt 
It could be adapted to them. Six reviewers felt It was not appro- 
priate for administrators and generally Indicated teachers as a more 
appropriate audience. 

In .terms of probable short*term effects , the most frequently 
listed strengths were; creating 'Increased awareness of Influence 
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behaviors and skllis as well Increasing the participant's knowledge 
of the concepts presented in Xnterpersonat Xnfiuertoe* The possibility 
that ISF would not cause much change and/or the possibility of 
negative training effects were listed by eight reviewers. 

Among the reviewers* expectatlona for long-term effects of XNF 
were; changed awareness of behavior* XNF acting as a basis for future 
leamlAg, greater self*conf Idence and new group norms of cross*role 
participation In the workshop. Listed weaknesses Included; lAck of 
any effect without followup and the possibility of negative effects 
such as frustrations in attempting to use the concepts. 

NTL and XNF trainers were asked to list Important aspects of 
XNF which would positively or negatively affect their reconmtendatlon 
of the syst^ to an interested school district. The nse of small 
group Interaction for learning at^id the ^phasls of reflective and 
self*dlrected learning were the most frequently mentioned positive 
aspects. The 30 hours required for the workshop training was the most 
frequently listed negative aspect of the Xnterperaaml Xnfluence 
systM. Additionally, INF and NTL trainers were asked to suggest 
changes they would makt If they trained the system. A number of 
reviewers would make no changes; others would change primarily the 
training tljne and number of exercises. 

XNF and NTL trainers were asked how INF ml^t be financed In 
one of their client systems. Overall, most of the respondents felt 
the school district or the individual schools should pay the cost of 
Xntepp&Banat Xnftuencse training. 
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